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STUDENT GOALS EXPLORATION
USER'S MANUAL

Institutional Research Guide
Preliminary Edition

Preface

The goals students have for attending college and for enrolling in specific courses have an
impact on educational outcomes. These goals can be measured with a comprehensive survey
instrument such as the Student Goals Exploration (SGE). When appropriate goal profiles are
available, college instructors and researchers can relate them to other student characteristics.

guiding efforts to improve teaching :ind learning.

This User's Manual was prepared to assist colleges in field-testing the Student Goals
Exploration (SGE). The manual is divided into two Guides with a common introduction to the
SGE: (1) A Guide for Classroom Resear:h by faculty members and academic administrators,
and (2) A Guide for Institutional Research by those desiring to link the SGE results with other
data bases. This Institutional Research Cuide also contains technical information needed to
gain a detailed understanding of the SGE's scales and development. Each Guide contains an
appropriate field test set of SGE inventories as well as coding instructions and examples of
ways to report findings.
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STUDENT GOALS EXPLORATION
User's Guides and Technical Report

Suggestions for the Reader:

We have divided this User's Manual into two Guides so that faculty members who desir: to use
the Student Goals Exploration in their classrooms can do so without reading technical
material that is interesting primarily to other types of researchers. Select the most
appropriate of the two User's Guides: The Classroom Research Guide is a non-technical
treatment for use by faculty members in their classes. This Institutional Research Guide is
more helpful for studies involving several classrooms and also provides a technical summary
of the SGE's development and characteristics. Section 1, an overview of the uses and structure
of the SGE, s included in both Guides.
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SECTION I. ABOUT THE STUDENT GOALS EXPLORATION

1. Infroduction

During the 1980s college administrators and faculty members increased their attention to
strategies for improving teaching and learning. Among other strategies for enhancing student
learning, faculty members have been urged to set high expectations, increase curricular
coherence, and foster active student involvement. Concurrently, educators have discussed how
to assess the results of their efforts, that is, to determine if students are leaming what faculty
intend them to learn.

Assessment advocates have considered two levels of data collection about student learning.
One level of assessment, first proposed by state policy makers and accreditors, involves
measuring students’ learning outcomes and aggregating the results for programs or colleges.
The primary purposes of aggregation are to ensure public accountability of colleges and to
formulate institutional or state-wide tmprovement policies. Many of the early discusstons of
assessment, centering on the stu.te, institutional, and program level of measurement, were not
well-recetved or understood by faculty members and administrators. Another level of
assessment was proposed by those who believe that the best chance of tmproving student
learming rests with the initiative of individual instructors. This grass roots level of
assessment, linked closely with instructional improvement, has come to be called "classroom
research” (Cross and Angelo, 1988).

The case for classroom-level assessment is strengthened by recent advances in cognitive
psychology. These advances indicate that (1) leaming s tmproved if teachers communicate
course objectives and discipline structure to students, (2) coherence depends on how well
students integrate new knowledge with old, and (3) strategies that help students integrate new
knowledge can be taught. This emphasts on how learning occurs as well as what s leamed has
helped to show that learning involves not only acquiring facts and principles, but also
increasing one's motivation and self-confidence about learning and acquiring useful learning
strategies. In recent conference agendas, these ideas have joined the discussions of
institutional assessment to provide a balanced assessment agenda at the classroom and college

levels for improving teaching and learning.

During assessment discussions educators are mindful of student differences. Both faculty
members and measurement experts recognize that mediating variables, such as a student's age,
gender, socioecono” ic background, and prior academic preparation, affect what is learned and
should be consid- 1 when interpreting measures of student outcomes. Faculty often relate to
subgroups of stu nts based on informal assessments of such characteristics. Measurement
experts, on the other hand, attempt to control statistically for the effects of sti.dent differences
when making comparisons. To cite an example, if an open-admission college serves an urban
area with many under-prepared students, this fact must be considered when student
achicvement is compared with a nearby residential university serving well-prepared students.
To give another example at the classroom level, when one instructor's class has strong
acadernic background or special abilities, these attributes must be taken into account when
comparing class achievement with that of a more academically typical class taught by another
instructor. Some academic program reviewers judge it appropriate to adjust standards for
different groups of students, examining their progress in terms of their initial knowledge or
skill, an approach often called "value-added" measurement. Despite controversy over the
measurement techniques, many educators favor this "value-added” concept of progress.
Whether student progress is measured against a specified criterion or through a value-added
approach, it is customary to take account of readily observable student differences, such as

! .



Student Goals Exploration User's M’ nual - IR Guide

2

gender or age, and to control statistically for differences in preparation that are detected by
aptitude or achievement tests.

In contrast with observed student characteristics or academic aptitudes, variations in student
goals and related motivational differences among students have seldom been included as
mediating variables when student outcomes are assessed. This is true even though the
standards against which student progress are measured typically stem from goals of faculty,
administrators, or legislators. In fact, educators only rarcly mention the goals students bring
to the classroom, how these goals affect what 1s learned, or how student goals may change.
Over 2,300 teachers of introductory college courses told us in a recent survey that, compared
with student characteristics such as preparation and ability, they viewed student goals as
relatively untmportant in planning their courses (Stark et al. 1990). One reason for this
finding may be that instructors do not know the course goals of their students. Yet, both good
course planning and accurate interpretation of assessinent data may depend upon students'
views of tmportant outcomes. What they value and hope to achieve stimulates their learning
involvernent and effort.

As we reviewed relevant research literature, we developed a bet.er understanding of why
student goals have been neglected in assessment discussions. In short, student goals are
neglected because there have been no useful instruments to measure the goals students bring to
courses. Educators have measures of broad goals for attending college, typologies to classify
students based on these broad goals, surveys of acttvities students pursue during college,
inventories of student satisfaction. and surveys to tap student opinion of the college’s
environment and goals. We have summarized these various measures elsewhere (Stark, Shaw
& Lowther, 1989). But we found no tnventory to assess student goals for a specific course or to
help relate these goals to other characteristics or to student learning. We concluded that such
an instrument was needed.

After considering several possible models, we developed a theoretical framework for a student
goals inventory (Stark, Shaw and Lowther, 1989). Based on this framework, we developed and
pilot-tested the Student Goals Exploration (SGE) over a five-year period. The SGE is now
suitable for field testing. This preliminary user's manual is to guide those at colleges and
universities who wish to be involved in field-testing the SGE.

We wish to make the SGE useful to educators responsible for fostering educational
improvement at each of the levels of assessment we mentioned earlier- -the programmatic or
institutional level, and the classroom level. Since educators working at these two levels will
need to use different research strategies, we developed two sets of SGE inventories and two
User’'s Guides: The Institutional Research Set and the Classroom Research Set. Each set of
inventories comprises three versions, each of which can be used at a different point in a
student's education. Both sets of inventories were designed to help understand group
characteristics, rather than to counsel or advise individual students. (For a list of the SGE
versions and recommenced uses, see Table 1.)

The Institutional Research Set is useful for collecting data about goals of students in multiple
classes or programs. The data collected are extensive and allow theoretically-based
explorations of relationships among self-reported variables that may influence students'
college and course goals. The versions of the SGE within the Institutiona! Research Set are
similar in format and length to the instrument we used for research on student goals when
developing the SGE. This set may be used in program or college assessment by those familiar
with social science research techniques. Such users will find this User's Guide for Institutional
Research, which contains technical information about the SGE, most helpful.

1.
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The Classroom Research Set is for classroom instructors, working alone or with a few
colleagues. it is designed to help instructors understand the goals of students in their classes.
to facilitate two-way communication about the relationship between students’ and teacher's
goals, and to allow the teacher to examine goal change informally over the course of a term.
Faculty members interested in these uses of the SGE will wish to read the Classroomn Research
User's Guide.

2. Theory and Assumptions

Our work in developing the SGE has been based on a theoretical framework we derived from
appropriate literature and exploratory interviews with students taking introductory college
courses. A complete summary of the theoretical background is given in another source (Stark.
Shaw, & Lowther, 1989). We have summarized below the key assumptions we drew from the
literature and interviews.

1. In the stmplest and most basic terms, goals are what individuals hope to achieve. Such
intentions motivate and direct human behavior. As do people in general, college
students attempt to behave in ways they see as useful and valuable. Students monitor
and revise both the value they attach to goals and the goals themselves in accord with
their percetved successes and failures.

2. Students have broad goals for attending college but, within the orientation provided by
these broad goals, they also have specific goals for particular courses they take or
majors they choose.

3. Students’ goals for a course may not be as realistic, specific, clear, comprehensive, or
chzllenging as the goals their teacher holds for the course. Some students may accept,
more readily than other students, goals that are assigned by an outside source such as
parents or teachers.

4. Many, but not all, college students are able to articulate their goals. Some are still
developing awareness of their own goals and have difficulty stating them without
prompts. They may also be in the process of acquiring new goals. Thus, they respond
more comnpletely to survey type lists than to open-ended queries.

5. A student's goals for a specific course are multidimensional. They may encompass a
variety of different intellectual, personal, vocational, and social dimensions.

6. Students’ goals for courses may change while taking a course. Sometimes, but not
always, the change is what the teacher intends. If they und rstand the teacher’s goals,
students may be more likely to revise their goals for a course to be more like their
teacher's.

7. Students’ goals for a course are linked with their feelings of self-confidence in a
particular academic subject, with prior preparation in that subject, with study
strategies. and with a variety of specific goal attributes, such as whether the goals are
sell-generated or assigned by others and whether they are lung-term or short-term.

8. Students’ course goals influence their motivation to learn specific course material,
their reaction to course activities, and the type and intensity of effort they exert in
course-related tasks.

9. The efiort students exert in academic tasks influences their learning outcomes. These
outcomes may include attaining their own goals as well as those assigned to them by
others.

o
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We represented these ideas graphically and interrelated them in a general framework to gulide
development of a student goals inventory as shown in Figure 1 below.

In the conceptualization shown in Figure 1, we assume that students’ general college goals
precede the goals they hold for a specific course. Students bring to college previous experiences
that lead them to develop expectations about whether they need a spectfic course, whether they
will enjoy it, and how well they will perform in it. At both college and course levels, we show
the possible but unverified influence of general motivating factors (such as expectations and
sclf-assessment) as well as preparation. These issues are tmportant at both college and course
levels because the self-confidence a student feels about college in general may not transfer to a
specific course, nor is preparation for the specific course the same as preparation for college

generally,

In using this broad scheme as a guide for developing our inventory, we focused our attention on
the "fuzzy” concepts of goal patterns shown in the shaded areas of Figure 1. Since we had found
no instrument that provided descriptive measures of these goal patterns, we tried to build one
that would describe them multidimensionally for college goals and for specific courses. Most
of the questions we included in the Student Goals Exploration are intended to portray profiles
of student groups on tnese two sets of goal patterns.

In our research inventory, we also asked students to report information pertinent to some of
the other elements of the model, such as their background characteristics, academic
preparation, and their extent of satisfaction with that preparation. (Sometimes information
on background characteristics can be gathered from college files instead of asking the student
to report it, but the students’ perceptions of their backgrounds are not available from files.) To
measure some of the constructs shown in Figure 1, we incorporated segments of psychological
and mottvational surveys developed by others. For example, to assess course expectancy, self-
assessment of preparation, learning strategies, and self-efficacy, we used items from the
Motivated Strategles for Learning Questionnaire (Pintrich et al. 1989). To obtain reports of
student effort, that is, actvities they pursued outside of class, we borrowed questions from
Pace's early work on the Quality of Student Experience Survey (Pace, 1975, 1987). Each of these
sets of questions, drawn from other sources, w.ii be described in more detail later.

To complete our exploration of the theoretical framework, we need to examine more fully the
relationships among the various elements in Figure 1. We know more about thesc
relationships now than we did a few years ago but much remains to be discovered. We will
continue studying th=m as more data are acquired.

LA
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3. Selecting the Appropriate SGE Version

In the discussion that follows, we describe the potential uses of the SGE that caused us to build
two sets of inventories from our research instrumasnt.

There are two sets of SGE inventories. an Institutional Research Set and a Classroom Research
Set. They differ in purpose, intended audience, length, and how they should be administered.
When selecting the appropriate SGE Inventory Set to use, potential users should consider
carefully both their intended purposes and their intended audience.

The institutional research (IR) versions of the SGE are primarily for use by researchers or
academic leadeTs who are interested in identifying broad goal patterns among groups of
students in a program or an entire college. Such researchers may wish, in the simplest case, to
describe goals of students majoring in . field. In a more complex instance, they may desire to
add students’ goal profiles to an existing data base. This would allow study of the relationship
of goals to other variables, such as entering test scores, grade point averages, or measures of
specific student outcomes.

College administrators may want to examine whether the goals of groups of studenis change
over time, possibly as a result of particular courses, sequences of courses, or the entire college
experience. For such longitudinal studies there are three IR versions to use at different points
in a student’s education. Those most interesied in the results of these types of SGE studies
typically will be groups of faculty or academic decision-makers. To identify any changes, the
institutional researcher will need to sample the student population appropriately and apply
suitable statistical tests. He or she will also need to tailor the technical report to the audience.
Because of the many influences students experie. ce during college, the researcher riceds to
exercise particular care in attributing student change to any particular educational experience.

The SGE set for classroom research (CR) is sharter than the IR set and ~an be used by an
instructor in a course. Like the IR set, the CR set also has three versions for use at different
times. The audience is the class and instructor (or, possibly, a group of classes and instructors;.
Since the primary classroom purpose is to improve communication between faculty and
students, it is not essential to link the information with more comprehensive data bases, and
statistical comparisons usually are irrelevant. Class discussion generated by the SGE-CR
likely will focus on the importance of particular goal items and patterns within a specific
discipline, probing how the goals of students and teacher compare or how they change during
the semester. At the suggestion of classroom teachers preparing to field test the SGE, we have
prepared a brief parallel version, the Faculty Perspective Version, to help faculty members
record the goals they hope their students will have.

In the Classroom Research set, some of the sections and several background questions are
designated "optional” to allow instructors to ensure student confidentiality if desired.
Detecting goal change with the SGE does require some student identification to match
responses, however. In the User's Guide for Classroom Research, we discuss some suggestions
for assuring confidentiality when desired and provide guidance about how to interpret changes
in student responses.
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Table 1

Versions of the Student Goals Exploration

Course Major field
Time 1 Time 2 Time 1 Time 2
(pre-test) (post-test) (pre-test) (post-test)

SGE-IR
institutional research IR-1 IR-2 IRM IRM
(tull version)
SGECR
Classroom research CR-1 CR-2 CRM CRM
(brief version)
SGE-Faculty Perspectives Faculty - Faculty -
(course goals only) (any time) (any time)

Table 1 is a chart showing the two sets of Student Goal Explorations, each of which includes
three parallel versions. In both the CR and IR versions labeled #1 and #2, students respond ior
a particular course in which they are enrolled. In the versions labeled M, students respond in
terms of the major field they have chosen. The first of the three versions (IR-1 or CR-1) is
intended for use at the beginning of the course or as a pre-test in a longitudinal study. Another
version (IR-2 or CR-2) is used at the end of a course, or as a post-test when the pre-test has been
given. The "major field” versions (IR-M or CR-M) can serve as both pre-test (at the beginning of
the major) and post-test (near graduation), or, alternatively, the major field versions can be a
post-test when one of the other versions in the set has been given as the pre-test. Faculty
members use the "faculty perspective” version before administering the student versions.

The purpose of the SGE administration determines what sections of the instrument are most
impertant and which students should complete them. An institutional researcher
administering the SGE-IR Set may randomly select students from multiple sections of a large
course. He or she hopes to mintmize differences due to instructor influence and to maximize
student response rates, the number of variables collected, and reliability and validity.

A classroom instructor who plans to discuss course goals with students, on the other hand, will
ask all students in the class to respond. When using the briefer SGE-CR, full discussion
typically is more important than the statistical properties of the indices in the SGE. An
example serves to {llustrate this point: We have found that students answering the SGE in
introductory mathematics courses often respond that "learning to solve problems” is a goal.
but students in history courses do not find that goal important. Assuming t'1at the history
instructor views this as an opportunity to expand student horizons, discussion might focus on
what problem-solving means in history, how historians go about solving problems, and so on.

In each SGE set, we have included opportunities for the researcher or classroom instructor to
add goal ftems of unique or local interest. For example, instructors in a college with a religious

P s
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mission might wish to add college-wide and course-specific items that tap religious goals. A
biology instructor whose goal is to raise environmental consciousness may wish to expand the
number of goal items related to this aspect of the course.

To help the user, we describe below some ways in which the SGE could be used, and provide
some hypothetical examples. After describing the parts of the SGE and its indices, we will
return to these exampies for further explication of institutional research possibilities in
Section 2 of this Guide. More detail about classroom research possibilities is given in the
Guide for Classroom Researchers. Campus researchers who may be called upon to assist
faculty members in studying goals in a course or courses should read that Guide as well.

4. Sampie Uses for the SGE

Uses of the Classroom Research Version (SGE-CR)

1. Purpose: To help understand the goals of groups of students newly enrolled in courses,
including the special goals of any existing subgroups of students.

Administration: CR-1 near beginning of term; faculty members may wish to complete
the Faculty Perspective Version of course goals.

Audience: The instructor and students discuss the congruence of their goals, the
meaning of the goal statements to them, how the planned course activities relate to
goals.

2. Purpose: To assess changes in the goals of a group of students during a semester or year
of enrollment in a course (or a program) of study.

Admtnistration: CR-1 at beginning of term (or CR-M when major is elected). CR-2 at
end of term (or CR-M near graduation)

Audtence: The instructor; the faculty members in an academic department: possibly
groups of graduating students or recent program alumni.

3. Purpose: To assist a faculty group in planning courses that will capitalize on student
goals.

Administration: CR-1 at beginning of terrn or CR-M when major is elected.

Audience: Faculty committee examining course purposes, sequences, and activities to
improve student mottvation or to better serve students.
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Uses of the Institutional Research Version (SGE-IR)

1.

Purpose: To measure student goals as a mediating variable between intended student
outcomes and actual student outcomes. Specific instructional plans or strategies may
be used as expertmental treatments.

Admintstration: Use IR-1 or [R-M at beginning of specific course or major. Results may
be entered into data base with other pre-test measures such as aptitude. achievement,
placement tests and outcome meusures.

(Note that for a shorter and less comprehensive survey, CR-1 or CR-M could be used))

Audience: Academic department faculty; college administrators, accreditors, state
boards, or other agencies that should be encouraged to interpret outcome data in terms
of information about pre-existing student goals.

Purpose: To explore the relationships between students' course-level (or major level)
goals and thefr feelings about studying. their expectations and study skills, their
college-level goals, and, at the term'’s conclusion (or graduation), the types of activities
pursued while enrolled in a course. Some of these potential relationships were shown
earlier in Figure 1.

Administration: IR-1 and IR-2. or two administrations of IR-M, or a serial
administration of IR-1, IR-2 and IR-M.

Audience: Academic department faculty; college administrators, accreditors, state
boards--wherever the outcome data are sent and should be interpreted in light of
student goals. Also educational researchers.

We encourage users of the SGE to he creative in adding appropriate items and in regrouping
items in ways meaningful to specific disciplines and types of courses. Even so, at this point in
our brief discussion of uses and audiences of the SGE, there are some cautions we must
mention:

1

Students answering all versions of the SGE keep in mind a specific course or major. As
a result, students responding for each different course or major are, in essence,
responding to different surveys. Thus, while it is appropriate to aggregate the responses
of all students reporting their goals for history courses, for example, no version of the
SGE is currently intended for use throughout an entire college. In short, SGE data
CANNOT BE AGGREGATED TO CREATE A TOTAL INSTYTUTIONAL PROFILE because
students are responding in terms of specific classes or majors, not their entire college
experience. Currently, some of our field test collaborators are experimenting with
asking students to respond to the course goals items with their total college "general
education” in mind. Results will be forthcorning.

The SGE is intended to help understand goals of groups of students. Student scores may
be entered into a data base that is used for making or confirming predictions about
groups studying the same subject, but the scores are not reliable for single students. The
SGE is not intended to be used 1s a source of data for counseling or advistng individual
students.
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3. There are no "norms” for the SGE since there are no "right” goals for students and
teachers to hold. Even for the same types of course, appropriate goals may differ from
college to college. We er jurage colleges and tnstructors to establish their own goals.

4, Users in cummunity colleges and in courses not included in our pilot studies should
examine the course-specific goal items and add items unique to their settings. Thus far,
the SGE has been pilot-tested only in four-year colleges.

5. Although we suggest adding goals to the SGE to be sure specific course goals are covered,
we urge that all items currently included be retained even {f they seem {rrelevant. Itis
often important to discover that what seems irrelevant to the instructor may not seem
so to the student, or the reverse.

6. Even without discussing their answers, students' reflections on their answers to a pre-
test may affect how they respond to a post-t.<.. Students who discuss SGE results with
thetr instructors are likely to be influenced even more. Therefore, it is best to pursue
only one of the several uses of the SGE with students in a single class section. If the
purpose of using the SGE in one class is to collect data at two points in time to gain a
rough measure of change, do not discuss the congruence between student and teacher
goals with that class. If the purpose is to engage students in discussion, a longitudinal
study of goal change should not be planned.

5. Sections of the SGE

Within each set of SGE inventories, certain groups of items are identical, while others are
modified to suit the particular purpose or stage of the student's education. For example,
inventories designed to be used with students in the major field contain modified versions of
questions directed at students in introductory courses.

Table 2 summarizes the parts of the SGE for Versions IR-1, IR-2 and IR-M. Shortly, we will
describe the indices dertved from each part of the SGE.

6. Overview of the SGE ‘Scales’

In Table 4, we surnmarize the indices or "scales" that we have derived during pilot tests from
each section of the SGE. These "scales” do not meet the full technical definition of scales;
rather they are groups cf related items that can be readily interpreted as representing a goal
construct. The list of scales given is for the most comprehensive inventory, the IR version. As
noted in Table 3, some scales were derived from optional parts in the CR version. Following
this overview, we discuss each scale, its meaning and the items comprising it. In Table 4, we
show the number of items on each scale and a measure of its intemal consistency. Internal
consistency indicates the extent to which the items seem to tap the same idea; 0.00 indicates no
consistency, 1.00 is the greatest possible consistency. We will discuss the uses of the scales for
institutional research in Section 2 and for classroom research in the Classroom Research
User's Guide. Readcrs who are interested in additional information about the development of
the item pool and the statistical derivation of the scales should refer to Section 3 of this
Institutional Research Guide.

)
b &
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Table 2

Groups of tems Included in the SGE Institutional Research (IR) Versions

IR-1 IR-2 IR-M

Groups of items (purpose) (tems) (Hems) (Rems)

Goals in attencing college X X -
(Students’ coliege goals) (19) (19)

(Students' perceptions of goal
congruence with their teachers) X X -
Locally inserted items (6) (6) (6)

Statements of students’ X X X
purposes in college (7 (N 7

Goals for a specific course X X X
(or major) (110) (110) (110)
(Obtain score on typical scale for course or major;
obtain profile of 15 general academic orientations;
examine responses to specific questions of interest)

Locally inserted items (20) (20) (20)

Feelings about studying in course X - X
(or major) (18) (18)
(Obtain profile of five goal attributes)

Expectations and study skills in course
(or major) X X X
(Obtain two measures of (18) (18) (18)
self-confidence toward course)

Student information X X X
(Obtain demographic information, educational ‘31) {22) (29}
and career aspirations, perceptions of
academic preparedness, satisfactions
and uncertainties about college)

Locally inserted items (9) (9) (9)

Types of activities pursued in this course
(or major) X X
(Obtain end of term reports of (22) (22)
activities students pursued.)

Preterence for ways courses are organized in this major X

(7)

Notes: * Student information section is truncated in Version IR-2 since it is assumed that this versions will be
matched by student number with pre-test surveys from IR-1.
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Table 3

Groups of tems included in the SGE Classroom Research (CR) Versions

CR-1 CR-2 CR-M
Groups of items (purpose) (tems) (Rems) (tems)
Goals in attending college X X -
(Students' college goals) (19) (19) (19)
Locally inserted items (6) (6) -
Statements of students’ X X X
purposes in college (7 (7 7)
Goals for a specific course X X A
(or major) (110) (110} (110)
(Obtain score on typical scale for course or major,
obtain profile of 15 general academic orientations;
examine responses to specific questions of interest)
Locally inserted items (20) (20) (20)
Student information | X X X
(Obtain demographic information,
educational and career aspirations, (13) (13) (17)
pe-~eptions of academic preparedness)
Types of activities pursued in this course
(or major) - X X
(Obtain end of term reports of (22) (22)
activities students pursued.
SECTIONS TO CHOOSE
Feelings About Studying in course X - X
(or major) (18) (18)
(Obtain profile of five goal attnbutes)
Expectations and study skilis in course
(or major) X X X
(Obtain two measures of (18) (18) (18)
self-confidence toward course)
Student information 1* (7) (6) (9)
(student satisfaction, personal information)
Locally inserted items (15) (15) (15)

Notes: * Parts of the student information section are designated as optional modules in SGE-CR. It is assumed that
this information may not be useful to all classroom instructors and may be considered intrusive by some students,
especially those enrolied in small classes.

'
Ve |
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Table 4
index of SGE Sections and Scales
Title of Section ems Consistency
GOALS IN ATTENDING COLLEGE SCALES:
Prepare for career and/or graduate/protessional school 6 .69
Acquire a general education 9 .83
Nondirected 4 .69
EDUCATIONAL PURPOSE NA NA
(Each of the seven items represents a distinct belief
about the purpose of college)
GOALS FOR SPECIFIC COURSE OR MAJOR
SCALES: GENERAL ACADEMIC ORIENTATION
Develop creativity 7 .85
Increase self-understanding 8 .86
improve speaking skills 3 .78
Improve reasoning skills 11 .89
Develop a iife philosophy 6 .81
Understand the world around me 8 .85
Work for social causes 7 .88
Develop scientific inquiry skills 5 .89
Prepare for a career 9 .91
Gain expertise 7 .84
Develop human relations 9 .89
Improve numerical ability 3 92 .
Understand cultural diversity 5 .84
Value learming for its own sake 4 .69
Improve basic skills 4 .82
SCALES: SUBJECT-SPECIFIC GOALS
English 15 .89
History 13 .90
Sociology 15 .89
Psychology 10 .86
Biology 11 .88
Mathematics 7 .85
Fine arts 12 .90
Romance languages 11 .86
Introductory business 13 .85
Universally endorsed 11 .85

)
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Tabie 4 (continued)
Title of Section tems Consistency
FEELINGS ABOUT STUDYING (Optional in CR versions)
SCALES:
Goal time frame (long-range) 6 75
Goal time frame (shoit-range) 3 57
Goal clarity 2 42
Goal source (expectations) 3 .59
Goal source (seW) 3 33
EXPECTATIONS AND STUDY SKILLS (Optional in CR versions)
SCALES:
Self-confident scholar 11 .81
Anxious student 7 72
TYPES OF ACTIVITIES SCALES (Post-test versions only)
SCALES:
Relates and applies coursework 5 .79
Interacts about coursework 4 72
Explores beyond assignments 4 .70
Concentrates on task 2 71
Vii. PREFERENCES FOR COURSE ORGANIZATION (Major field only)
(Each of the seven items represents a distinct preference NA NA

for course sequencing)

9.
N |
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7. Scale tems and Interpretation

Results from two years of developmental work and two years of pilot study provide
considerable evidence about the scales that we have dertved from the SGE. Except as noted, we
have been able to construct indices that have high internal consistency and seem to describe
the dimensions of students’ goals in college and selected courses rather well.

In this section we explain briefly the meaning of each of the SGE scales listed in Table 4. The
actual items included on each scale are given in accompanying Tables 5-43.

Goals in Attending College

The first survey section poses 19 goals for attending college and asks stucsnts to indicate (on a
scale of 1 = not important to 4 = essential) how important each is to them personally. In
addition, for the IR versions. students are asked to supply their perceptions of the importance
of these goals to their teachers. Our purposes here are to provide the academic leader or
researcher with a multidimensional profile of the students' college goals and a rough measure
of the congruence students perceive between their goals and the goals they believe their
teachers have for them. It is not presumed that students will percetve their teachers'
expectations accurately. Rather, it is tmportant to recognize that perceptions of similarities or
differences help determine the ways in which students approach a course. (For the Classroom
Research Set we have omitted the students' perception of their teachers' goals, preferring that
the instructor engage students in discussion of differences.)

In both IR and CR sets, users can add up to six college goals of their own choice to the list of 19.

From students’ responses to the 19 items about their college goals, the three scales described
below consistently emerge; the relevant items are listed in Tables 5-7. Students may strongly
endorse more than one purpose. The pattern of student responses comprises the shaded box in
Figure 1 labeled "college goal patterns.”

College-Level Goal Scales

- Prepare for Career and Graduate/Professional School: Consists of six items that
describe a career orientation. A concern for a better job, high income, and material comfort is
svident. Students who endorse this scale strongly may choose to pursue these goals through
employment immediately after graduation or they may enroll in graduate or professional
school as a means to achieve their career goals.

- Acquire General Education: Reflects an interest in the intellectual offerings typical of
traditional higher education. The nine items that make up the scale describe a desire for
cultural knowledge and an interest in understanding the nature of an academic fleld.

- Non-dtrected Scale: Comprises four items that reveal no definite intellectual or career
motivation for pursuing a college education. External motivations, friends, or other social
reasons, are cited as reasons for attending college.
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Table 5
Goals for Attending College Scales

SCALE: Prepare for Career and Graduate/Professional School
ALPHA RELIABILITY: .69

Consists of tems that describe a career orientation. A concem for a better job, high income, and material comfort is
evident. Students who endorse this scale strongly, may choose 10 pursus thess goals through employment
immediately after graduation, or they may enroll in graduate or professional school as a means © achieve their career
goals.

item Nurmber ftem
1 To get a better job after college
3 To gain respect as an expert at something
9 To be able to make more money
10 To be able to have a successful career
13 To prepare for graduate or professional school
19 To improve one's social position
Table 6

Goals for Attending College Scales

SCALE: Acquire General Education
ALPHA RELIABILITY: .83

Reflects an interest in the intellectual offerings typical of traditional higher education. The nine tems that make up
the scale describe a desire for cultural knowledge and an interest in understanding the nature of an academic field.

itern Number ftem

2 To gain a general education
4 To improve study skills and reading habits
5 To prepare for a life of meaningtul participation in society
7 Te become a more cultured person

11 To understand how knowledge is developed

12 To learm more about interesting things

16 To become an informed citizen and voter

17 To develop creative talents

18 To prepare tor a life of service to society

I) "
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Table 7
Goals for Attending College Scales

SCALE: Non-Directed Scale
ALPHA RELIABILITY: 69

Comprises items that reveal no definite inteliectual or careaer motivation for pursuing a college education. Extemnal
motivations, friends, or other social reasons, are cited as reasons for attending college.

itemn Number tem
6 To get away from home
8 To provide something to do
14 To meet family expectations

15 To be with friends

‘™
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A second section of the survey seeks student response to several statements describing broad
purposes of attending college. Attempting to portray patterns of goals for attending college in a
somewhat different way, these responses represent seven distinct orientations. In order of
their appearance in the SGE, we use the following short-hand labels for these orientations or
purposes: (1) social change: (2) effecttve thinking: (3) systematic instruction; (4) vocational
orientation; (5) personal exrichment; (6) great ideas; (7) vaiues clarification.

There are no right or wrong oricntations toward college and students may strongly endorse
more than one of these purposes. We have compared responses of introductory students and
upper-class majors with an existing data bank of responses from a nationally representative
sample of faculty members teaching these same courses. This comparison shows that students
in all fields place more emphasis on the vocational purposes of college than do faculty
members, but they do not necessarily endorse the other purposes less strongly as a result.

Goals in Taking This Course

In this section, the heart of the SGE. students keep a particular introductory course in mind as
they answer (on a scale of 1 = not tmportant to 4 = essential) whether each statement is a course
goal for them. The list contains 110 possible course goals, most of which focus on aspects of
academic or intellectual development. Users may add course goals of local interest.

Two sets of scales, giving different po.traits of students’' course goals and, hence, useful for
different purposes, have been dertved from these 110 goal items. We have called the two sets the
Subject-Specific Goal Scales and the General Academic Orientation Scales. The General
Academic Orientation Scales seemn to have greatest promise as a multi-dimensional
representation of the fuzzy box labeled "Course Goal Patterns” in Figure 1. The Subject-Specific
Scales are more useful in comparing faculty and student goals for the same course.

Subject-Specific Goal Scales

The nine subject-specific scales contain items that characterize the goals of students majoring
in a field. or those taking an introductory course in that field, or both. That is, we formed these
scales by selecting items that students studying (or majoring in) a particular subject
consistently endorsed more strongly than did students studying another subject. (See
Appendix 2 for profiles that {llustrate these differences.) Since we only included specific fields
in the pilot tests, the number of these scales is limited. We encourage faculty members to
develop others appropriate to their courses.

Because students (and faculty) in related disciplines often share common goals, some itemns are
included in more than one scale. As a result, some scales are moderately positively correlated.
For example, students studying sociology and psychology share some goals. In contrast, the
subject-specific scales for students studying in sociology and mathematics courses have no
items in common. A tenth scale, which we call the "strongly endorsed scale,” includes a few
goal items strongly endorsed by students regardless of the course in which they were enrolled.
While there were many such goal statements in earlier versions of the SGE, we retained only a
few to serve as a check on response patterns. The lists of items an each scale are shown in
Tables 8-17.
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Table 8
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in English Courses
ALPHA RELIABILITY: .89

tem Number tem
6 To improve my study skills _
14 To become aware of different philosophies, cultures, and ways of life
19 To learn to organize my thoughts
24 To develop respect for and sensitivity to the views of others
25 To improve my writing abilities -- to develop clear, correct, and effective
communication
29 To learn how things change over time _
33 To find problems and solutions in literature and film that apply to my own iife
62 To improve my reading skills
65 To develop my creative talents
83 To increase my power to persuade others
84 To improve my speaking abilities
85 To leam how to use library facilities and other information sources
91 To understand my own abilities and imitations
102 To be able to write an excellent technical report
107 To overcome hesitancy about expressing my views in public
Table 9

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in History Courses
ALPHA RELIARILITY: .90

item Number ltem
14 To become aware of different philosophies, cultures, and ways of kfe.
18 To develop a broader vision of the world
28 To understand events that people have tried to explain
29 To leam how things change over time
37 To understand the world around me
53 To understand the complexity of the world
60 To gain a global or intemational perspective
68 To help secure world peace
69 To understand the causes of war and peace
72 To leam how people have solved social problems
75 To develop leisure time interests
96 To understand how culture has developed

98 To leam how people govern themselves
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Table 10
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Sociology Courses
ALPHA RELIABILITY: .89

item Number tem
14 To become aware of different philosophies, cultures, and ways of life
15 To learn appropriate social skills for different situations
18 To develop a broader vision of the world
24 To develop respect for and sensitivity to the views of others
27 To develop a philosophy of life
29 To leam how things change over time
36 To weigh and question the opinions of experts and authorities
38 To be abie to make ethical and moral choices
48 To leam how to work for important causes
52 To interpret evidence
67 To develop closer relationships with others
68 To help secure world peace
72 To learn how people have solved social problems
76 To help improve gender and racial equality
80 To contritute to the improvement of humar welfare
Table 11

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Psychology Courses
ALPHA RELIABILITY: .86

item Number tem
18 To develop a broaader vision of the worid
24 To develop respect for and sensitivity to the views of others
38 To be able 1o make ethical and moral choices
67 To develop closer relationships with others
71 To understand scientific principles and concepts
72 To leam how people have solved social problems
80 To contribute to the improvement of human welfare
86 To improve my ability to handle stress
89 To establish standards of behavior
100 To develop a personal philosophy related to my work
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Table 12
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Biology Courses
ALPHA RELIABILITY: .88

item Number tem
29 To learn how things change over time
38 To be able 1o make ethical and moral choices
48 To leam how to work for important causes
70 To try to answer unsolved questions
n To understand scientific principles and concepts
88 To investigate the unknown
90 To become aware of the consequences of new applications in science and
technology
92 To develop keener awareness of my environment
97 To leam more about science
101 To understand how science has affected human kfe
103 To identify an appropriate career
Table 13

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Mathematics Courses
ALPHA RELIABILITY: .85

ftem Number em
59 To learn to solve problems
63 To improve my skills in communicating by electronic means such as computers
71 To understand scientific principies and concepts
78 To learn 10 interpret numerical data
90 To become aware of the consequences of new applications in science and
technology
104 To improve my mathematical skilis

109 To improve my self-confidence in mathematics

I> '
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Table 14
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Fine Arts Courses
ALPHA RELIABILITY: .90

item Number em
13 To develop friendships and loyalties of lasting value
24 To develop respect for and sensitivity to the views of others
42 To use my imagination
65 To develop my creative talents
66 To enjoy works of art
67 To develop closer relationships with others
73 To have fun
75 To develop leisure time interests
77 To enjoy film
79 To create a composition, artistic work, or invention that no one has ever created
betore
99 To become a happy person
110 To enjoy music
Table 15

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Romance Language Courses
ALPHA RELIABILITY: .86

item Number em
14 To become aware of different philosophies, cultures, and ways of life
15 To leam appropriate social skills
18 To develop a broader vision of the world
48 To leam to work for important causes
60 To gain a global or international perspective
72 To leam how people have solved sociai problems
75 To develop leisure time interests
80 To contribute to the improvement of human welfare
82 To promote international harmony
84 To improve my speaking abiiities

96 To understand how culture has developed
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Table 16
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Introductory Business Courses
ALPHA RELIABILITY: .89 '

item Number ftem
4 To weigh alternatives when making decisions
8 To recognize broad principles when observing specific events
45 To understand current issues in this field
63 To improve my skills in communicating by electronic means such as computers
64 To become a knowledgeable consumer
74 To achieve job security
81 To establish important contacts for the future
83 To increase my power to persuade others
84 To improve my speaking abilities
93 To succeed in business
94 To develop my leadership abilities
103 To identify an appropriate career
105 To learn how 10 acquire power
Table 17

Subject-Specific Goals in Taking This Course

SCALE: Strongly Endorsed by Students in Most Courses
ALPHA RELIABILITY: .85

ltem Number tem
1 To build a record of achievement of which | can be proud
3 To enjoy leaming for leaming's sake
5 To see how difterent facts and ideas fit together
46 To understand specific facts in this field
47 To leam things that will stimulate me to learn more on my own
51 To gain information that will be useful after college in my family life
55 To be able to perform credibly in my chosen occupation
56 To leam to accept challenges
58 To gain information directly useful in my current or future career
61 To use the skills and abilities | have mora effectively

87 To eventually become an expert in my chosen field

r? ‘
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The Subject-Specific Scales will be most useful to classrcom instructors or acadernic
department chairpersons who are interested in examining the strength of student goals on the
scale characteristic of their field, and perhaps some related scales or ftems they believe to be
tmportant. Since there are no right and wrong answers and no norms for the SGE, instructors
may modify the scales we tentattvely provide for their fleld. Instructors in fields that have not
been included in the pilot testing may add items typical for their field and may discover which
items in the current list are strongly endorsed by their students. They should also complete the
parallel Faculty Perspectives Version to see which ftems they, as instructors, choose.
Gradually, as the number of users expands, we will be able to add new scales that typify
students in other introductory courses and majors.

General Acadernic Orlentation Scales

We have also derived from the 110 course-level goals a set of 15 scales indicating the broad,
general types of leamning goals that students seem to bring to courses. These scales reflect the
underlying patterns of association among these goals for students included in the introductory
courses and majors used in the pilot studies. A student may espouse 15 separate orientations
toward a specific course. Thus, in combination, these 15 scales present a multidimensional
picture of students’ goals for a course that we have labeled a "course goal pattern” in Figure 1.
But the 15-scale profiles will be different for different courses. This is much more information
than is provided in most goal profiles, which frequently focus on such stmple dichotomies
such as career orientation versus intrinsic desire for learning. However, care must be taken to
remember that the profile applies only to the course for which a student is responding. The
items on each scale are shown in Tables 18-32.

The General Academic Orientation scales will be useful to campus leaders and researchers who
wish to describe students' orientations toward different disciplines in introductory courses
and to examine how these orientations change over time. They may also prove useful in
identifying groups of students taking an introductory course who have goals that are narrower
than the instructor views as desirable.

The 15 General Academic Orientation scales are listed below. They are arranged in order
beginning with the goal that varied most by discipline in our pilot tests (Develop creativity)
and ending with the goal which was quite common in all disciplines (Improve basic skills.)

- Develop creativity: Taps students' desire to cultivate their aesthetic, artistic, and
leisure interests.

- Increase self-understanding: Made up of goal items that reflect an interest in self-
awareness. A desire to develop personal independence, self-worth, and an understanding of the
student’s ablilities and limitations, are cited as reasons for taking a specific course.

- Improve speaking skills: Reflects a desire to develop confidence and expertise when
communicating orally with either a group of people or an individual.

- Improve reasoning skills: Reflects a wish to develop a general ability to analyze,
synthesize and organize knowledge.

- Develop life philosophy: Represents students' destre to develop a set of principles that
will guide them through life.
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- Understand the world around me: Endorsed by students who wish to understand the
world from several different perspectives. The items inciuded in this scale reflect concerns
with biological, societal, and economic world issues,

- Worh for social causes: Denotes both an interest in world issues and a destre to work
for the improvement of world society.

- Develop scientific thquiry skills: Reflects a desire to understand the structure of
knowledge in the sciences and the effects of scientific inquiry on the world.

- Prepare for career: Comprises items that reflect students' desire to apply their
coursework to their current or eventual carser or future position in society.

- Gain expertise: Implies student concern with mastering a specific body of knowledge
in their course or field.

- Develop hurmnan relations skills: Delineates a desire to develop the skills needed for
meaningful personal associations.

- Improve numerical ability: Indicates a concern with acquiring basic skills in
mathematics.

- Understand cultural diversity: Reflects an interest in comparing the similarities and
differences of various cultures.

- Value leaming for its own sake: Represents a general interest in the intellectual
offerings of a specific course or field.

- Improve basic skills: Indicates a concerr. for developing the skills necessary to
succeed in college. Items denote a desire to improve reading, writing, and library skills.

Feelings About Studying in This Course
(Optional in CR versions where privacy may be a concern.)

The 18 items in this section were intended to assess several attributes of goals discussed in
psychological literature but often ignored in educational research. These attributes include
goal difficulty, goal time frame (long-range or short-term), goal clarity, and goal source (self or
assigned by external source). Despite several trials, we have not been totally successful in
developing unidimensional and reliable scales that tap all of these attributes the five current
scales (shown in more detail in Tables 33-37) are:

- Goal time frame (long-range): Includes items that describe an intrinsic enjoyment of
studying and learning in the course (or field) in question. A sense of satisfaction accompanies
the studying process for students who endorse this scale.

- Goal time frame (short-range): Indicates a preference for short-term learning
assignments of only moderate difficulty

- Goal clarity: Implies a preference {or clear assignments and purposes.

- Goal source (expectations): Contains items that tap students’ extemal motivation for
completing study tasks.

- Goal source (self): Student believes he or she should set own goals in college and
courses rather than accept goals originating with others.



Student Goals Exploration User’'s Manual - IR Guide

26

Table 18
General Academic Orientation Scales

SCALE: Develop Creativity
ALPHA RELIABILITY: .85

Taps students’ desire to cultivate their aesthetic, artistic and leisure interests.

item Number ltem
65 To develop my creative talents
66 To enjoy works of ant
73 To have fun
75 To develop leisure time interests
79 To create a composition, artistic work, or invention that no one has ever created
betcre
77 To enjoy film
110 To enjoy music
Table 19

General Academic Orientation Scales

SCALE: Increase Self-Understanding
ALPHA RELIABILITY: .86

Made up of goal items that reflect an interest in selfi-awareness. A desire 10 develop personal
independence, self-worth, and an understanding of the student's abilities and limitations, are cited as
reasons for taking a spedific course.

item Number ftem
20 To develop personal independence
21 To learn skills that enrich my daily kfe
33 To find problems and solutions in literature and film that apply to my own life
41 To increase my self-confidence or sense of self-worth
42 To use my imagination
91 To understand my own abilities and limitations
99 To become a happy person
108 To understand my own interests
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Table 20
General Academic Orientation Scales

SCALE: Improve Speaking Skills
ALPHA RELIABILITY: .78

Reflects a desire to develop confidence and expertise when communicating orally with either a group of
people or an individual.

item Number ltem
83 To increase my power to persuade others
84 To improve my speaking abilities
107 To overcome hesitancy about expressing my views in public
Table 21

General Academic Orientation Scales

SCALE: Improve Reasoning Skills
ALPHA RELIABILITY: .89

Reflects a wish to develop a general ability to analyze, synthesize and organize knowledge.

item Number item
4 To weigh altematives when making decisions

10 To improve my reasoning ability- to recognize assumptions, make logical
inferences, and reach correct conclusions

11 To understand how scholars gain new knowledge or understanding

30 To develop the ability to see relationships, similarities, and differences among
ideas.

31 To draw my own conclusions

32 To appreciate individuality and independence of thought and action

36 To weigh and question the opinions of experts and authorities

39 To predict specific events from broad principles

47 To leam things that will stimulate me to leam more on my own

49 To make effective decisions

52 To interpret evidence




Student Goals Exploration User's Manual - IR Guide

28

Table 22
General Academic Onientation Scales

SCALE: Develop Life Philosophy
ALPHA RELIABILITY: .81

Represents students' desire to develop a set of principles that will guide them through life.

item Number item

23 To deveiop the capacity to change as times change

27 To develop a philosophy of kfe

35 To become more broad-minded

38 To be abie to make ethical and moral choices

43 To develop a capacity for self-evaluation

100 To develop a personal philosophy related to my work

Table 23

General Academic Orientaticn Scales

SCALE: Understand the Worid Around Me
ALPHA RELIABILITY: .85

Endorsed by students who wish to understand the worlkd from several different perspectives. The items
included in this scale reflect concems with biological, societal, and economic world issues.

tem Number item
26 To become better informed as a citizen
28 To understand events that people have tried to explain
29 To leam how things change over time
34 To understand how humans have learned to cope with nature
37 To understand the world around me
48 To leam how to work for important causes
50 To be able to debate both sides of an issue effectively
53 To understand the complexity of the world
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SCALE: Work for Social Causes
ALPHA RELIABILITY: .88

Denotes both an interest in world issues and a desire to work for the improvement of world society.

item Number ltem
68 To help secure workd peace
69 To understand the causes of war and peace
72 To leam how people have solved social problems
76 To heip improve gender and racial equality
80 To contribute to the improvement of human welfare
82 To promote international harmony
92 To develop keener awareness of my environment
Table 25

General Academic Orientation Scales

SCALE: Develop Scientific Inquiry Skills
ALPHA RELIABILITY: .89

Reflects a desire to understand the structure of knowledge in the sciences and the effects of scientific
inquiry on the worid.

hem Number em
70 To try to answer unsolved questions
71 To understand scientific principles and concepts
90 To become aware of the consequences of new application in science and
technoiogy
97 To learm more about science

101 To understand how science has affected human lfe

h:vﬁ
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Table 26
General Academic Orientation Scales

SCALE: Prepare for Career
ALPHA RELIABILITY: .91

Comprised of items that reflect students’ desire to apply their coursework to their current or eventual
career or future position in society.

tem Number tem
54 To achieve social status or prestige
63 To improve my skills in communicating by electronic means such as computers
64 To become a knowledgeable consumer
74 To achieve job security
81 To establish important contacts for the future
93 To succeed in business
94 To develop my leadership abilities
95 To acquire greater decision-making responsibility in my job
105 16 learn how to acquire power
Table 27

General Academic Qrientation Scales

SCALE: Gain Expertise
ALPHA RELIABILITY: .84

Implies student concern with mastering a spedific body of knowledge in their course or field.

hem Number ' ftem
45 To understand current issues in this field
46 To understand spedific facts in this field
51 To gain information that will be useful after college in my family life
55 To be able to perform credibly in my chosen occupation
58 To gain information directly useful in my cumrent or future career
61 To use the skills and abilities | have more effectively
87 To eventually become an expert in my chosen field
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SCALE: Develop Human Relations Skills
ALPHA RELIABILITY: .89

Deiineates a desire to develop the skills needed for meaningful personal associations.

item Number em
7 To leamn to get along with different kinds of people
12 To prepare for a §fe of service to others
13 To develop friendships and loyalties of lasting value
15 | To learn appropriate social skills for different occasions
16 To develop the ability to work well with others in a group
22 To listen effectively to what others are saying
24 To develop respect for and sensitivity to the views of others
44 To help others who need my skills or services
67 To develop closer relationships with others
Table 29

General Academic Orientation Scales

SCALE: Improve Numerical Ability
ALPHA RELIABILITY: .92

Indicate a concern with acquiring basic skills in mathematics.

ltem Number tem
78 To leamn to interpret numerical data
104 To improve my mathematical skills
109 To improve my self-confidence in mathematics
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Table 30
General Academic Orientation Scales

SCALE: Understand Cultural Diversity
ALPHA RELIABILITY: .84

Reflects an interest in comparing the similarities and differences of various Cultures.

item Number tem
14 To become aware of different philosophies, cultures, and ways of lite.
18 To develop a broader vision of the world
60 To gain a global or intermational perspective
96 To understand how culture has developed
98 To leam how people govern themselves
Table 31

General Academic Orientation Scales

SCALE: Vale Leaming For its Own Sake
ALPHA RELIABILITY: .69

Represents a general interest in the intellectual offerings of a specific course or field.

item Number tem
2 To discover new ways of seeing and doing things
3 To enjoy leaming for leaming's sake
5 To see how different facts and ideas fit together
106 To explore the world of ideas
Table 32

General Academic Oriertation Scales

SCALE: Improve Basic Skills
ALPHA RELIABILITY: .82

Indicates a concern for developing the skills necessary to succeed in college. items denote a desire to
improve reading, writing, and library skills.

item Number item
25 To develop my writing abilities- to develop clear, correct and effective communication
62 To improve my reading skills
85 To leam how to use library tacilities and other informational sources
102 To be able to write an excellent technical report
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Table 33
Feelings About Studying in This Course

SCALE: Goal Time Frame (long-range)
ALPHA RELIABILITY: .75

Includes items that describe an intrinsic enjoyment of studying and leaming in the course (or field) in
question. A sense of satisfaction accompanias the studying process for students who endorse this scale.

item Number item

In the long run, study in this field will help me to get ahead in the world

When | compiete a leaming activity | usually get a sense of satisfaction

In this course, setting long-range goals is important

I complete daily learning tasks primarily because | enjoy them

| find learing in this field is very exciting and challenging

| kike to plan my leaming activities over a long time frame so they will fit together

ANHEWN -

Table 34
Feelings About Studying in This Course

SCALE: Goal Time Frame (short-range)
ALPHA RELIABILITY: 57

Indicates a preference for shor-term leaming assignments of only moderate difficulty

item Number ftem
9 I prefer to set short-range goals so that | can get a sense of satisfaction and
achievement
11 | would rather tackle easy problems than difficult ones
14 if | sense | can't achieve a goal, I'd rather set one that is easier 10 reach
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Table 35
Feelings About Studying in This Course

SCALE: Goal Clarity
ALPHA RELIABILITY: .42

Implies a preference to have clarity about assignments and the purposes they are expected 10 achieve.

item Number tem
7 | teel obliged to work hard only if | can see the importance of the task
8 I leam best when my instructor makes it clear what the goals of each assignment are
13 I leam best if | see a direct relation between my assignments and my long range goals
Table 36

Feelings About Studying in This Course

SCALE: Goal Source (Expectations)
ALPHA RELIABILITY: .59

Contains items that tap students’ external motivation for completing study tasks.

tem Number item
5 | should complete what is expected of a person of riy capability
6 I would work hard to get good grades even if | didnt like the coursework _
12 Even when study materials are dull and uninteresting, | believe | shoulkd keep working until
| am wnished
Table 37

Feelings About Studying in This Course

SCALE: Goal Source (Self)
ALPHA RELIABILITY: .33

Student believes he or she should set own goals in ccllege and courses rather than accept goals
originating with others.

item Number item
10 | befeve | should set my own goals rather than accept someone else’s goals for me
17 | seldom need to seek advice about what my goals should be
18 Deciding what topics | study should be my own choice rather than my instructor's choice

3.
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Expectations and Study Skills in This Coaree
(Optional in CR versions where privacy may be a concern.)

The items included in this section of the SGE were drawn from various pilot versions of
NCRIPTAL's Motivated Strategies for Learning Questionnaire (Pintrich et al., 1989). The
selected ftem:s were intended to assess students’ self-confidence (or anxiety) about the target
course, their expectations of success, their use of organizing learning strategies, their diligence
when studying, and their desire to achieve independence in learning activities. Note that these
and related ideas are included in our theoretical framework as outlined in Figure 1. We found
two underlying scales: one includes both student confidence and types of study habits, and the
other only confidence (lack of). We have called these the "Levels of Confidence” Scales (Tables
38-39). They seem tc describe "self-efficacy” for this course, as well as learning strategies in
use.

- Self-Confident Scholar: Includes it=ms that tap students' confidence in their own
ability to succeed in the course. The study habits students report using in this scale typically
focus on integrating material, thus the term "scholar.”

- Anxious Student: Endorsed strongly by students who report diligent study but seem to
believe they have not yet mastered the art of being a successful student. A focus on the
possibility of failure, rather than success, is linked with detail-oriented study habits.

Types of Activities Pursued in This Course

These 21 items, describing activities students report having pursued during the course (or
major), are used only in post-test or major fleld versions (IR-2, IR-M. CR-2, CR-M) when
students can legitimately report their recent class-related activities. The items are modeled on
carly items tested by C. Robert Pace as he developed the College Experience Questionnaire, now
known informally as the "Quality of Effort” Scales (1975, 1987). Although Pace's measures of
student effort refer to the entire college experience, we ask the students to report effort in a
specific course. Used in this way, the activities reported will reflect course assignments and the
nature of the field as well as student effort. In our theoretical framework, Figure 1, these scales
are represented by the box labeled "Student Effort.”

Four derived scales that group similar types of course activity are described below and the
items on each are shown in Tables 40-43.

- Relates and applies coursework: This scale taps students’ inclination to focus on
integrating what is learned in a class (or major) with other courses or life situations. The scale
also describes learning activities that focus on integration and concept-learning rather thar
memorization.

- Interacts about coursework: This scale is not always distinct for individual courses
but it does describe activities pursued by students reporting about their major field. The types
of activities it represents point to an integration of students' academic and social lives.

- Explores beyond assignments: This scale consists of items that describe intellectual
activities extending beyond the assignments of a particular course or major. These activities
portray students who have become excited about a particular field of study.

- Concentrates on task: This set of items describes study activities that continue for an
extended period of time.



Student Goals Exploration User's Manual - IR Guide

36

Preferences for Course
(Major Versions IR-M and CR-M only)

These seven statermnents, based on the work of Posner and Strike (1976), describe students’
preferences for how material taught in courses should be organized. They are not included in
the framework in Figure 1. Rather, these items are experimental. We hope to gain some
knowledge of how students’ preferences emernge as they reach advanced stages in thelr
education. Because of their complexity and the difficulty beginning students have in
initerpreting them, we have included them only in the surveys to be used with upper-class
znajors (Versions IR-M and CR-}'). For faculty, we have found that particular modes of course
organization are linked to views of the discipline and beliefs about the purpose of education.
We have little information as yet about how students respond to these statements but we
presume that students majoring in a field may become socialized to think like the faculty
teaching in that field.

Student information

In addition to standard demographic information, this part of the SGE secks information
about students' educational and career aspirations, perceptions of their preparedness for
college, certainty about educational and career goals, and satisfaction with college. These
iterns may be used to estimate "college expectancy,” "course expectancy,” and self-assessment of
preparation as shcwn in Figure 1. As noted earlier, for the Classroom Research versions, some
personal questions are in an optional section. The extent to which these items are used will
depend largely on the purposes the user has in mind and the extent to which it makes sense to
examine responses of subgroups of students. :

Addition of Local Items and Using the Item Pool

The SGE was constructed from an extenstve pool of items gathered frorm many scurces, During
development. most items that were answered in a uniformly positive or a uniformly negative
way by most students were discarded, since they provided little information helpful to teachers
or researchers in understanding course goals of different groups of students. The retained
iterns were those that best differentiated among students taking very different types of courses
and majors. As a consequence, the SGE does not include all the reasons why students may be
taking a course, or all the reasons their teachers might hope they would hold.

In addition, originally, many items referring to personal and social goals of students were
included in the SGE. Students who were asked about goals they hoped to achieve in a given
course, howevsr, seldom saw these personal and social goals as relevant. Therefore, the goal
items retained in the SGE are mostly of the type one would call academic, intellectual or
vocational. For these reasons, we encourage faculty members or researchers to add suitable
local items, possibly drawing as well from the pool of items we decided not to include, which is
in Appendix 3.
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Table 38
Expectations and Study Skills in This Course
SCALE: Self-Confident Scholar
ALPHA RELIABILITY: .81
Inchudes items that tap students’ confidence in their own ability to succeed in the course. The ~tudy
habits students report using in this scale typically focus on integrating material, thus the term “scholar”.
tem Number tern
5 When | study new material, | often skim it to see how it is organized
6 When | study for exams | integrate information from different sourres, such as
lectures, reading, and discussions
7 When reading | try to relate the material to what | akready know '
8 | begin with course material but develop my own ideas about the topics
9 | believe | will receive an excelient grade
10 When | study a topic, | try to make everything fit together
11 | am confidert that | can leamn the basic concepts
12 I'm certain that my own ability will result in my being successtful .
13 When having difficulty recaling something, | make an effort to recall something
else that might be related to it o ‘
15 | prefer leaming activities that are challenging or arouse my curiosity even if they
are difficult
18 If | want to get a good grade, it depend: on what | do
Table 39

Expectations and Study Skills in This Course

SCALE: Anxious Student
ALPHA RELIABILITY: .72

Endorsed strongly by students who report diligent study but seem to believe they have not yet mastered
the art of being a successtul student. A focus on the possibility of failure, rather than success, is not
related to integrative study strategies, but may focus more on details

item Number em

1 When | take tests | think of the consequences of failing

2 i have difficulty identitying the most important points in iy reading

3 | seidom ask my instructor to clarify concepts that | dont understand well

4 When | take a test | think about items on othcr pants of the test | cant answer
14 i often find that | read assignments but don't know what they are all about
16 It is sometimes hard for me to go on with my work if | am not encouraged
17 When coursework is difficult, | either give up or study only the easy parts




Student Goals Exploration User's Manual - IR Guide

Table 40
Types of Activities Pursued in This Course

SCALE: Relates and Applies Coursework
ALPHA RELIABILITY: .79

This scale taps students’ inclination to focus on integrating what is leamed in é class (or major) with other
courses or life situations. The scale also describes leaming activities that focus on integration and
concept-leaming rather than memorization.

tem Number ltem
4 1 thought about applications of the material to other situations
7 | looked for some basic organization in course materials
14 | tried to see how different facts and ideas fit together
20 1 tried to relate the material to ideas and experiences of my own
22 | related what | learned in this field to my other courses
Table 41

Types of Activities Pursued in This Course

SCALE: Interacts About Coursework
ALFHA RELIABILITY: .72

This scale is not always distinct for courses but it is so for students reporting about their major field. The
types of activities it represents point to an integration of students' academic and social lives.

tem Number tem
5 | discussed the subject matter of this field with other students for an hour or
longer
11 | told friends about the interesting materials or ideas in this field
16 | helped another student with coursework
17 I recommended this fieid to other students
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Table 42
Types of Activities Pursued in This Course

SCALE: Explores Beyond Assignments
ALPHA RELIABILITY: .70

This scale consists of items that describe intellectual activities extending beyond the assignments of a
particular course or major. These activities portray students who have become excited about a particular

field of study.
em Number item
1 | read a book related to this field that was not an assigned reading

10 | participated in a research project related to this field

15 | read newspaper items related to coursework

19 | spent five hours or more looking up references in the library and taking notes

related fo course vork

Table 43

Types of Activities Pursued in This Course

SCALE: Concentrates On Task
ALPHA RELIABILITY: .71

Describes study activities that continue for an extended period of time.

tem Number tem

6 | spent a concentrated period of time--three hours or longer without interruption--
studying in this field
13 | studied at least four hours or longer on coursework during the weekend

)
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SECTION Il. USING THE GE FOR INSTITUTIONAL RESEARCH

1. Uses in Institutional Research

This section of the User's Guide is written ior institutional researchers or academic
administrators who are responsible for educational studies at a broader level than the
indtvidual classroom. For example, the information provided by the Student Goals
Exploration can be used to understand and compare students’ goals in various courses and
majors. Academic planners may use this information to suggest curriculum changes, faculty
development needs, or other policy revisions. Although the suggestions in this section aiso
apply to other forms of educational research, for convenience we call all of these varied users
"institutional” researchers.

Here we describe several program and college level uses of the SGE, suggest ways to administer
it for these purposes, and provide computer scoring procedures to assist in analyzing data. Not
all possible uses are suggested here; individual researchers members undoubtedly will find
other questions to explore depending on their local needs.

Those who use the SGE for institutional research should have some experience in
administering and analyzing surveys. They should read Secticn 3 to understand more about
how the SGE was developed, study the wide range of its assessment uses, and learn about the
technical properties of its scales.

2. Institutional Research Versions of the SGE
There are three versions of the SGE within the Institutional Research Set:

Institutional Research-1 [Beginning of Course (IR-1) Version)]. This version examines goals
that students bring to thetr college courses. It also assesses related motivational constructs
such as levels of confidence, study skills and perceptions of preparation that were discussed
carlier in this manual (See Figure 1, Section 1). SGE-IR-1 should be administered during the
first week or two of courses when enrollment has stabilized. Originally designed for
introductory courses, the IR-1 can also be used for intertnediate courses. However, researchers
using the SGE in intermediate courses may wish to work with faculty members in those fields
to add some goal items specific to the field. (See page 46 for more information.)

Institutional Research-2 [End of Course (IR-2) Version)]. This version examines students' goals
as they complete college courses. When used in tandem with Version IR-1, changes in
magnitude and direction of goals during a term may be examined. Research on the freshman
year suggests that students may experience much goal change during the first semester or year
of study. Also, several measures (initial goals, levels of confidence, background variables) may
be related to the types of activities students report pursuing in a course. SGE-IR-2 should be
used close to the end of the term but before students are preoccupied with preparing for
examinations.

Major Field (IR-M) Version. This version examines goals that students hope to achieve in their
chosen major. When used in conjunction with the IR-1 version, it can help explore changes in
magnitude and direction of goals for the same discipline over time in college. Faculty in
particular departments may wish to add specific items.
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Faculty Perspective Version. This separate listing of possible course goals makes it convenient
for faculty members to record their own course goals and compare them with those of students.

3. Examples of SGE Uses

Researchers can use the SGE for varied purposes. Some of the uses we discuss below are similar
to those we suggested in the Guide for Classroom Research. It is tmportant. therefore, to
understand the advantages and disadvantages of using the IR versions and of having the
studies conducted by an institutional or educational research office. The advantages include:

1. Researchers can work with a group of faculty members to randomly sample students
from their classes and synthesize results.

2. The IR version of the SGE allows study of a larger set of dimensions, since all sections of
the SGE are to be administered.

3. The resecarcher’s distance from the students and neutrality may provide more assurance
of anonymity for the students. Thus, students may be more open in their responses.

4, Researchers may have more regular access to keypunching and scoring facilities.

5. Researchers are accustomed to linking data with other appropriate variables in
institutional data bases and inserting cautionary flags.

6. Institutional researchers are more likely to have thc resources and staff continuity
needed to conduct longitudinal studies.

Some disadvantages of using the IR version of the SGE are that:

1. The initiative for understanding student goals and using the information to tmprove
teaching no longer rests with the individual instructor.

2. The turn around time for feedback may increase.

3. The study purposes are less likely to result in direct communication with students.

4. Instructors may see the researcher's work as an intrusion in her/his domain.

Since student responses to the SGE focus on a specific field, the data analyses must be done
separately by fleld. Thus, most of the studies that the institutional researcher conducts will
assist a specific department or group of faculty in the same discipline. Analyses for the various
disciplines may, however, produce comparisons that provoke fruitful discussion among
faculty in different fields.

Below we discuss a few uses of the SGE-IR briefly, beginning with the simplest, and indicate the
appropriate SGE Version(s) to use.

1. Purpose: To help course instructors comparc the course goals of students enrolled in
various courses or sections of courses.

Version: SGE-IR-1



Student Goals Exploration User's Manual - IR Guide

435

Discusston: Faculty members in a program frequently would like to know whether
students in different sections of a multi-section course have different goals. This may
be especially tmportant when sections are acheduled to serve students in different
major programs, ¢.g., nursing, education, business. In another case, faculty members
may wish to know how course goals differ among students who choose sections of a
course that focus on different topics, for example, sections of English courses where
students can choose to study poetry, the short story, or the novel. And, faculty members
in a program may be interested in seeing whether goals of students in intermediate and
advanced courses differ from goals of students in introductory courses. In each of these
cases, an institutional researcher may be in a good posttion to help faculty members by
administering the SGE-IR-1 in multiple courses or sections. Administering the SGE-IR
carly in the term will help faculty members identify the goals that students have for the
courses, and the goals they don't have that the faculty consider desirable.

By aggregating data across multiple sections of the same course, the researcher can obtain
sufficiently large samples to systematically compare student sub-groups based on
characteristics students report in the SGE Student Information: section. For example: Do the
course goals of students who feel they were well prepared for the course differ from those who
view their preparation as weak? Do the goals of older students differ from younger students?
Of minority students from majority students? What about those who feel certain of their future
career path compared with those who are uncertain? How about those students taking a
required course who plan to major in a very different fleld? Do students who have had
previous work in the same subject have different goals from those who are new to the fleld?

2. Purpose: To provide a basis for faculty discussion of the congruence between goals of
students and faculty within an academic department.

Version: SGE-IR-1; Faculty Perspective Version

Discussion: Psychologists, educational researchers and experienced college teachers
agree that students learn better if the instructor’s goals and expectations are
communicated to them clearly. They also learn better in settings where their own views
are valued. This is true not only at the course lJevel but at the program level. The
department atmosphere can be tmproved if communication about goals flows from
students to faculty as well as from faculty to students. An institutional researcher can
help collect goals data from both students and faculty and present it in such a way that
it fosters productive discussion.

3. Purpose: To examine how students’' goals change as they advance through their studies.

Version: * SGE-IR-1 and SGE-IR-2 to compare student responses at beginning and end
of courses
* SGE-IR-1 and SGE-IR-M to compare introductory course students with
those who later decide to major in the fleld
* SGE-IR-M (time 1) and SGE-IR-M (time 2) for iracking the goal changes of
majors in the field
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Discussion: Since most faculty members hope that students will have greater interest
in and appreciction of their discipline, they view goal changes as desirable educational
outcomes for students. By administering the SGE to the same students at two points in
time, institutional researchers can help instructors determine whether the direction
and magnttude of goal change for the group are consistent with program obiectives. Of
course, care must be taken to compare the same students over ttme. The researcher who
can take responsibility for selecting appropriate random samples of students to study,
dealing with attrition from the group, and using various ways of treating change scores
may be able to arrive at finmer conclusions and better interpretations with smaller
samples than can faculty members working independently.

Puwpose: To compare the goals of successive cohorts of students.
Version: SGE-IR-1, SGE-IR-2 or SGE-IR-M

Discussion: Institutional researchers can develop goal profiles for a major or for
selected courses, maintain them in a data base, and help faculty to compare them
annually to detect changes in students who are selecting the majors. Because the data
can be linked with other information, the researcher can help to determine if changes
in goal profiles are related to changes in other student characteristics.

Purpose: To consider posstble adjustments in academic programs that may better
recognize and fulfill the goals of current students.

Version: For introductory courses, SGE-IR-1 or SGE-IR-2. For majors, SGE-IR-M

Discussion: An institutional researcher may help an academic committee to compare a
goal proflle of student majors with a department's curriculum plan. For exarnple, as
students take increasingly advanced courses in the major, which of their goals do not
seemn to be addressed in the course sequence? Which attitudes toward study in the major
field might become more positive if curriculum adjustments were made? Is there need
for an orientation course to help students establish more effective goals for their upper-
division work, or a capstone course to help them relate what they have learned to the
next steps in their education or career? Such comparisons may reveal curricular gaps
related to particular goals of students. In this case, the role of the institutional
researcher is to collect representattve data and help the academic cornmittee
understand their implications.

Purpose: To examine how student goal patterns affect achievement of educational
outcomes.

Version: SGE-IR-1 or SGE-IR-M; Faculty Perspective Version

Discussion: Just as students who have a strong destre to take a course may evaluate the
instructor more favorably, students who have course or major goals most similar to

those of facultly in their department may exert more academic effort in academic tasks
and thus may achieve more. Using the SGE, institutional researchers may compare the
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achievement of groups of students whose goals are initially most like and unlike those
expressed by the faculty. Other typss of relationships measured by the SGE that may be
related to achievement are students’ self-reported level of confidence, their reported
study skills, and the types of activities they report pursuing in a course.

Achievemnent as measured by department tests or senior achievement scores is not the
only desirable student outcome that could be used as a success measure (dependent
variable) here. Note, for example, that in Figure 1 we refer to students’ goal attainment
rather than academic achievement, which may or many not be the student's original
goal. Other measures might include enjoyment of a fleld of study, fa~lity with
particular types of course assignments, awards won, and employment opportunities
acquired.

7. Purpose: To assist faculty in basic research about student learning.
Version: Any of the SGE versions.

Discussiorn: Psychologists, educational psychologists and counselors may be interested
in using the SGE to pursue basic research questions. As one example, scale scores on the
measure of levels of confidence could be obtained for a group of students. The studeunts
could then recetve help in improving their study skills. Do the improved study skills
result in increases in one's level of’confidence as a student? As mentioned earlier,
Figure 1 fllustrates several unverified relationships of potential interest.

csssssumsn sessss

8. Purpose: Faculty development.
Version: Any versior of the EGE.

Discusston: According to some observers, the SGE has great potential as a faculty
development device. If the goals of students who enroll in a course or major are fairly
consistent each year, repeated administration of the SGE will have diminishing
returns. But substantial changes in faculty thinking about student needs may occur
following the first administration of the SGE. These gains will result from the
discussions about student goals with students and discussiong among faculty
colleagues.

4. Selecting the Information to Be Collected

For most of the p: . poses we have suggested, the institutional researcher will want to use all
sections of the SGE-IR. This will allow full cons!deration of what other items correlate with
students’ goals in a course, as shown in Figure 1, Section 1. The Student Information Section
in the SGE-IR is very comprehensive, but, if needed, the researcher can add additional
demographic questions for appropriate subgroup comparisons. For example, the researcher
may wish to compare the goals in science courses for freshmen students who were prepared in
different types of secondary schools.

Student ID numbers typically will be collected by institutional researchers, particularly if
longitudinal studies or linkages with existing data bases are planned. If any of the questions
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are believed to invade student privacy, however, students can be instructed to omit them.
Alternatively, though it lim‘ts future uses of the data base, researchers may wish to administer
some parts of the SGE anonymously, without a student ID number. If only a longitudinal study
using both SGE-IR-1 and SGE-IR-2 is planned, some sp=cified type of six digit identification
number known only to the student (for example, the month, day and year of birth) may be used
to match the two versions. Do not suggest numbers such as house or phone numbers that
change frequently for students.

Clearly, when selecting the type and amount of SGE information to collect, the researcher faces
a tradeoff between response rate and identffication so that the file may be linked with other
relevant data. To achieve a high respanse rate, discuss with students why the SGE is being
administered. A story in the campus newspaper describing how the SGE data will be used and
the tmportance of student responses might also be heipful.

5. Adding Local Goal items

Researchers planning to use the SGE-IR should first discuss ft with the faculty members in
whose courses or programs it will be administered, asking faculty members to identify those
goals that are essential for their students to achiev: , perhaps by completing the Faculty
Perspective Version. Instructors should also specify any important goals for their students
that are not on the SGE. Additional goal items can be distributed to students on a separate
sheet. These goal items should be concise, concrete, mnclude only one concept, and allow
students to respond on the same scale provided for similar {tems in the SGE. Number them to
correspond to the blank spaces provided for local items. Students should answer them on the
extra answer sheet provided. Space is provided for adding six college goal items, 20 course or
major items, and 15 student information questions.

In constructing the SGE, we tried to choose the clearest items among those with similar
meanings, those important to both students and faculty members, and those that distinguished
among goals for different disciplines. Items we decided not to use are in Appendix 3. Some
program faculty may find it worthwhile to add these ttemns if discussing them will help
students understand the language of the discipline. Toillustrate, the meaning of "problem-
solving” and "critical thinking" may differ in different fields.

When deciding whether to add items, recall the following about the course goal items in the
SGE:

~ The goal ttems were pilot-tested primarily in introductory courses. For more
advanced or specialized courses, faculty members may especially wish to add some items.

- Many laudable goals were not included in the SGE simply because everyone agrees they
are laudable. A department may feel some goals are sufficiently important to want to get a
sense of whether they are tmportant to their students, If so, the items should be added.

- Many valued personal and social goals are not in the SGE because students did not
view them as the goals for specific courses. When faculty menibers believe these goals are
legitimate aims of the course or major, they should be added.
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6. Selecting Student Samples and Administering the SGE

In general, an institutional researcher using the SGE will seek either responses from an entire
population of interest, or decide to select a random samy c. The entire population is
appropriate if the researcher is helping faculty member; study student goals in their own
classes, or assisting a departimental group of faculty members in learning the goals of a
relattvely small group of majors. Random sampling will be chosen when the task is to provide
a composite picture of students in a multi-section course or in a large group of majors. Random
sampling may also be used when the objective is to compare goals of sub-groups of students
within a large course or of those taking several different courses. In this case, randomly
sampling a small number of students who are provided some incentive to complete the SGE-IR
may produce a more accurate picture than sampling the entire population and getting a low
response rate.

The way the sample is selected depends upon the study purpose; it is impossible to mention all
the possibilities here. An fllustration of one sampling method follows. If the purpose is to
portray the goals of students in a large multi-section course, drawing the sample at random
from the entire class roster will minimize instructor effects, unless systematic factors have
segregated the students into sections on some non-random basis. If sections differ on some
parameters (e.g.. no students from a particular major are in some sections because of course
conflicts; advisers often suggest students choose sections taught by particular instructors) then
it would be better to stratify the sample by section, drawing randomly from each section.

The SGE-IR takes about 45 minutes for students to complete. There are a number of options for
administration:

- With the cooperation of the instructors, the SGE can be administered during class
time. We encourage this option since our experience shows that administration during class
time, as an integral part of the course with explanation by the instructor produces the best
response.

- With the cooperation of the instructors, the SGE can be distributed in class for
students to complete and return to a central collection place within a day or two. This option
works reasonably well if the central collection place is convenient and well-known.
Alternattvely, a "runner” can visit the class to introduce the SGE and, again. on several
appointed days to collect it.

- The SGE can be mailed to randomly selected students who return sealed completed
copies to a central collection place. Mail-out of the SGE from a central research office produces
the lowest response rate. If mailed surveys are used, at least two postcard follow-ups should be
planned. In case ID numbers or some other student identification are not used on the SGE
itself, researchers should consider asking the students to submit a separate postcard or
transmittal slip indicating that they have returned it. This notification can be detached from
the SGE and will allow the researcher to concentrate on following up only those students who
bave not responded. If possible, it is always good to examine the characteristics of a set of non-
respondents to see {f they differ in any systematic way from those who responded. If the
surveys are returned to a central place. it is also possible to mark the date and time they are
returned to examine any differences between those who responded early and late.

v},
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As {llustrated below, the exact timing of the SGE-IR will depend on the purpose.

Researchers may be interested in a “pure” measurement of students’ goals prior to the study of a
particular subject. In thic ~ase, the SGE could be administered during an orientation or
registration period.

Researchers and instructors may be interested in the goals students hold for the course after
instructors have discussed and illustrated the intended outcomres of the course during a few
sessions. Giving the SGE-IR-1 after a week or so may hel; the instructor know how clearly the

messages are being heard.

When using the IR-2 as a post-test, we suggest that students complete it near the end of the
regular semester, but before end-of-term course obligations are due.

Students majoring in a field may complete the SGE-IR-M at anytime. For longitudinal use. we
suggest one administration after students officially enter the major and a second near
graduation. Discussion of SGE results with majors could take place at a departmental meeting.

When gtving students instructions for the SGE, be sure that students understand that they are
to respond regarding either their college goals, their goals for a specific course, or their goals in
their major when answering most questions on the SGE. Based on experience that students
forget they are answering the SGE for a specific course, we have inserted periodic reminders to
do so throughout the IR-1 and IR-2.

Those who administer the SGE should not interpret particular items on it for students. Rather,
if questions of ‘nterpretation are asked, they should say that the survey is designed to find out
what the itern means to the students. There is no time limit on the completion of the SGE but
the instructions indicate the student should work fairly rapidly in order to avoid reading too
many nuances into the goal items.

7. Scoring the SGE

Student responses to the SGE-IR can be recorded directly on the survey except for any items
added locally. We have provided a separate answer sheet for local items. (Note that i1 this
respect the SGE-IR differs from the shorter SGE-CR, where answer spaces are embedded in the
instrument.) We haven't developed machine scoring system for this field-test version of the
SGE, but it is possible to use a locally available scrring system.

Although we have suggested simple hand scoring for classroom research uses of the SGE-CR to
enable prompt class discussion, we suggest data entry and computer analysis for the SGE-IR. A
computer data base can be repeatedly updated and linked with other information. In Appendix
1 we have supplied suggested course (and major) code lists and a data entry plan with consistent
variable n>mes far all versions of the SGE, even the Classroom Research Versions. After
coding courses and majors and examining open ended questions to ensure proper format and
consistency of student responses, data entry personnel can work directly from the SGE
booklets, creating a comprehensive data base. According to local facilities, the data flle can be
read by SPSSX, OSIRIS, SAS, SYSTAT, MINITAB, or other statistical analysis programs.

Because colleges offer diverse courses and majors, and because students often express their
major and career intentions best in their own words, we decided against embedding a detailed
code sheet in the SGE-IR from which students would select appropriate codes when answering
these types of questions. We have merely asked them to write the name of the course, the name
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of their intended major, and their current career choice. The researcher will need to convert
these responses to computer codes. In Appendix 1, we have supplied coding schemes that we
have found helpful for four-year colleges. The stmplified code list we suggest as most useful
somewhat resembles the old federal HEGIS (Higher Education General Information System)
coding system. The entire HEGIS code is also provided in the appendix. The newer IPEDS
system (Integrated Postsecondary Education Data System) better represents the vast diversity
of "postsecondary” education and may be useful if convenient. We have not included it because
of its length. Institutional researchers may wish, however, to code student-contributed
courses, majors and careers according to IPEDS or some other locally accepted plan to be
consistent with other institutional reports.

In Tables 44-49, we have summarized the SGE item numbers for each SGE scale. We assume
that after examining the frequency distribution of the data, the research er will wish to
compute the various scale scores and store them permanently in the da‘a file.

Mean Scores on Scales

All scale means are calculated for each student respondent by summing the values of responses
to each item on the scale (values range from 1 to 4) and dividing by the number of actual items
summed. Thus, as with the item scores, the mean score for the scale will range from 1-4. In
Tables 44-49, we suggest the minimum number of item responses that should be complete to
obtain a meaningful score for each scale. If a student has completed less than this number of
items, no score should be calculated for her.

Of course, researchers may wish to use other scale construction methods, such as summing the
items and standardizing the scales to a consistent pre-specified mean and standard deviation
(such as Z-score units or a mean of 50 and a standard deviation of 10). We have not done so to
avoid conveying the notion that there are norms or known percentile scores for some
normative group on the SGE.

8. Developing Group Profiles

With the exception of the Subject-Specific scales, the SGE-IR scales were derived by factor-
analysis. Thus, they are groups of iterns that tend to be answered stmilarly by students. They
serve as a starting point for interpretation by grouping the items in a meaningful manner. If
certain groups of students answer some items in a quite different way. you may wish to explore
the reason for this.

We suggest that the General Academic Orientation Scales, Levels of Confidence Scales, Goal
Attribute Scales, and College Goal Scales be computed and stored permanently in the data base
for use as primary variables in a variety of data analyses. As we did for instructors using the
SGE-CR set of inventories, we suggest that data ordinarily be displayed in graphic profiles.
This is because lists of means and standard deviations take on more precision with some
readers than they merit. In Figure 2 below, we show three types of appropriate displays for the
General Academic Orlentation Scales of a group of biology students. The first displays only
means, while the next (technically incorrect) connects the points to form a profile of scores.
The third shows the mean scores of a departmental group of faculty members (a fictional case)
overlaying the scores of their student majors. Of course, since the SGE s useful only for groups
of students, profiles should never be displayed for individual students.

1
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Table 44
Summary of tems on Goals for Attending College Scales

Number of Items Needed

Scale ltems Contained on Scale o Calculate Scale
Prepare for Career and Graduate/

Professional School 1,3,9,10,13,19 5

Acquire General Education 2,45,7,11,12,16,17,18 7
Nondirected 6,8,14,15 3

Table 45

Summary of tems on Subject-Spedific Goal Scales

Number of Items Needed

Scale . tems Containeci on Scale to Caiculate Scale
English 6,14,19,24,25,29,33,62,65,83,84,85,91,102,107 12
History 14,18,28,29,37.53,60,68,69,72,75,96,98 10
Sociology 14,15,18,24,27,29,36,38,48,52,67,68,72,76,80 12
Psychology 18,24,38,67,71,72,80,86,89,100 7
Biology 29,38,48,70,71,88,90,92,97,101,103 8
Mathematics 59,63,71,78,90,104,109 5
Fine Arts : 13,24,42,65,66,67,73,75,77,79,99,110 8
Romance Languages 14,15,18,48,60,72,75,80,82,84,96 8
Business 4,8,45,63,64,74,81,83,84,93,94,103,105 10
Strongly Endorsed 1,3,5,46,47,51,55,56,58,61,87 8

()
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Summary of litems on General Academic Oriemtation Scales
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Number of items Needed
Scale hems Contained on Scale to Calkculate Scale
Develop Creativity 65,66,73,75,79,77,110 6
Increase Self-Understanding 20,21,33,41,42,91,99,108 6
Improve Speaking Skills 83.84,107 2
improve Reasoning Skills 4,10,11,30,31,32,36,39,47,49,52 8
Develop Life Philosophy 23,27,35,38,43,100 4
Understand the World Around Me 26,28,29,34,37,48,50,53 6
Work for Social Causes 68,69,72,76,80,82,92 5
Develop Scientific Inquiry Skills 70,71,90,97,101 4
Prepare tor Career 54,63,64,74,81,93,94,95,105 7
Gain Exper'ise 45,46,51,55,58,61,87 5
Develop Human Relations Skills 7.,12,13,15,16,22,24 44,67 7
Improve Numerical Ability 78,109,140 2
Vaiue Learning for its Own Sake 2,3,5,106 3
Understand Cultural Diversity 14,18,60,96,98 4
improve Basic Skills 25,62,85,102 3

Table 47

Summary of tems on Feelings About Studying in This Course/Majo. Scales

Number of items Needed

Scale kems Contained on Scale to Calculate Scale
Goal Time Frame (long range) 1,2,3,4,15,16 4

Goal Time Frame (short range) 9,11,14 2

Goal Clarity 78,13 2.

Goal Source (Expectations) 56,12 2

Goal Source (Self) 10,17,18 2
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Table 48
Summary of tems on Expectations and Study Skills Scales ,

-

Number of ltems Needed
Scale kems Contained on Scale to Calculate Scale
Seli-Confident Scholar 56,789,10,11,12,13,15,18 8
Anxious Students 1.2,3,4,14,16,17 5

Table 49
Summary of ltems on Types of Activities Scales

Number of items Needed

Scale tems Coitained on Scale to Calculate Scale
Relates and Applies Coursework 4,7,14,20,22 4
Interacts About Coursework 511,16,17 3
Explores Beyond Assignments 1,10,15,19 3
Concentrates on Task 6,13 2
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Figure 2. Sample profiles of student and faculty on SGE scales (Version C data, N = 114).
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Subject-Specific Scales

We have provided "subject-specific scales” for only a few fields, those for which we pilot-tested
the SGE. We have suggested that instructors using the SGE-CR administer the entire survey but
choose among the items offered to develop groups of items that seem appropriate. Institutional
researchers assisting groups of faculty members with this task might suggest that the choice
proceed in either of two ways:

1. Prior to administration of the SGE, instructors may select items that they believe
constitute a set that should be endorsed more highly in their course or major than
others. The scale score calculated will then represent how closely students’ views
approach their instructors’ views. After data have been tabulated. the researcher will
want to help the faculty members scan for other items that students hold as strong goals
but that faculty failed to include.

2. In another method, the SGE can be administered first, followed by "sorts” and
comparisons to determnine which goal items actually were more typically endorsed by
students studying in one field than in others. This list can then be compared with a
faculty-generated list.

In short, researchers and faculty members working with the data base are free to construct
their own subject-specific scales using the supplied SGE items, locally constructed items, or
previously discarded SGE items from the pool in the Appendix 3. Depending on the approach
used for construction, the scales will represent either what faculty believe should te the goals
students endorse (akin to a “criterion-referenced approach” as in example #1 above) or what
students express as their views (more like a "norm-referenced approach” as in example #2
above). The researcher has responsibility to help faculty members understand the difference
between the two.

The only Subject-Specific Scale score that should be calculated is that most pertinent to the
course or major in which the student was responding. This may be either an existing SGE-IR
Subject Specific Scale or one that faculty member have helped to construct as described above.
Calculating any scale for a course or major that the student was not keeping in mind as a
response stimulus produces COMPUTER GARBAGE. We emphasize this strongly because
although ft is possible to calculate a score on the English sub-scale for students who were
responding for a biology course, that score is not meaningful. If retained, the score could be
interpreted erroneously at some later date as "how biology students viewed their English
courses.” (We note, as an exception, that there was a legitimate use of these scores during scale
construction only to demonstrate that student response for the targeted course was different
than for other courses.)

Recall that the "Strongly Endorsed Scale” recetved its name because students in diverse
introductory classes tndicated that these goals were very tmportant or essential. It is
appropriate to calculate this scale for all courses as a measure of how strongly the studerits
endorse this general scale for each courses. If scores on this scale do not show reasonably
strong endorsement for some groups, one might seek the reasons.

Q. Linking With Other Data Bases

We assume that researchers habitually document data bases carefully, including necessary
explanations of the limits of the data and the caveats for their use. Based on this assumption,

b :
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the instttutional researcher is in a good position to Mnk data from the SGE with other data
bases. The SGE file documentation should warn against use of the data in indtvidual advising
or counseling, stress that the stimulus for answering the questions was a specific course or

major, and indicate that student goals may change during the college experience.

As mentioned earlier, whether the researcher administers the SGE in class or sends it by mall,
he or she needs to consider in advance what type of student identification number to associate
with each data file. If students frequently participate in assessment activities or supply self-
report data and thetr trust has not be-n violated by misuse of data, most probably they will not
hestitate to supply their ID numbers. This provides the easiest link with other data. To
preserve confidentiality, substitute ID numbers can be assigned by the researcher and linked
with real student numbers in a file with limited availability. Or substitute ID numbers can be
known only to the student. In this last alternattve, data from two or more SGE
administrations separated in time can be linked, but linkage with other data bases is not
possible.

Note that SGE-IR-1 solicits more student demographic data than do SGE-IR-2 and SGE-IR-M
but some basic items like age, gender, year of high school graduation are deliberately
maintained in all versions. This serves as a cross check on non-serious responses. Any case
for which these data differ substantially for the same ID number at two administration points
is suspect and should be discarded.

With data linkages, a wide variety of studies can be conducted that include the SGE-IR data.
These will depend upon local interest and the type of student information system available.
The SGE flle can be linked with student academic input measures such as aptitude tests (the
SAT or ACT), and with other survey studies such as the American Council on Education/CIRP
entering student questionnaire. Transcript data, such as numbers and types of courses
completed, majors actually chosen, and grade point averages achieved can be linked. Finally,
outcome measures, such as ACT-COMP (American College Testing Service), The Academic
Profile (Educational Testing Service), or the Graduate Record Examinations (Educational
Testing Service), or various student satisfaction surveys (¢.g.. NCHEMS Student Outcome
Service) can be linked. Because of the subject-specific nature of the SGE-IR, the researcher
must be sure that all students grouped as data sets for such studies responded to the SGE for the
same sttmulus (a specific course or major). It would not be appropriate to assemble SGE scores
for responses to different courses and use a general education test as an outcome measure.
(Currently some collaborators are experimenting, however, with using general education as the

goal target.)

One tmportant type of study that typically can be conducted by institut‘unal researchers, but
seldom by individual faculty members using the SGE-CR versions, is a hierarchical regression
analysis to assess the effect of student goals on outcomes. Although the data will vary on a
given campus, the general procedure is to regress an outcome score on both control and
independent predictor variables. The outcome score may be obtained from a course
examination (for a given class or multi-section course) or be another outcome measure such as
a GRE achievement test score or a comprehenstve examination (for a major field). In such
cases, measures of relevant student goals when beginning the course or major (for example,
scores on pertinent General Academic Orientation Scales) become control variables, along
with available measures of prior preparation or aptitude in that subject and any demographic
variables assumed to be important to success in the field. Alternatively, student goal scores
can be examined for their direct effect on outcomes by including them as predictor variables
after other designated control variables are already in the regression equation. In addition to
the caveat about being sure that 2ll students included in the regression study responded to the
SGE for a specific field, we caution that the regressions should have an N of at least 50 students

(;‘J
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to be stable. Prior research suggests that regression equations may differ for men and women
students and for students from different ethnic backgrounds.

When using the part of the SGE-IR-2 entitled "Types of Activity in This Class,” researchers who
have administered Pace's Quality of Student Experience scales may particularly want to link
the SGE results for courses and majors with similar responses for the college experience
generally. (Since we used items from precursor studies that Pace may have not eventually
included in the CSEQ, checks should be made for differences tn wording.)

10. Reporting Results

Institutional researchers will need to tailor reports of studies using the SGE to the study
purpose and intended audience. It is convenient to classify the types of potential studies in
three levels of complexity; different reports and different data interpretations are merited in
each case.

At the first level, studies simply describe the goals of the students in a course or major. Also at
a descriptive level, studies may compare students in more than one course or major.
Remembering that the SGE is intended to report the goals of groups of students, we suggest that
the descriptive data about either mean scale scores or ftem scores be reported according to the
four-point Likert-type scales on which students marked their response. This allows direct
interpretation of scale and ttem scores. That is, a mean score from 3.5 to 4.0 should be viewed
as an essential goal, from 2.5 to 3.5 as important, from 1.5 to 2.5 as somewhat important and
from 1.0 to 1.5 as not important. We suggest that mean scores be reported with not more than
one digit to the right of the decimal. Ranking according to the second dectmal place runs the
risk of over-dramatizing differences. That is, for most practical purposes, a group of students
with mean scores of 2.54 and 2.58 on two scales are saying that both of these goals are
"tmportant” to them. Alternatively, reports of the percent of students who endorsed (or did not
endorse) goal items of interest may be of greatest interest to faculty members. Either scale
scores or percentages can also be ranked to show what sets of goals students in a particular
course or major thought to be most tmportant.

Researchers may wish to use t-tests or analysis of variance to compare the scale or item scores
of groups of students. We caution, however, that what is statistically significant may not be
meaningful to faculty members. It may be better for the researcher to estimate what
constitiutes a "meaningful” difference between groups or to ask that faculty make this estimate.

f course, all reports should indicate the percentage of the desired student population who
answered the SGE.

A second level of reporting SGE results involves comparing SGE goal profiles for a group of
students at two pofnts in time. An example is a comparison of goals endorsed by students just
entering a major and students exiting the major at graduation. One necessary caution here is
to be sure that the comparison is made between the scores of students who were in the group at
both points in time. A second caution is to make the audience aware of possible testing effects,
maturation effects, and difficulties in examining change scores such as celling and floor eflects
for those initially scoring at the extremes on the scale Regarding the change scores, some
students will change their goals in one direction and some in another direction. Therefore, we
suggest two ways of reporting. Which is used will depend upon what proportion of students
changed in each direction. If one direction is predominant, method #1 could be used.

1. To estimate the magnitude of change that has taken place, one can take the absolute
value of each change score (subtract, then take the positive value of the difference) and
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average the resulting scores to show the everage magnitude of change. This can be
accompanied by a report showing the percent of students who changed in each
direction. \

2. Another method to be used when about the same numbers of students change goals in
each direction is to tally students changing in each direction separately and report the
numbers of students and average magnitude of the change for each group.

In either of the above two cases, we suggest that graphing a profile of the scores at time 1 and at
time 2 may be more useful than reporting figures. Unusual perturbations in the profile can
provoke faculty discussion about wajor change within the limits of the accuracy of the change
scores.

At the third level of reporting, the researcher may wish to try to attribute change in goals over
time, or achievement of outcomes. to some source. In a planned experiment. for example. an
instructor may agree to provide more attention to goals in a course, or to change course
communication patterns in other ways, in attempts to influence student goals. "The research
question is whether students involved in such an expertment will exhibit more goal change on
the SGE than a stmilar class that was not involved. Or, as previously described, the researcher
may wish to use the goal scores as control or predictor variables in regression analyses that
attempt to predict student outcomes. In these types of studies, standard social science reporting
methods should be followed to ensure that all of the decision rules and ltmitations of the study
as well as its major findings are clear to the reader. An executive summary may be provided for
readers unfamiliar with the statistical methods. The audience should understand that
technically such studies never fully ascribe a source of change or achievement since it is
tmposstble to rule out all of the alternattve reasons that the change or achievement may have
taken place.

11. Cautions and Limitations

Since stucents' self-reports are usually quite accurate (Baird, 1976), there is reason to take
them quite seriously. When any survey instrument is repeatedly administered, however, one
must be aware that in the second administration respondents will reflect experience gained in
the first administration. We expect that for repeated administrators on the SGE-IR versions,
student goals will shift somewhat for at least three different reasons: the effect of previous
testing, measurement error, and actual goal change. If instructors or researchers discuss SGE
results with students or make other specific attempts to influence student goals, this will
produce changes in post-test responses, We suggest therefore that different types of research be
separated. Use one course or program to experiment with the effect of discussion about the SGE
results. Use a different course or program to conduct longitudinal studies of goal change.

The SGE-IR scores should not be used in admissions, placement or any other evaluation or
decision affecting an indtvidual student.

12. Conclusion

‘The Institutional Research versions of the SGE are designed to collect comprehenstve data on

students’ goals in multiple classes or programs. These versions of the SGE are extenstve, and
allow for theoretically-based studies of the relationships among many sets of variables.
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This section of the SGE User's Manual has presented several examples of how to use the
instrument at the institutional research level, and provides guidelines and caveats regarding
data collection and interpretation. Within these guidelines, however, the possible uses of the
SGE are much more varied than those discussed here. Expertmental uses, in which some
students or sections are administered a "treatment” and some are not, are particularly
promising. So, too, are the possibilitics of linking SGE data with other data bases, such as
those recording students’ GPA, major choice, or standardized test scores. We encourage
institutional researchers and others using the SGE-IR versions to adapt and modify these
instruments for their purposes.

b
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SECTION lll. TECHNICAL INFORMATION

1. Steps in Developing the SGE: 1986-1990

In developing the Student Goals Exploration, the followm'g steps were taken:

1.

A poo! of potential goal staternents was developed that focused on general goals for
college and goals for ten selected undergraduate subjects often included in students’
coliege programs.

The item pool was expanded based on interviews with 109 undergraduate students in the
ten flelds at eight colleges.

After a literature review, a conceptual framework was developed that related college
goals, course goals and emerging measures of motivation orientations, expectations of
success, study strategies, educational purpose, preference for spegific educational
processes, and course effort. (See Figure 1, Section 1)

Each goal statement was classified by multiple raters to ensure coverage of the various
goal domains represented in the conceptual framework.

Content validity of items was developed through:
(a) focus group discussions with undergraduate students
(b) responses from faculty teaching in thc selected undergraduate fields.

In Pilot Study I {fall term 1988), Versions A (pre-test) and B (trial post-test) were
administered to students enrolled in the ten classes at three geographically dispersed
four-year comprehenstve public universities. Pilot Study I included the following steps:

(a) Two preliminary early-term forms were administered. SGE (Versions A-1 and A-2)
contained 185 unique course-related goal items as well as item sets representing
potentially related concepts. Responses from 1152 students in ten selected introductory
subjects at the three universities were analyzed.

(b) Responses to a late-term form of the SGE (Version B, N = 807) were obtained to extend
the goal domain beyond that feasible in Version A and to introduce items tapping
concepts more appropriately measured late in the term, such as reported effort.

(c) Early-course and late-course responses were compared fcr students completing both
Versions A and B (N = 492) to provide estimates of itern stability over a term course.

(d) Correlated sets of goal items (or "factors”) underlying the varied parts of the
instrument when answered by introductory students were identified.

Discriminant validity was explored through administration of a iefined SGE (Version
M) to uy per-class majors (N = 411) in the same disciplines as the introductory course
respondents. Through factor analysis and univariate group comparisons, scales that
discriminate among students in different majors and courses were tentatively
established. General orientations to college characterizing upperclassmen were
identified for later comparison with those of students in introductory courses.

(‘.
\
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8. Versions C and D were constructed to be used as early and late term versions,
respectively, in Pilot Study II of students in introductory college courses during 1989-
90,

9. At the beginning of fail term 1989, Version C was distributed to 3,300 students (60 from
cach of 10 introductory classes in 5 colleges; 30 from cach in a smaller college), and
1,182 usable responses were obtained. Version C had a special college goal section
constructed for a study of the relation of reference group goal conflict and goal char.ge.
To study the concurrent validity of the SGE scales, Version C also was accompanied by
either the Goal Instabtlity Scale and the Need for Cognition Scale, or the LOGO 1I scales.
Results of this administration included excellent alpha reliabilities for most of the
refined scales and evidence of concurrent validity based on the previously published
scales. A comparison of responses for students enrolled in the same disciplines at
different colleges provided evidence that the scales measuring student goals for similar
introductory courses may reflect college diversity.

10. At end of the fall 1989 term, Version D was distributed to 1182 students who had
completed Version C, ylelding 471 usable responses.

11.  After examining results from the administration of Versions C and D, slight
adjustrnents were made to reduce the number of {tems in some scales. Instructions to
student respondents were rewritten to facilitate local use and it was decided to produce
both a Classroom Research Set and an Institutional Research Set of the SGE
instruments.

12, This User's Manual originally was constructed to guide collaborators interested in field
testing the SGE. The original manual contained (1) an introduction to the SGE, (2) a
user's guide for instructors and academic ieaders desiring information about classroom
research uses of SGE, (3) a user’s guide for institutional researchers or other
researchers, (4) technical information, and (5) revised field test SGE sets. The
Institutional Research Set: IR-1 (revised from Version C), IR-2 (revised from Version D)
and IR-M (revised from Version M), and the Classroom Research Set, which are briefer
versions of the IR instruments more suitable for use by the classroom instructor and
designated CR-1, CR-2, and CR-M. Upon the advice of collaborators, the manual was
split into two guides; one for classroom researchers and one for other researchers.

2. Pilot Test Samples for the SGE: 1986-1990

During the early period of development of the SGE, we focused on buiflding a suitable pool of
iterns that reflect course-spectfic goals and related constructs for students. These early pilot
tests provided little timmediate feedback to students or faculty members at the seven
universities who cooperated with us: (Ball State Untversity, Jersey City State College.
Marquette University, South Dakota State University, Untversity of Montevallo, Western
Carolina State University, Western Michigan University). We greatly appreciate their help.

While "representativeness” was not a major concern in pilot testing, we tried to select
cooperating institutions from four-year colleges with diverse programs and student bodies.
The characteristics of the colleges are shown in Table 50. Since we recently had interviewed
and surveyed faculty members about course planning in a set of introductory courses that
many college students take, we continued to consider those disciplines when constructing the
SGE. An advantage of this decision was that we had on hand a large reserve of faculty-

7
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generated goal statements for these flelds to use. We had also interviewed students about their
goals in these courses. Although introduction to business did not fit our definition of an
introductory course as well as other courses did, we continued to include it because it typically
is taken by about 25% of undergraduate students. The specific set of courses that we used is
shown in Table 51 as we described them for participating colleges. The distribution of students

enrolled in those courses completing the various pilot test versions of the SGE is shown in
Table 52.

In most of our collaborating colleges, there were multiple course sections of some of the
selected courses. To minimize the influence of specific instructors' unique goals for their
introductory courses and the possibility that students with unique goals had selected sections
with a particular instructor, we asked that the SGE be distributed randomly among students
from the total course list. '

Table 50
Characteristics of Colleges Collaborating in Pilot Tests (Varsion C)

Colleges

A B c D E F
Characteristics (n=118)  (M=92)  (nN=276) (N=459) (nN=95) (N=142)
Enroliment 2,252 14,507 5,224 8,819 6,020 16,274
Estimated % minority students 9 5 41 9 2 10
Carnegie classification Comp| Doc | Comp | Doc | Comp| Doc
Location South Midwest East Midwest  Midwest  Midwest
Type of location® small town city city metro area  rural ity
Control public public public independent public public

* metro area = population of 500,000+
city = population of 50,000 to < 500,000
small town = population of < 50,000
rural = outside any center of concentrated population
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Table 51
List of Course Types Included in the Survey

10.

Freshman composition. These writing courses are taken by beginning students with
average preparation. They may be required or strongly suggested for all or some of the students.

Introductory Iterature. These courses may cover any genre of literature, but they should
represent undergraduate students’ first encounter with literature taught at the coliege level.

History. These may be courses in either American history or "Westerm Civilization.® They
should represent the first college level history courses students might take.

Socloiogy. These should be introductory sociology courses typically taken by lower division
students as first social science electives or 1o meet distribution requirements.

Psychology. These should be introductory psychology courses typically taken by lower
division students as first electives or to meet distribution requirements. it is not important whether
psychology is classified as a natural science or a social/behavioral science.

Blology. These should be the first biology courses that lower division students take in college.
They may be taken by prospective majors, by general studies students, or by both groups.

Mathematics. The courses should be introductory mathematics courses taught at or above the
level of college algebra. '

Introductory Fine Arts. These non-performance courses should be those elected by lower
division students as first college courses in any of the arts. They should be designed to achieve
cultural or historical understanding rather than skill development.

Romance Language. These will be beginning courses in French, Spanish, or Halian that are
taken by students without prior background or whose test scores indicated they should repeat an
introductory course.

Introduction to Business. This will be the first course offered to students planning to study
some area of business or business administration. Although not all business programs offer such
survey courses, those that do frequently plan the course to provide a broad view of the field.

~1
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Table 52
Distribution of Student Respondents by Introductory Course and Version of SGE
Survey version'

A-1 A-2 B Aand B M M C D
Courses (weighted)
Composition? 52 48 83 66 5 - 100 38
Literature 64 59 88 52 24 40 121 69
History 98 104 108 80 18 40 102 37
Psychology 40 48 27 16 30 40 134 €9
Sociology 43 44 56 33 10 40 154 58
Biology 35 45 56 26 11 40 117 44
Mathematics 31 52 121 50 21 40 109 28
Arts2 67 75 96 68 53 40 108 47
Romance language 58 62 78 45 10 40 124 42
Business 54 55 76 55 225 40 113 49
Missing 18
Total 542 592 807 491 407 400 1182 481

1 Survey versions for courses were Versions A-1, A-2, B, C, and D; survey version for majors was Version

M.

2 There were few English majors concentrating in writing so these responses were recombined with
those majoring in literature. We know, however, that the two orientations may differ. Data were collected
on the specific focus for fine arts majors, and for many analyses, they were examined as two groups: (1)

music, dance, theater; (2) art.
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To avoid using class time and to preserve student anonymity, we asked that the SGE be
distributed to the selected students in classes, but completed out of class, sealed, and sent to a
collection point for direct return to NCRIPTAL. Since there are no "correct™ responses to
student goal ttems and we did not plan to construct norms for the SGE. we were not unduly
concerned about the “representativeness” of the student sample. Because of these procedures.
however, it is virtually certain that the students who responded were more cooperative than
those who did not. Also, a higher percentage of women than men responded. The
characteristics of students responding to each of the pilot test versions in Pilot Tests I and I
are shown tn Table 53. A comparison of the same student characteristics for the six colleges
participating in Pilot Test II in 1989-90 (Versions C and D) is shown in Table 54.

3. Derivation of the Scales
Scales for SGE Sections Related to Course Goals

Factor analysis of student responses in the selected introductory courses for Versions A and B
gave us a sense of the underlying factors that might emerge from each section of the SGE. Using
pilot Version M, we administered a reduced list of ftems to upper-class students majoring in the
same fields as the selected introductory courses. We found that for several sections of the SGE--
those concermed with concepts related to course goals (see Figure 1, Section 1), the factors
remained quite stable. These sections included: Goals in Attending College, Expectations and
Study Skills in the Course (or Major), and Types of Activities Pursued in the Course (or Major).

At this stage, stability was not achieved for the set of items entitled Feelings about Studying in
the Course (or Major). We changed a few ttems several times, hoping to tap various goal
attributes we had identified from the literature, such as clarity, temporality, and origin. (See
Stark, Shaw, and Lowther, 1989 for a full discussion of these attrfbutes.) Factor analysis of the
first set of items we used seemed to capture these dimensions only modestly. Through several
pilot tests we have managed to tmprove the face validity and factor structure of the scales
somewhat. However, as we have noted in Section 1, two of the scales still have low internal
consistency.

~1
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Table 53
Characteristics of Student Response Groups
Student response by version of SGE administered
A B AandB M C D
Characteristics (N=1134) (N=B07) (n=491)  (M=407) (N=1182) (n=481)
Mean age 20.4 20.4 20.7 249 19.1 19.3
% temale 61.2 61.3 65.1 62.3 61.9 66.9
% white 80.7 82.5 81.2 88.2 81.4 NA
% treshmen and sophomores 72.4 71.8 71.8 2.2 82.5 NA
% declared major 67.2 723 674 99.8 60.9 60.7
% certain about major 76.5 81.8 79.6 94.9 75.0 742
% certain about future career 72.2 79.6 75.3 83.5 68.2 65.7
Percent of total response from each coliege
College 1* 20.8 21.4 21.0 - - -
College 2 (C) 41.6 47.8 42.4 754 23.4 24.7
College 3 (B) 37.6 30.7 36.7 24.6 7.8 7.3
College 4 (A) - - - - 10.0 9.8
College 5 (D) - - - - 38.8 33.3
College 6 (E) | - - - - 8.1 8.1
College 7 (F) - - - - 12.0 16.8
Total 100.0 99.9 100.1 100.0 100.1 100.0

* College 1 did not continue for Pilot Study Il
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Table 54
Characterisics of Participating Students in Collaborating Colleges (Version C, Fall, 1989)

Colleges
All A B C D E F

Characteristics (N=1182) (n=118) (n=92) (n=276) (n=459) (n=95)  (N=142)
Mean age (years) 19.1 18.5 19.5 21.2 18.1 20.0 17.8
% female 61.9 71.2 65.2 60.5 56.0 58.9 76.1
% white 81.4 92.4 92.4 453 86.7 958 91.5
% treshmen and

sophomores 82.5 85.6 729 71.7 82.8 78.9 95.1
% declared major 60.9 73.7 78.3 46.0 59.3 77.9 52.8
% certair <,pout major 75.0 67.8 81.5 80.1 71.9 76.9 63.3
% certain about future

career* 68.2 57.7 68.5 74.2 63.8 74.7 54.9
% of sample 100.9 10.0 7.8 23.4 38.8 80 12.0

* total percent of students who indicated “extremely” or “quite” certain
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The General Academic Orientation Scales

From the 110 ftems in the SGE section which ask students to indicate how strongly they hold
goals for a specific course we constructed two entirely separate sets of scales, dertved in
different ways. These are ihe General Academic Orientation Scales derived by factor analysts,
and the Subject-Specific Scales, derived by collecting items endorsed by students studying a
specific subject. A goal item may be on only one General Academic Orientation Scale, but it
may be on more than one Subject-Specific Scale.

We dealt with a changing pool of items throughout the several pilot tests, so a complete
description of each iteration is not of value. Rather, we provide below a few pertinent
comments on the dertvation of the General Academic Orientation Scales.

Since we asked students to think about a particular course when answering the SGE, the pilot
study distributions of SGE ftem or scale means for an aggregate sample are, strictly speaking,
not meaningful statistics. This is because for most of the scales, the aggregated sample means
might differ ff students from a different mix of courses had been surveyed. For the General
Academic Orientation Scales, however, which were derived from factors underlying a large set
of course goal items, we believe that very stmilar clusters of items would have emerged
regardless ~f the mix of courses used to dertve them. In fact, the factors we dertved from the
initial item pool, which formed the basis for these scales, remained quite stable through
successive pilot tests and expansion from three to six universities. Hence, the General
Academic Orientation Scales probably represent a set of goal dimensions for general learning
typically held by students in introductory courses in four-year colleges.

The same set of goal dimensions may not characterize students at each level of their college
education, however. Although items varied somewhat through the pilot testing, similar
factors did emerge from the items for Version A and Version C, both completed by students in
introductory courses. For Version M, completed by upperclassmen with regard to their majors,
only nine factors were dertved, compared to 15 for the introductory students. The nine factors.
the number of items on each, and their reliabilities are given in Table 55 below.

Several of the nine factor-based s-ales for majors shown in Table 55 encompass more than one
of the 15 scales of the SGE derive : from responses of introductory course students. They were
also more distinct. That is, items tended to lozd strongly on only one of the nine factors. In
comparison, for the 15 factors derived for introductory students, many items loaded modestly
on several factors, making necessary a judgment about which scale to assign the ftem. Because
it is easier to aggregats Jtmensions than to separate them, we decided to use the 15 scales from
Version C as the SGE General Academic Orientation Scales. We believe this will allow
researchers and instructcrs to examine student goal orientations more easily and relate them
specifically to learn.ng acttvities. From another perspective, however, it would be possible to
use the nine dimensions that emerged for upper-class majors as a comparison point for
introductory students.
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Table 55
Nine General Academic Orientations Toward the Major

Number
of items Reliability

1. Increase my workl understanding, work for peace, hamwony,

social improvement 22 .94
2. Develop personal independence, self-understanding, fe philosophy 15 .90
3. Develop scientificinvestigative skills 14 .91
4. Build career success 13 .90
5. Develop reasoning and decision-making skills 14 .90
6. Develop aesthetic, creative, leisure time interests 10 .86
7. Acquire useful expertise, achieve credibility 10 .82
8. Develop social relations/skills 8 .86
9. Deveiop basic information-seeking and study skills 6 .84
Table 56
Rank Order of Mean Scores on Subject-Specific Scales

Scales

Sampies N Eng - His Soc Psy Bio Math Ans Lang Bus
English Composition 100 1* 9 9 9 1
Literature 120 2 10
History 102 1° 2 2
Sociology 153 p 1° 1 2 1 2
Psychology 134 2 2
Biology 113 9 1* 10 9 9
Math 106 10 10 10 10 1* 9 10
Fine Arts 107 9 10 2 10
Romance Language 124 10 10 3
Business 112 2 1°
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The differing factor structures that emerged for introductory and major-level students caused
us to wonder about the reasons for such differences. One possible explanation involves
variations in the items. We made some minor wording changes in items between Version M
and Version C. We believe, however, that these changes were not sufficient to cause the
difference in the factors. A second possible explanation concerns the sampling. The
upperclassmen were not an equivalent cross-sectional group to the students in the
introductory courses. Upperclassmen, as identified by the selection methods, were majoring
either in one of the selected liberal arts fields (about 45%) or in business (about 559%). Students
in other majors offered by the colleges were not sampled. Yet, the students in introductory
courses expected to select a much greater variety of potential majors, including such fields as
engineering, nursing, and education. career flelds.

From the standpoint of student academic development, the third possible explunation is more
interesting. Perhaps as students move through their college experience, some goals become
more intertwined or even merge. To {llustrate, the first goal factor derived for majors included
portions of at least three of the introductory level scales: Understand the World Around Me.
Understand Cultural Diversity. and Work for Social Causes. The second factor combined
Developing Self-understanding and Developing a Life Philosophy. Together these two factors
accounted for 32% of the variance in the item set: the remaining seven factors were much less
strong. Now that the items on the IR-1 and IR-M are exactly the same in the field test versions
of the SGE, it will be possible to explore the number of dimensions for comparable samples of
introductory and advanced students more completely.

Subject-Specific Scales

The subject-specific scales were first derived by examining the responses for students enrolled
in each introductory course when pilot Versions A and B were administered. All of the goals
that students endorsed strongly for that subject were assigned to its specific scale. When items
were endorsed strongly by students in more than one subject. they were assigned to both scales.
After the mean scale scores were computed for the strongly endorsed items, analyses of
variance were conducted for each scale to ensure that students enrolled in the designated
subject scared highest on the scale. They did, with one exception. Because the scales for
sociology and psychology had many items in common,. sociology students scored as high as
psychology students on the psychology scale. If we had included in our pilot tests other subjects
for which students may hold very similar goals (for example, physics and mathematics), we
might have found other patirs of scales that tended to converge.

As a test of discriminant validity (to be discussed shortly), we then examined the abtlity of
these scales to differentiate among upper-class students who answered Version M for thetr
major. The scales served to distinguish students majoring in the different fields somewhat
more sharply than was true for introductory students.

On the basis of the information from Version M, we made some adjustments in the ftems to be
included on many of the Subject-Specific Scales for use in pilot Version C. On the assumption
that goals of the upperclass students were based on greater experience and realism, we included
all tems that students majoring in the field had endorsed strongly. Such ftems can provide
faculty with a baseline against which to measure students changes toward goals often
assnciated with the study in the field. But we also retained in the scales some items that had
been endorsed for the subject by introductory course students, but not by upperclassmen. Twn
examples include the goal for introductory students that their sociology course will tmprove
their social skills, and their psychology course will help them solve personal problems. While
these students’ goals may be achieved. they may represent a natve view of these disciplines. By

-~
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retaining them in the scales, however, we provide an opportunity for instructors using the
SGE-CR to discuss the differences between their intended course goals and some that students
natvely endorse.

Table 56 shows some rank orders of mean scores on each Subject-Specific Scale based on
responses (Version C) of students enrolled in the target subject and other courses. The table
serves to illustrate the fact that students in the specified courses (and closely related subjects)
usually score highest on the Subject-Specific Scale; students in other fields don't hold these
same goals as strongly for their courses, We have used ranks because the mean scores
themselves are so dependent on the composition of the pilot study sample. And we have shown
only the two fields ranked highest and the two ranked lowest on each scale to avoid
unwarranted comparisons among subjects in the middle-ranks.

Table 56 is based on results from the particular mix of introductory students responding to
SGE-Version C. As the rank orders tndicate, the psychology scale does not distinguish these
students from sociology students. Two additional cases emerged in this data set where the
scales fail to distinguish among introductory course students: students in English

composition score as high as fine arts students on the fine arts scale and both sociology and
history students score as high as Romance language students on the Romance language scale.
We believe the common element in the first instance is goal items focusing on creativity; and in
the second, items focusing on goals of understanding culture and cultural diversity. We can
also observe in Table 56 that students goals for mathematics and biology are most distinct
from goals for the other subjects.

These comparisons ccnfirm traditional notions about student goals in their courses and thus
constitute one type of ‘ace validity for the scales. The results also have interesting potential
for considering interdisciplinary linkages among the academic subjects based on the
similarity of goals that students expect them to fulfill. Introductory students’ goals were
undoubtedly influenced by whether the course was a self-directed choice or a curriculum
requirement to be disposed of. Although we have not analyzed the data yet, the SGE versions
for introductory courses ask students tc indicate waether they took the course because it is
required, allowing comparisons of these two groups. Based on our interviews with faculty
members tn these same fields, however, we suspect students’ goals differ considerably from
those held by the faculty. It is for this reason that we encourage faculty members using the
SGE-CR to build their own scale for their subject.

4. Scale Intercomelations

Students simultaneously have many goals for college and for their specific courses; these goals
are not independent. As a consequence, the goal scales represented by sets of items in the SGE
are often strongly correlated. Tables 59-65 show the correlation of scalés within and between
cach of the SGE sections. We discuss notable aspects of these tables below.

The correlations in Table 57 fllustrate that students may endorse more than one type of goal
for going to college. The desire to gain general education and the desire to prepare for a career
definitely are not independent. The "non-directed” scale which, to some extent implies a lack
of clear college goals, 1s also correlated with the cthers. This is probably because some of the
items on the scale incorporate typical social goals for going to college that may be held
simultaneously with academic goals.

R
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Table 57
Correlations of Goals tor Attending College (N = 1150)

Scales .
General education Career Non-directed
Scales 1 2 3
1. Acquire a general education 1.00
2. Prepare for career and/or
graduate/professional school 42 1.00
3. Non-directed .40 37 1.00

In Table 58 we observe that, with one exception, the 15 General Academic Orientation Scales
are positively correlated with each other. The only negative correlation is between the goals of
Improving Numerical Ability and Understanding Cultural Diversity. This small negative
relationship is consistent with the somewhat distinct set of goals for students in mathematics
courses.

The correlations among the Subject-Specific Scale means in Table 59 merely portiay that, to
varying degrees, the scales contain items in common. S rictly speaking, such correlations
should not be calculated because, as we have stressed. a student should be assigned a Subject-
Specific Scale score only for the course in which he/she responded and the Universally
Encorsed Scale. In Table 60 we violate this rule once more to illustratc tae correlations
between the General Academic Orientation Scales and the Subject-Specific Scales. The
positive figures portray the considerable overlap among the items in these two non-exclustve
sets of scales.

In Table 61, students’ college goals are related to their scores on the 15 General Academic
Orientations. Students with strong general education goals for college attendance tend to have
strong goals for all of the academic orientations. In comparison, students with career
preparation as their primary college goal less strongly endorse the general academic
orientations. Correlations that stand out because they are close to zero are those correlations
between the college goal of career preparation and orientations toward Developing Creativity,
Working for Social Causes, Understanding Cultural Diversity, and Valuing Learning for its
Own Sake. These findings reinforce the common view that students with strong goals for
career preparation in colleg¢ have somewhat narrower goals than those attending to gain a
general education.



Table 58
Correlations of General Academic Orientations (N=1164)

General Academic Orientation Scales

General Academic Orientation Scales 1 2 3 4 5 6 7 8 9 10 1 12 13 14 15
1. Develop creativity 1.00

2. Increase self-understanding .89 1.00

3. Improve speaking skills 59 72 1.00

4. Improve reasoning skills 42 VA .56 .00

5. Develop a lite philosophy .53 .76 .62 .78 1.00

6. Understand the world around me 37 54 44 .74 76 1.00

7. Work for social causes 46 53 52 .53 .69 69 1.00

8. Develop scientitic inquiry skills A7 .29 24 .44 .41 53 53 1.00

9. Prepare for a career 51 .87 .66 .56 .58 46 55 38 1.00

10. Gain expertise 31 .58 .46 .68 57 53 .46 47 .68 1.00

11. Develop human relations A5 71 .60 .68 .74 .59 .63 31 58 56 1.00

12. Improve numerical abitity 19 .28 22 21 15 .06 .20 .38 .53 .39 14 1.00

13. Value learning for its own sake 39 52 39 .69 .60 .60 .45 30 .30 44 .49 .04 1.00

14. Understand cultural diversity 40 .39 .36 44 .60 .69 69 25 .28 25 51 -.08 .51 1.00

15. improve basic skills .53 .65 71 52 51 A1 .38 .20 .55 40 .50 19 32 .29 1.00

oo
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Table 59
Correlations of Subject-Specific Scales (N = 1125)

Subject-Specific Scales

Subject-Specific Scales 1 2 3 4 5 6 7 8 9 10
1. English 1.00
2. History 58 1.00
3. Sociology 72 .87 1.00
4. Psychology .68 .78 .93 1.00
5. Biology .52 .64 72 77 1.00
6. Mathematics .36 23 .35 .45 .66 1.00
7. Fine Arts .84 .60 .74 .76 56 .42 1.00
8. Language .70 90 .91 .84 .62 .29 .75 1.00
9. Introductory business .73 50 .66 .68 .65 .64 79 .64 1.00
10. Strongly endorsed 63 .48 .64 .64 63 51 .63 .56 .73 1.00

Note: These scaies are not independent; they have some stems in common.
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Table 61
Correlations of General College Goals and General Academic Orientations (N = 1134)
Scales
General education Career Non-directed
Scales 1 2 3
1. Develop creativity .23 .03 .19
2. Increase self-understanding .34 15 .26
3. Improve speaking skills .23 14 .23
4. Improve reasoning skills 38 A7 .20
5. Develop a kfe philosophy .38 .15 .21
6. Understand the world around me .39 11 16
7. Work for social causes .30 .07 16
8. Develop scientific inquiry skills .25 10 14
3. Prepare for a career .26 .27 27
10. Gain expertise 32 19 .15
11. Develop human relations .36 A7 .24
12. Improve numerical ability .14 17 A7
13. Value leaming for its own sake .39 .01 .09
14. Understand cultural diversity .30 -.00 .09

15. Improve basic skills .23 A3 .20

e
‘!
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Students who have no clear academic goal for attending college (those who score high on the
non-directed scale) nevertheless strongly endorse some specific General Academic
Orientations. The highest correlations between college and course goals for these students are
Increasing Self Understanding, Preparing for a Career, and Developing Human Relations. As
might be expected, the weakest relationship is with Valuing Learning for #ts Own Sake. These
correlations seem to indicate that these students are motivated least by intrinsic love of
learning and more by the need for social relations and self-understanding.

The correlations in Tables 64 and 65 show relationships among measures we assume are
closely related to students goals: Goal Attributes and Levels of Confidence as a student. The
relationships among the five Goal Attributes are represe ited by mostly small and positive
correlations. The strong negative relationships antictpated between preferring long-range and
short-range goal ttme frames do not appear, nor do the expected negattve relationships between
being a self-confident scholar and an anxious student. There is, however, a strong positive
relationship between Self-confidence as a scholar and preferring Long-range Goal Time
Frames. To some extent these relationships are attenuated because students were responding
for different academic subjects. The correlations are stronger when sub-samples of students
from a single discipline are studied.

In Table 63 we show correlations of scores on the General Academic Orientation Scales with
scores on the Goal Attribute and Levels of Confidence Scales. Here we see an expect:d positive
correlation between long-range goals and several of the academic orientations, whae the
correlation between academic orientations and short-range goals is close to zero. Self-
confidence as a scholar is also modestly associated in a positive way with most General
Academic Orientations, while being an anxious student is less strongly relawcd. Note that for
Improving Numerical Ability, the pattern reverses. This seems to indicate that the levels of
confldence and anxiety students feel about mathematics courses may be quite different than
for other courses.

Table 62
Correlations of Goal Attribute Scales and Levels of Confidence Scales

Scales
Scales 1 2 3 4 5 6 7
1. Goal time frame {iong-range) 1.00
2. Goal time frame (shori range) -.01 1.00
3. Goal clanty 06 .35 1.60
4. Goa! source (expectations) .38 .12 13 1.00
5. Goal source (seif) .23 .09 A7 .19 1.00
6. Seif-confident scholar 52 -.03 15 .37 .33 1.00
7. Anxious student -.00 40 34 10 04 -.04 1.00

3
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Table 63

Cormelations of Academic Orientation Scales with Goal Attributes and Levels of Confidence Scales

Goal Attributes and Level of Confidence Scales
Long Short

Academic Orientation Scales Range  Range Clear Expectations Self  Confident Anxious
1. Develop creativity 26 .07 .10 .03 .06 16 11
2. Increase self-understanding 44 .10 A5 .18 .09 21 A7
3. Improve speaking skills 33 10 16 14 R .18 19
4, Improve reasoning skills .50 .03 A5 .27 .13 .34 A3
5. Develop a life philosophy 44 .08 13 .21 .09 .28 A7
6. Understand the world around me 40 .04 13 .22 .08 .28 A3
7. Work for social causes .34 .03 A1 1 .08 .22 A7
8. Develop scientific inquiry skills 29 .02 .08 .18 .07 .20 A5
9. Preparo for a career 41 .08 .16 A7 .08 A7 .20
10. Gain expertise .57 -.01 .06 .26 10 31 12
11. Develop human relations A4c .08 .1 .22 .10 .21 A7
12. Improve numaerical ability .20 .06 .09 .08 .05 .06 16
13. Value learning for its own sake 50 -.03 .04 .23 12 .39 .02
14. Understand cultural diversity .28 .02 10 12 .08 .23 .06
15. Improve basic skills .28 .09 A7 .18 .08 10 A7
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In Section 1 of this Manual we discussed a general conceptual framework that guided our
development of the SGE, and {llustrated it graphically in Figure 1 on Page 5. The correlations
we have presented in this discussion will be examined further in the future for appropriate
subgroups of students responding to a spectfic course. As the SGE data hase grows, these
explorations will help to test the strength of the hypothesized relationships in the conceptual
framework.

5. Reliability

As mentioned earlier, most sections of the SGE produced stable factors, starting with the early
pilot versions. Even with a few changes in items, the alpha reliabilities (measuring scale
internal consistency) remained high and stable for the scales constructed from these items
over the several pilot tests. In the s2ction of the SGE that was the exception, entitled "Feelings
about Studying in this Course (or Major),” we have retained five scales, some of which have
very low reliabilities. Based on the factor analysis, these scales, which attempt to tap the
origin and clarity of goals, could be consolidated as well into one scale with higher reliability.
We have separated them because we hope to continue to distinguish between these potentially
important goal attributes.

For the General Academic Orientation Scales, reliabilities were equally high for the 15 scales
constructed from introductory course data and the nine scales constructed from major data
(but not currently in use). The same was true for the Subject-Specific Scales.

When constructing the final sets of scales for the IR and CR versions, we removed a few items
from selected scales throughout the SGE if the scale consistency would be increased and the
scale shortened. For the reliability of SGE scales in the CR and IR versions, refer to Section 1,
Table 4.

6. Discriminant Validity

We sought evidence o. discriminant validity for the Subject-Specific Scales, basing our search
on the assumption that majors in a field typically would endorse goal items on these scales
more strongly than students studying the same subject in introductory courses. Such an
expectation is supported by at least three effects: a selection effect may lead students with
congruent goals to major tn that field; an attrition effect may lead students with contrary goals
to avoid the mafjor; and a socialization effect may cause students’ goals to become more like
faculty members in that department through continued study. Our assumption proved to be
correct. Not only were mean scores on the Subject-Specific Scales higher for students majoring
in a field, but it was possible to separate students in ¢fferent majors more distinctly based on
their responses than was true for students in introductory courses. While we were willing to
accept this difference between introductory students’ responses and majors' responses as
evidence of discriminant validity, the evidence thus far is based on cross-sectional data of
groups that (in ways we discussed earlier) are not totally parallel. We await longitudinal data
from field tests for confirmation and continued exploration of these relationships.

We also calculated mean scores on each SGE scale for students enrolled in the same subjects at
each of the six colleges participating in Pilot Test I. Analyses of variance were used to discern
if the scale responses ciffered for students enrolled in the same courses but in different
colleges. Although some statistically significant differences occurred on particular scales,
students in all six colleges hoped ‘o achieve stmilar goals for most of the introductory
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disciplines studied. This was true for English composition, history, psychology, Romance
languages, mathematics, and business. There were a greater number of statistically significant
variations among colleges for students studying literature, sociology, biology, and fine arts. In
addition to differences in course goals on the Subject-Specific Scales, students in three of these
subjects varied by college in their responses to the Untversally Endorsed Scale and several of
the General Academic Orientation Scales. Post hoc comparisons pinpointed the greatest
number of differences as occurring between two colleges that differ greatly in control,
orientation, geographic location, minority enroliment, and types .{ majors offered. These
general differences, particularly in mission and student body, may account for differences in
the orientations of the student bodies generally. One can tmagine, for example, quite different
goal orientations between students at a schoal noted for engineering studies and one noted for
artistic studies. These differences reinforced our decision not to develop "norms” for the SGE
goal scales. One of our colleagues, Leonard Baird, has suggested that these scales may best be
thought of as having "local validity.”

7. Concurrent Validity

For tests of concurrent validity, we selected three published instruments. These were the Need
for Cognition (NFC) scale, which measures individuals’ inclination to engage in and enjoy
thinking (Cacioppo and Petty, 1982; Cacioppo, Petty and Kao, 1984); the LOGO II Student Survey
that assesses students' motivation for "learning-oriented” and "grade-oriented” attitudes and
behaviors (Eison, 1981): and the Goal Instability (GI) Scale, which identifies inhibition to work
and lack of goal direction (Robbins and Patton, 1985). Based on the concepts they measured,
there was reason to believe that these short scales should be related to various sets of items in
the SGE, thereby contributing to evidence of its criterion-related validity.

In fall 1989, in addition to completing the SGE survey, half of the 1,182 students responding at
the six colleges (N = 533) completed the LOGO II scale, while the other half (N = 557) completed
the NFC and GI scales. In testing concurrent validity with these three scales for all students
who completed pilot Version C of the SGE, we anticipated correlations somewhat lower than
would typically be acceptable. The reason for this is that the SGE responses were based on a
composite sample of students, reacting for ten different types of courses. Selected explorations
with sub-samples did show substantially higher correlations when students responding for
each type of introductory course were analyzed separately.

The pattern of expected correlations between SGE scales and the thres vaildation scales
demoustrated the SGE's concurrent validity. Essentially, the two LO scales of the LCGO II tap
intrinsic mottvation for learning, while the two GO scales tap extrinsic motivation based on
grades. As expected, both the learning-oriented (LO) attitude and behavior scales correlated
positively with the SGE scales tapping the college goal of wanting to acquire a general
education (.32 and .33). (See Table 64 for complete pattern of correlations with the LOGO 1
scales.) From the list of 15 general academic orientation scales, we selected six as tapping
varied intellectual orientations in coursework. As seen in Table 64, correlations of each of
these scales with the LO scales were positive and ranged from .17 to .36.

Other expected correlations include those with the SGE scale measuring preference for iong-
range goal time frames for learning and feelings of being a self-confident scholar.
Additionally, the two LOGO 1l learning-oriented scales correlated negatively with SGE scales
tappirg student preferences for short-range time frames for learning and with being an
anxious student.

-
T -
-
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Table 64 .
Correlations of SGE Scales with Leaming-oriented (LO) and Grade-oriented (GO) Scales

LOGO |l Scales
Attitudes Behaviors

Scale Category LO GO LO GO
Coliege Goals

Acquire general education 0.32 -0.08 0.33 0.04

Prepare for career -0.06 0.17 -0.13 0.16

Non-directed 0.02 0.22 -0.05 0.29
General Academic Orientation

Develop creativity 0.19 -0.01 0.19 0.11

Improve reasoning skills 0.19 -0.13 0.25 0.01

Develop a life philosophy 0.20 -0.10 0.26 0.02

Understand the world amund me 0.20 -0.06 0.28 0.05

Work for sucial causes 0.17 -0.05 0.28 0.09

Value leaming for its sake 0.28 -0.18 0.36 -0.09
Goal Attributes

Goal time frame (long-range) 0.26 -0.20 0.32 -0.01

Goal time frame (short-range) -0.12 0.35 -0.17 0.26

Goal clarity 0.09 0.18 -0.05 0.23

Goal scurce (expectations) 007 -013 0.06 -0.04

Goal source (self) 0.09 0.00 0.03 0.02
Levels of Confidence

Self-confident scholar 0.32 -0.19 0.33 -0.01

Anxious student -0.07 0.34 -0.17 0.37
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In contrast, (also see ".able 64), LOGO II grade-oriented scales correlated positively with holding
college goals for career preparation and with not having a clear academic college goal at all
(non-directed scale). For most of the six selected general academiic orientation scales,
correlations with the GO attitude and behavior scales were close to zero. This indicates that the
SGE General Academic Orientation scales for courses are not closely related to grade-oriented
attitudes and behavior. As expected the GO scales correlated negatively (but mintmally) with
icng-range goals for learning and being a self-confident scholar. These same scales carrelated
positively with SGE scales, such . s student preferences for short-range goals, clear goals and
"eing an anxious student.

Consistent patterns also emerged between the SGE scales and Need for Cognition scales. The
high NFC scale was expected to be positively correlated with SGE scales measuring the more
intellectually-oriented college and course goals, as well as those that tapped icng-range
learning goals, and feelings of self-confidence as a scholar. The opposite carrelation patterns
were expected with the low NFC scale. including negative correlations of low NFC with the
intellectually-oriented General Academic Orientation Scales. The expected results are shown
in Table 65.

Studei..s with high NFC were more interested in acquiring general education as a college goal,
but were not necessarily different from others on their interest in career preparation.
Stmilarly, low NFC students displayed less interest in acquiring a gencral education, but were
not necessarily distinguished on their interest in career preparation. Non-directed students,
those with ns clear academic college goal, tended to have a low need for cognition. We found
these results encouraging since they not only support the validity of the SGE scales for college
goals but they support one of the premises from which we began our work. That is, student
goals for college are multidimensional. rather than exclustvely either learning-oriented or
career-oriented.

Students scoring high on Need for Cognition also scored high on the six selected scales
measuring varied intellectual orientations toward a specific course. Using single discipline
sub-samples, these correlations between high NFC and the SGE Scale entitled "Learning for its
own sake" ranged from . 18 for mathematics courses to .57 for literature courses. Stmilarly,
correlations between high NFC and the SGE Scale "Understand the World Around Me," ranged
from .16 for mathematics to .37 in history. The correlations of these intellectually-focused
General Academic Orientation scales with the low NFC scales were close to zero as expected.

Among the goal attiibutes, the high NFC scale correlated positively with SGE scales tapping
long-range goals for leaming, and feelings of confidence as a scholar. Meanwhile. the opposite
correlation patterms were expected and found with the low NFC scale.

For the Goal Instability (GI) Scale a high score indicates unstable goals. The non-directed
college goal scale from the SGE correlated positively with the Gi scale (See Table 66 for these
results). As expected, the relationship between GI scores and scores on the selected SGE General
Academic Orientation scales were close to zero.

The expected correlaticns between the GI scale and the five SGE goal attributes scales were
confirmed. In particular, the correlations with SGE preference for short-range goals and long-
range goals for learning were in the expected directions. Also, the anxious, student tended to
have unstable goals when compared with the self-confident scholar.

In summary, the resuits of our concurrent validity testing increase our confidence in the utility
of the SGE. The concurrent validity ar ‘vsis is reported in more detail in an articl® which has
been submitted for publication (Stark, Lientley, Lowiher and Shaw, 1990).
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Table 65
Correlations of SGE Scales with Need tor Cognition Scales

Need for Cognition
Scale Category High Low
College Goals
Acquire general education 0.31 0.13
Prepare for career 0.07 0.07
Non-directed -0.04 0.19
General Academic Orientation
Develop creativity 0.12 0.07
Improve reasoning skilis 0.29 0.03
Develop a fife philosophy 0.23 0.0
Understand the world around me 0.26 0.04
Work for social causes 0.20 0.06
Value leaming for its own sake 0.36 -0.15
Goal Attributes
Goal time frame (long-range) 0.39 -0.19
(oal time frame (short-range) -0.23 0.35
Goal clarity -0.02 0.25
Goal source (expectations) 0.22 -0.09
Goal source (self) 0.27 -0.09

Levels of Confidence
Self-Confident Scholar 0.48 -0.25
Anxious student -0.12 0.38
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Table 66
Correlatioris of SGE Scales with Goal instabilty Scale

Scale Category Goal Instabilty Scale
College Goals
Acquire general education -0.05
Prepare for career . . -0.03
Non-directed 0.27
General Academic Orientation
Davelop creativity 0.10
Improve reasoning skills 0.02
Develop a life pﬁllosophy 0.08
Understand the world around me -0.00
Work for social causes 0.03
Value leaming for its own sake -0.06
Goal Attributes
Goal time frame (long-range) -0.15
Goal time frame (shornt-range) 0.29
Goal clarity 0.17
Goal source (expectations) -0.19
Goal source (self) -0.15
Levels of Confidence
Self-Confident Scholar -0.21
Anxious student 0.40

3.3
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8. Gender Comparisons

Although many subgroup comparisons could be undertaken with the SGE Scales, it scemed
most basic to report a comparissn of the goals of men and women students. The summary
below is based on stmple t-tests and does not take into account differences in age or other
related variables.

In general, women were less likely than men to score high on the "nondirected” scale of college
goals. However, they endorsed most General Academic Orientation Scales less strongly. Their
endorsements were significantly less strong for Deveioping Creativity, Increasing Seif-
Understanding, Improving Speaking Skills Preparing for a Career, Improving Numerical
Abllity, and Improving Basic Skills.

In terms of Goal Attributes and related measures, women students were more likely to prefer
more short range goal time frames, and more likely to say they would meet the expectations of
others. Women were also more likely to be amdous students than mern.

Additional comparisons of student sub-gioups will be reported at a later date.

0):
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SECTION V. THE SGE INVENTORIES
Institutional Research Versions (IR-1, IR-2, IR-M)

Faculty Perspective Version
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Student Goals Exploration

Version IR-1
(to be completea early in academic term)

This questionnaire is designed to help researchers better understand the academic goals of college students.
Please respond to this questionnaire within the next day or two. Read the questions and answer them fairly
rapidly according to your own views. There are no right or wrong answers. This is not a test and your
participation is voluniary.

You may be asked to complete a second, related questionnaire in a few months. Your student ID number is
requested to match your two responses. Your college will provide instructions on how to retum the completed
survey and may supply some special items to fill blank spaces in the survey.

! Examples of ways to mark circles (any of
the following are acceptable): l

o X

fitin Ak with ¥ cheack

Thank you in advance for taking the time to complete this survey.

f

f The SGE was developed by the Research Program on Curriculum: Influences and lmpacts at the National

l Center for Research to Improve Postsecondary Teaching and Leaming, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-1259. The Center is funded by the University of
Michigan and the U. S. Department of Education’s Office of Educational Research and Improvement under
OERI grant number G008690010.

? © 1990 by the Regents of the University of Michigan for the
i Natonal Center for Research io Improve Postsecondary Teaching and Learning

g




Goals in Attending College

We are interested in Jearning about your goals for attending
college. We also want to know whether you think your
college teachers agree with your goals.

As you read each possible reason below for attending college,

mark a circle on the first scale to show how important each

reason is to You. Then read the goal again and mark a circle

on the second scale to give your best estimate of how

importan: that goal for you is to Your College Teachers. If
you aren't sure how your college seachers feel, don't skip the
question’ just give your best guess.

Imponmi

Somewhat i unpomm -

Not i xmporum

. Toge(abcncr)obafwrcolk

You:

Your College Teachers:

. To gain a general education.

You:

Your Coliege Teachers:

. To gain respect as an expert at

something.
You:

Your College Teachers:

. To improve study skills and reading

habits.
You:

Your College Teachers:

. To prepare for a life of meaningful

participation in society.
You:

Your College Teachers:

. To get away from home.

You:

Your Coliege Teachers:

. To become a more cultured person.

You:

Your Coliege Teachers:

. To provide something to do.

You:

Your College Teachers:

. To be able to make more money.

You:

Your College Teachers:

00010
COROO®

OOO®
OOO®

ORO®
0]0]O]0,

COO
0101010

0]0]0]0.
0]6]0]0)

016]0]0,
0]010]0.

COO®
0101010

ojololo)
ojololo

olololc
olclolo

Smm important
Not important ——
10. To be able to have a successful career.
You:
Your College Teachers:
11. To understand how knowledge is
developed.
You:
Your Caollege Teachers:
12. To lkeam more about interesting things.
You:
Your College Teachers:
13. To prepare for graduate or professional
school.
You:
Your College Teachers:
14. To meet family expectations.
You:
Your College Teachers:
15. To be with friends.
You:
Your College Teachers:
16. To become an informed citizen and
voler.
You:
Your Callege Teachers:
17. To develop creative talents.
You:
Your College Teachers:
18. To prepare for a life of service to
society.
You:
Your College Teachers:
19. To improve one's social position.
You:
Your Caollege Teachers:
20.-25.

==l

®®®®
CROE

0J6J0J0;
0JOJO)0;

0JOlO)0;
0]0]0]0;

COOE
L

0]OJ0)0,
0J610)0)

olololo
clololo

CEERE
OCEOE

OO
CEOE

OO
0J0JO10,

0]OJO0,
OCeE

Please respond to any goal statements provided by your
college or instructor on the separate answer sheet supplied.
Be sure to put the answers in the spaces for College Goals,
Items 20-25. If no items are supplied, proceed to the next
sectuon.

1
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Goals in Attending College (continued)

Please respond to the statements below. If you feel the item
is not applicable to you, then choose "Not at all like me.”

VYery much like me
Quite a bit like me

Somewhat like me -
Nollulllikcme—‘
‘ |

1. My reason for attending college is to help
make the world a better place for all of
us. By studying content that reflects real
life situations, I can leamn to adapt to a
changing society and to intervene where
necessary.

2. My main purpose in college is to learn
how to think effectively. I need to learn
general intellectual skills, such as
observing, classifying, analyzing, and
synthesizing in ordes to gain intellectual
autonomy.

3. Tbelieve that my instructors know the
goals, objectives, course procedures, and
expectations that are suitable for me. My
success as a student depends on the
degree to which I achieve the objectives
established by my instructors.

4. 1am in college primarily to achicve my
vocational goals. My education should
provide me with knowledge and skills
that enable me to cam a living and
contribute to society.

5. My education should involve me in a
series of personally enriching
experiences. I desire an education that
allows me to discover myself as a unique
individual and thus acquire personal
freedom.

6. In my education I want to understand the
great products and discoveries of the
human mind. Thus, I want to leam about
the major ideas and concepts that
important thinkers have illuminated,
increasing both the breadth and depth of
my knowledge.

7. For me, the development of values during
college is as important as learning subject
knowledge. My education shouid help
me clarify my beliefs and values and thus
develop commitment and dedication to
guide my life.

0J6J0]0,

OO

OO

01610J0.

0]OJ0]0)

OOOO

0JOJ01C

Goals in Taking This Course

We are interested in learning about the goals that students
hope to achieve when they take certain courses. Please
identify the course far which you received this survey. Then
please keep that course and only that course in mind as you
answer the questions in this part. Answer as well as you can
whether you hope to make progress toward each goal in your
particular course. Don't be concerned if some of the items
seem not to fit your course very well. If an item does not
apply to your course, choose "Not important.”

Course for which you are completing this survey:

Title of course:

Course number:
Department offering course:

If any of the following were the main reasons you took this
course, mark those reasons before proceeding.

(© Was required
@ Fit my schedule
(® Best among limited options

On the scale provided at the right indicate how important to
you is each of the following goals you might achieve by
taking the course you have just described. Mark the circles
for the proper responses.

Important
Somewhat important -
Not importsnt A———] _

Essential ‘
l
I i

1. To build a record of achievement of ‘

i

which I can be proud. OO
2. To discover new ways of secing and

doing things. 0]6]0]0)
3. To enjoy leaming for lcarning'’s sake. 0]0]O010
4. To weigh alternatives when making

decisions. OCROO
5. To see how different facts and ideas fit

together. CEOO®
6. To itnprove my study skills. OROO®
7. To learn to get along with different

kinds of people. COEOO®
8. To recognize broad principles when

observing specific events. OO
9. To try to find the basic structure in this

field of knowledge. CEOO

10. To improve my reasoning ability--to

recognize assumptions, make logical

inferences, and reach correct

conclusions. 0l0]0]0)

11. To understar 1 how scholars gain new
knowledge or understanding. OREO

Student Goals Expioration Version {R-1
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12.
13.

14.

15.
16.
17.

18.
19.
20.
21.
22,

23.
24,

25.

27.
. To understand events that people have

29.
30.
31

32.

33.

35.
. To weigh and question the opinions of

Imporunt

Somewhat important -————

Nolh!ponm!—-—} I l

To prepare for a life of service 1o others.

To develop friendshins and loyalties of
lasting value.

To become aware of different philosophies,

culurres, and ways of life.

REMEMBER TO FOCUS ON THE
SPECIFIC COURSE FOR WHICH YOU
RECEIVED THIS SURVEY.

To learn appropriate social skills for
different situations.

To develop the ability to work well with
others in a group.

To be able to discuss current political and
social issues.

To develop a broader vision of the world.
To learn o organize my thought:.

To develop personal independence.

To leamn skills that enrich my daily life.
To listen effectively to what others are
saying.

To develop the capacity to change as
times change.

To develop respect for and sensitivity to
the views of others.

To improve my writing abilities—-to
develop clear, correct, and effective
communication.

To become better informed as a citizen.
To develop a philosophy of life.

tried to explain.
To learn how things change over time.

To develop the ability 10 see
relationships, similarities, and differences
among ideas.

To draw my own conclusions.

To appreciate individuality and
independence of thought and action.

To find problems and solrtions in
literature and film that apply 1o my own
life.

To understand how humans have leamed
10 cope with nature,

To become more broadminded.

experts and authorities.

0]610]0.
COOO®
OO

010]0]0)
QOO

0]60]0]0)
OOOO®
0]6]0]O0]
OO
0]0J0]0)

0J0JOJO.
0]0)0]0,
OO
OO

OGO
0]0]0]0]

OOOO
ORE®
0]0JOJO,
OOOE@

010010
M N N N

OOECO®

001010
016010)0;

0101010

|
!

37.
38.

39.

40.

41.

42.
43.

44,

45.

46.

47.

48.

49.
50.

51

52.
53.

54.
55.

56.
57.

58.

59.
60.

61.

62.
63.

Essential

Important |
Somewhat important [
Not important ————— !
R
To understand the workd arourd me, 010]0]0;
To be able to make ethical and moral
choices. 0]6]0]0;
To predict specific events from broad
principles. COOE
To understand the way researchers
investigate questions. OO®O
To increase my self-confidence or sense
of self-worth. 016]0]0;
To use my imagination. OE®O
To develop a capacity for self-
evaluation. 0]6]6]0]
To help others who need my skills or
services. 0]610J0,
To understand current issues in this
field. OREO
To understand specific facts in this
field. 0]OIO10,
To learn things that will stimulate me to
learn mare on my own. 016]0]0)
To leam how to work for important
causes. 0J0]0)0;
To make effective decisions. 016160]0;
To be able to debate both sides of an
issuc effectively. 0101010,
To gain information that will be uscful
after college in my family life. 0101010
To interpret evidence. OOO®
To understand the complexity of the
world. 01010]0,
To achieve social status or prestige. CEOO
To be able to perform credibly in my
chosen occupation. 010100,
To leam to accept challenges. 0J0JO]0;
To meet requirements necessary to enter
professional or graduate school. OO
To gain information directly useful in o
my current or future career. LCEOE
To leam to solve problems. 0161010
To gain a global or international
perspective. 0101020,
To use the skills and abilities I have
more effectively. 01010]0;
To improve my reading skills. DEOE
To improve my skills in communicating
by electronic means such as computers. (GO @@ @

3
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Essental Essential
Important Important
Somewhat important t Somewhat important — l
Not important __—_——i Not important ——] |
: t 92. To develop keener awareness of my I
64. To become a knowledgeable consumer.  O@ O @ environment. OOOO®
65. To develop my creative talents. 0]0JOJO) 93. To succeed in business. 0]0]0]0,
66. To enjoy works of art. OROE® 94. To develop my leadership abilities. 0]O10]0]
(Donr't forget to think only about this 95. To acqum greaer dqcision-making
course.) respoasibility in my job. OROO®
67. To develop closer relationships with 96. To understand how culture has
others. OOO® developed. 0]0]0]0]
68. To help secure world peace. OO 97. To leam more about science. O@O®
69. To understand the causes of war and 98. To learn how people govem themselves. ()@ G @
70. To try to answer unsolved questions. ® @ ®® 100. To develop a personal philosophy related
71. To understand scientific principles and | to my work. DEO®
concepts. OO | 101. To understand how science has affected
72. To learn how people have solved soxial | human life. 016]010)
problems. Q@OO® | 102 To be able 1o write an excellent technical
73. To have fun. 0]6]0]0; report. 0161010
74. To achieve job security. 0JO]0]0) 103. To identify an appropriate career. OO
75. To develop leisure time interests. 010J0]0) 104. To improve my mathematical skills. CEOG
76. To help improve gender and racial 105. To learn how to acquire power. OROO®
equality. COO® 106. To explore the world of ideas. OO
77. Toenjoy film. QOO 107. To overcome hesitancy about expressing
78. To leamn to interpret numerical data. 010]0]0) my views in public. OO
79. To create a composition, artistic work, 108. To understand my own interests. OCRO®
or invention that no one has ever . .
109. To improve my self-confidence in
created before. CROO mathcmman'cs. ’ 0]010]0)
80. To contribute to the improvement of . : )
human welfae. 0RO 110. To enjoy music. 0]10J0]0)
81. To establish important contacts for the 111.-130.
future. .
nre . . COO® Please respond w0 any goal statements provided by your
82. To promotc international harmony. 0]010]0; college or instructor on the separate answer sheet supplied.
83. To increase my power o persuade Be sure 10 put the answers in the spaces for Course Goals,
others. 0]0]010) Items 111-130. If no items are supplied, proceed o the
84. To improve my speaking abilities. 0JOI010, next secaon.
85. To learn how 10 use library facilities
and other informational sources. 0JOIOI0 ‘
86. To improve my ability W handle stress. OO |
87. To eventually become an expert in my i
chosen field. COE |
88. To investigate the unknown. olofoloN
89. To establish standards of behavior. OJOIOION
90. To become aware of the consequences
of new applications in science and |
technology. OIO010I0NN
91. To understand my own abilities and
limitations. CEOL 1
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Feelings About Studying in This Course Expectations/Study Skills-This Course
Continue to keep in mind the course for which you are Please respond to the following statements. Keep in mind
completing this survey. As you prepare to study or com- your expectations about the particular course for which you
plete assignments in this course, which statements best received the survey. Ifwaeclmemmnsnotapphcablem
describe your thoughts and feclings? Use the scale at the you in this course, then choose "Not at all like me.”
right to mark the extent to which each thought is like your Very much like me
own. Qu;un?ixlihme
Very much like m Somewhat like me —— |
Quite a bit like me — Not at all like me 3
Somewhat like me . l l
Not at all like me — 1. When I take tests I think of the
l consequences of failing. 0J0]OJ0;
1. In the long run, study in this field will 2. | have difficulty identifying the most
help me 10 get ahead in the world. 010J0]0) impartant points in my reading. 0101010,
2. When I complete a leaming activity 1 3. 1seldom ask my instructor to clarify
usually get a sense of satisfaction. 01010]0; concepts that I don't understand wel. 0]olo]o
3. In this course, setting long-range goals 4. When I take atest I think about iterns
is impartant. 0JOJ0]0 on other parts of the test I cantanwer. OO @@
4. I complete daily learning tasks 5. When I study new material, I often skim
primarily because I enjoy them. QJOJOLONE it to see how it is organized. OREE
5. 1should complets what is expected of a 6. When I study for exams I integrai-
person of my capability. 01610]0) information from different sources, such
6. 1 would work hard to get good grades as lectures, reading, and discussions. 0J010J0.
even if I didn't like the coursework. OO 7. When reading I try to relate the material
7. 1 feel obliged to work hard only if I can to what I already know. 0000,
see the importance of the task. 0]OJO10; 8. T begin with course material but develop
8. Ileam best when my instructor makes it my own ideas about the topics. COOE
clear what the goals of each assignment 9. I belicve I will receive an excellent
are. 0161010 grade. OEOE
9. I prefer to set short-range goals so that I 10. When I study a topic, I try to make
can get a sense of satisfaction and everything fit together. OO
achievement. 01601010, . .
1:. Iam confident that I can leamn the basic
10. I believe I should set my own goals CONCEpLs. 0I01010;
rather than accept Ise’s goal o
for me. omeone eie S B 0101010, 12. I'm certain that my own ability will
11 T would rather tack] croble result in my being successful. OE®E
. 1 would rather ¢ easy ms o .
than difficult ones. 0101010) 13. When having difficulty recalling some-
_ thing, | make an effort i recall some-
12. Even when study materials are dull and thing else that might be related to it. 0]010]10)
unipteresting. I believe 1 should keep 14. 1often find that I read assignments but
orking until I am finished. - 10
worang _ am m, , LOOO don't know what they are all about. 0161010
13. Tleambestif I see a direct relation ) o
between my assignments and my long 15. 1 prefer lparmng acnvmcsmgxa;c
range goals. 0101010, challc_ngmgorarwscmy cunosity, ~ \
, even if they are difficult OI10]0
14. If I sense I can't achieve a goal, I'd 16 It imes hard for me 10 go on
3 3 k. /"\f‘:\l(‘\/‘\ . 1S sofmet .
mﬂwrsc&o?c&‘mwfcasm.&orcac i with my werk if I am not encouraged. OE
15. 1 find leaming in this field is very . .
exciting and challenging. G@O@®E® | 17. When coursework is difficult, I either
_ _ o } give up or study only the easy parts. OE®®
16. 1 like to plan my leamning activities over § .
a long time frame so they will fit . 18. If I want 1o get a good grade, it depends PR
together. clolololl on what I do. OIOI0N0;
17. 1seldom need o seek advice about what
my goals should be. OII010)
18. Deciding what topics I study should be ;
my own choice rather than my L ! 1
instructor's choice. CEOO -

Student Goals E xploration Vers.on 1R-1



Student Information

Please supply the information in the space provided or mark
the circle comresponding to your chosen response.

1.
2

10.

11

12.

13.

14,

Your student number:

Name of your college or university:

Your age last January 1: ___

Your sex:
MMale (@ Female

Your ethnic background (optional):
() White, non-Hispanic

(@ Black, non-Hispanic

(® Hispanic

(© Native American/Alaskan native
® Asian/Pacific Islander

Youw: year in college:

Q) Freshman
@ Sophomore

® Junior
(® Senior
Year you graduated from iigh school: _

s this the first college you have atiended?
®Yes @ No

What is your expected major in college?

Have you formally indicated this major 10 the college?
®OYes @ No

How certain are you that this is the major you desire?
(D Extremely certain

(@ Quite certain

(® Somewhat certain

(O Not at all certain

What is the highest college degree you plan to acquire?

What occupation or profession do you expect 1o
pursue?

How certain are you that this is the occupation or
profession you desire?

() Extremely certain
(® Quite certain

(3 Somewhat certain
(® Not at all certain

,
|
!
i

6

15.

16.

17.

18.

19.

21

22,

23.

When you entered college how well prepared did you
feel you were for college study?

courses

During the academic term,
how many hours per week

are you employed for pay? hours

During the academic term,
on the average, how many

hours do you study per week? hours

What was your approximate overall grade point
average in high school?

Do you live within walking distance of the campus
during academic terms?

®Yes @ No

Did your father attend college?

®OYes @ No

Did your father gradaate from college?
OYes @ No

Did your mother attend college?
®OYes @ No

Did your mother graduate from college?
®OYes @ No

Student Goals Exploration Version 1R-1



Student Information (continued)

30. Which of the following is most influential in causing
you to avoid taking a course? (Mark only one.)

25-26. Which of the following best describes the @ Not useful in my future career
occupation of your father and/or mother? @ Lots of work
(® Teacher poor

25. Father
[7 [—26. Motter

® O Clerical/Sales - such as a bank teller,

bookkeeper, secretary, typist, mail camier,
salesperson, s iles clerk, adventising or insurance

agent
@ @ Crafts/Technical - such as a baker, automobile

(® No challeage - course oo easy
® Might fail - course too hard

31. Which of the following will be most influential in your
choice of career? (Mark only one.)

(O My parents value the career highly.
mechanic, machinist, painter, plumber, ® The career will allow me leisure time.
draftsperson, medical or dental technician, or (3 The career nays well.
compuler programmer (O The career is challenging.

® (® Farmer/Farm Manager ® 1am sure I can succeed in the career.

(© Homemaker

® ® Laborer - such as a construction worker, car 32.-40.
washer, sanitary worker, or farm laborer _

(® (© Manager/Administrator - such as a sales Please respond to any student information questions
manager, office manager, school administrator, provided by your college or instructor on the separate sheet
buyer, restaurant manager, of government supplied. Be sure to put the answers in the spaces for
official Student Information, Items 32-40. If no items are supplied,

@ ( Service Worker - such as a police officer, fire proceed to the Comments section below.
fighter, hair stylist, practical nurse, waiter, or
private houschold worker

® (® Professional - such as an accountant, artist, Comments
member of the clergy, dentist, physician,
regisiered nurse, engin er, lawyer, librarian, (Use this space to make any comnients you may wish (o
teacher, writer, scientist, social worker, or actor share.)

® ® Proprietor or Owner - such as an owner of a
small business, contractor, or restaurant owner !
Operative - such as a meat cuuer, assembler, i
machine operator, welder, or taxicab, bus, or
truck driver ;
@ ( Military - such as a career officer, or enlisted i
person in the armed services

27. Allin all, how satisfied are you with the academic
aspects of college?

© Very satisfied

@ Quite satisfied

7 Somewhat satisfied
(© Not satisfied

28. Allin all, how satisfied are you with the non-academic |
aspects of college? |
(& Very satisfied i
® Quite satisfied |
() Somewhat satisfied ‘
® Not satisfied |

29. How often, if ever, do you think about dropping out of
college?

() Never have thought of it
@ Very seldom |
® Occasionally i _ _ .
(© Frequently . Thank you for taking the time to complete this

| survey.

! 1 ‘

Q Swdent Goals Exploration Version IR-1




College Goais (items 20-25)

Please respond 10 any goal statements provided by vour
college or instructor on this answer sheet. If you feel the
item is not applicable t» you, dhen choose "Not important.”
If no items are supplied, proceed 1o the next section.

Essential
Important
Somewhat important ———
Not important ———————
20.
You:
Your College Teachers:
21.
You:
Your College Teachers:
22
You:
Your College Teachers:
23.
You:
Your Coliege Teachers:
24.
You:
Your College Teachers:
25.

You:

Your Coliege Teachers:

Course (3oals (tems 111-130)

|
.
]

f

CORO®
0]6]6]0.

COOO
OCOO®

OROE
QOO

0101010,

CEOE

0101010
0101010

Please respond (o any goal statements provided by your
college or instructor on this answer sheet. If you feel
the item is not applicable 10 you, then choose "Not
important.* If no items are supplied, proceed to the

next secton,
Essential
Important )
Somewhat important ——— |
Not important —-——-—-~— f
111
112.
M3 _
114,

|
1
!
i
i

YOI
OOE@
TO®OE

910010;

Student Goals E xpioration Version [R- 1
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115.
116.
117.
118.
119.
120.
121
122,
123.
124,
125.
126.
127.
128.
129.
130.

Student Information (ltems 32-40)

Please respond to any student information questions
provided by your college or instructor on this answer
sheet. Enter your response in the space provided
below or follow further instructions provided by your
college or instructor.  If no items are supplied,

proceed to the next section.
32.

33.

37.
38.

39.

1 .

OO
OEEOLE®
CRPOOO
01610101040,
010101010)0,
0101010100,

01620101040,



Student Goals Exploration

Version IR-2
(to be completed late in academic term)

This questionnaire is designed to help rescarchers better understand the academic goals of college students.
Please respond to this questionnaire within the next day or two. Read the questions and answer them fairly
rapidly according to your own views. There are no right or wrong answers. This is not a test and your
participation is volun:ary.

You probably were asked to complete a related questionnaire a few weeks ago. Your student ID number is
requested to match your two responses. Yourcollege will provide instructions on how to return the completed
survey and may supply some special items to fill blank spaces in the survey.

Examples of ways to mark circles (any of l
the following are acceptable): '

o % ¢

Hn ik with x chack

Thank you in advance for taking the time to complete this survey.

. The SGE was developed by the Research Pregram on Curriculum: Influences and Impacts at the National |
i Center for Research to Improve Postsecondary Teaching and Learning, 2400 School of Education Building, |
| Universiiy of Michigan, Ann Arbor, Michigan 48109-1259. The Center is funded by the University of

| Michigan and the U. S. Depanment of Education’s Office of Educational Research and Improvement under
| OERI grant number G008690010.

| © 1990 by the Regents of the University of Michigan for the
| National Center for Research to Improve Postsecondary Teaching and Learning

1,./'
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Goals in Attending College

We are interested in learning about your goals for attending
college. We also want to know whether you think your
college teachers agree with your goals.

As you read each possible reascn below for antending college,

mark a circle on the first scale to show how important each
rcason is to You. Then read the goal again and mark a circle
on the second scale to give your best estimate of how
important that goal for you is to Your College Teachers. If
you aren't sure how your college teachers feel, don't skip the
question; just give your best guess.

Essentisl
Importan:

Somewhat imporumt

Not impon-n——l
To get a better job after college.

You:

Your Callege Teachers:
To gain a general education.

You:

Your Callege Teachers:
To gain respect as an expert at
something.

You:

Your Callege Teachers:

. To improve study skills and reading

habits.

You:

Your Callege Teachers:
To prepare for a life of meaningful
participation in society.

You:

Your College Teachers:
To get away from home.

You:

Your Caollege Teachers:
To become a more cultured person.

You:

Your Cdlicge Teachers:

To provide something to do.
You:

Your College Teachens:

To be able 1o make more money.
You:

Your Callege Teachers:

771

010]0)0,
QOO®

01601010,
01010]0)

COOO®
010]0)0,

01010]0.
OOOG®

0]6]0]0.
OO

ofololo)
olololo,

010]0J0)

P T T T
OO0

101010

Student Goals Exploration Version IR-2

|
l
|
!
!

|
1

Essential

]
—

11

01010J0)
0]010J0)

0]0]0]0)
OOBO

olefolo
oloJolo)

0]6J0J0
061010

0JOJO}0]
OO

CEC®
010100

0JO1O)0,
0JO2O]0)

0J01010,
0J010J0,

0]610]0,
010010,

0JOJO}0!
OHO®

Important
Somewhat important
Not important ———
10. To be able to have a successful career.
You:
Your College Teachers:
11. To understand how knowledge is
developed.
You:
Your College Teachers:
12. To learn more about interesting things.
You:
Your College Teachers:
13. To prepare for graduate or professional
school.
You:
Your Callege Teachers:
14. To meet family expectations.
You:
Your College Teachers:
15. To be with friends.
You:
Your College Teachers:
16. To become an informed citizen and
voler.
You:
Your College Teachers:
17. To develop creative talents.
You:
Your College Teachers:
18. To prepare for a life of service to
society.
You:
Your College Teachers:
19. To improve one's social position.
You:
Your Callege Teachers:
20.-25.

Please respond to any goal statements pravided by your
college or instructor on the separate answer sheet supplied.
Be sure 10 put the answers in the spaces for College Goals,
Items 20-25. If no items are supplied, proceed to the next
section.

1



Goals in Attending College (continued)

Please respond t the statements below. If you feel the item
is not applicable o you, then choose "Not at all like me.”

Very much like me
Quite a bit like me

Notudllikcme-ﬂ l

1. My reason for attending college is to help
make the world a better place for all of
us. By studying content that reflects real
life situations, I can learn to adapt to a
changing society and to intervene where
necessary

2. My main purpose in college is to learn
how to think effectively. Ineed to learn
general intellzctual skills, such as
observing, classifying, analyzing, and
synthesizing in order to gain intellectual
autonomy.

3. I believe that my instructors know the
goals, objectives, course procedures, and
expectations that are suitable for me. My
success as a student depends on the
degree to which I achieve the objectives
established by my instructors.

4. 1am in college primarily to achieve my
vocational goals. My education should
provide me with knowledge and skills
that enable me 10 eam a living and
contribute to society.

5. My education should involve me in a
series of personally enriching
experiences. I desire an education that
allows me to discover myself as a unique
individual and thus acquire personal
freedom.

6. In my education I want to understand the
great products and discoveries of the
human mind. Thus, ] want to leam about
the major ideas and concepts that
important thinkers have illuminated,
increasing both the breadth and depth of
my knowledge.

7. For me, the development of values during
college is as important as learning subject
knowledge. My education should help
me clarify my beliefs and values and thus
develop commitment and dedication to
guide my life.

COOO®

0)O10J0.

CRO®

COOO®

0102010,

0]0J0J0.

0101010,

Goals in Taking This Course

We are interested in lcaming about the goals that students
hope to achieve wiven they take certain courses. Please
identify the course for which you received this survey. Then
please krep that course and only that course in mind as you
answer the questions in this part. Answer as well as you can
whether you hoped 10 make progress toward each goal in
your particular course. Don't be concemed if some of the
items seem not 1o fit your course very well. If an item does
not apply to your course, choose “Not important.”

Course for which you are completing this survey:

Title of course:

Course number:

Department offering course:

If any of the following were the main reasons you took this
course, mark those reasons before proceeding.

() Was required

® Fit my schedule

(® Best among limited options

On the scale provided at the right indicate how umportant to
you is each of the following goals you might achieve by
taking the course you have just described. Mark the circles
for the proper responses.
Essential )
Important .

Somewhat important
Not important —] l
1. To build a record of achievement of

which I can be proud. 01601010
2. To diccover new ways of seeing and

doing things. 0]0]0]0)
3. To enjoy leaming for leaming's sake. OO
4. To weigh altematives when making

decisions. OROO
5. To see how difizzent facts and ideas fit

gether. OOO®
6. To improve my study skills. 0]0]O0]0)
7. To leamn o get along with different

kinds of people. 0101010,
8. To recognize troad principies when

observing specific events. 0]0]010;
9. To try to find the basic structure in this

field of knowledge. 01010]0;

10. To improve my reasoning ability--to

recognize assumptions, make logical

inferences, and reach correct

conclusions. 0101010

11. To under-tand how scholars gain new
knowledge or understanding. CEOE

2
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12.
13.

14.

15.
16.
17.

18.
19.
20.
21
22.

23.
24.

25.

217.
. To understand events that people have

29.
30.
3L

32.

33.

Easential

Important

——

Not mportant ———]

To prepare for a life of service to others.

To develop friendships and loyalues of
lasting value,

To become aware of different philosophies,

cultures, and ways of life.

REMEMBER TO FOCUS ON THE
SPECIFIC COURSE FOR WHICH YOU
RECEIVED THIS SURVEY.

To learn appropriale social skills for
different situations.

To develop the ability to work weil with
others in a group.

To be able to discuss current political and
social issues.

To develop a broader vision of the warld.
To leamn 10 organize my thoughts.

To develop personal independence.

To learn skills that enrich my daily life.
To listen effectively to what others are
saying.

To develop the capacity to change as
times change.

To develop respect for and sensitivity to
the views of others.

To improve my writing abilities—to
develop clear, correct, and effective
communication.

To become betier informed as a citizen.

To develop a philosophy of life.

tried to explain,
To learn how things change over time.

To develop the ability to see
relationships, similarities, and differences
among ideas.

To draw my own conclusions.

To appreciate individuality and
independence of thought and action.

To find problems and solutions in

literature and film that apply o0 my own
life.

To understand how humans have leamed
to cope with nature.

. To become more broadminded.

To weigh and guestion the opinions of
experts and authonnes.

COO®
OO
OOO®

OOOO
COO®

OO
0]0J0)0.
0]010]0,
OOO®
OOO®

COOO®
COOO
OO
0]0J010

010010,
0]0JO10)

COO®
010010,

COO®
OO

OO

COROG

0101010
COOE

N N
COH®
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3.
38.

39.

41.

42.
43,

45.

47,

48.

49.

51.

52.
53.

55.

57.

58.

59.

61.

62.
63.

Essential

Important
Somewhat important
Not important

To understand the world around me.

To be able to make ethical and moral

choices.

To predict specific events from broad
incio)

To understand the way researchers

investigate questions.

To increase my self-confidence or sense

of self-worth.

To use my imagination.

To develop a capacity far self-
evaluation.

. To help others who need my skills or

Services.
To understand current issues tn this
field.

To understand specific facts in this
field.

To leamn things that will stimulate me 10
learn more on my own.

To learn how to work for important
causes.

To make effective decisions.

To be able 10 debate both sides of an
issue cffectively.

To gain information that will be useful
after college in my family life.
To interpret evidence.

To understand the complexity of the
world.

. To achieve social status or prestige.

To te able 1o perform credibly in my
chosen occupation.
To learn to accept challenges.

To meet requirements necessary 10 enter
professional or graduate school.

To gain information directly useful in
my current or future career.

To learn 10 solve problems.

To gain a global or interational
perspective.

To use the skills and abilities I have
more effectively.

To improve my reading skilis.

To improve my skills in communicating
by electronic means such as computers.

l‘:'

=11

1
|
|

016]0]0)
0]OJO]0.
OEOE
0]6]O0)0,

0]0]010)
0]6J010

0J6]0]0;
0J0J0)0;
OROO
OOO®
0J0JO0J0;

COOO®
CEOE

0J0JOJ0;

0JOJOI0;
0JOJO)0)

0]010)0;
061010,



65.

67.

69.

70.
71,

72.

73.
74.
15.
76.

T7.
18.
19.

80.
81.
82.

83.

85.

87.

89.

91.

Essential

Important
Somewhat important E—
Not importang ———] l
To become a knowledgeable consumer. ORE®E
To develop my creative talents. OE®®
To enjoy works of art. 010]10]0,
(Don't forget o think only about this
course.)
To develbop closer relationships with
others. OR®WO
To help secure world peace. 0]0]0]0)
To understand the causes of war and
peace. 0]6JO]0)
To try to answer unsolved questions. 0]6]0J0]
To understand scientific principles and
concepts. 01601010
To learn how people have solved social
problems. 0J0]0]0]
To have fun. 01610]0]
To achieve job security. CERO®O
To develop leisure time interests. OEOE
To help improve gender and racial
equality 01610]0]
To enjpoy ni. 0]0]0]0;
To leam to interpret numerical data. OROO®
To create a composition, artistic work,
or invention that no one has ever
created before. 0]010]0.
To contribute to the improvement of
human welfare. COOO®
To establish important contacts for the
future. ‘ 0]0]0J0)
To promote international harmony. 0101010
To increase my power 10 persuade
OREG
To improve my speaking abilities. OO
To learn how to use library facilities
and other informational sources. CEOO
To improve my ability to handle stress. 0I0]0I10;
To eventually bxcome an expert in my
chosen field. 0161010’
. To investigate the unknown. OEEOE
To establish standards of behavior. O10I0I0)
To become aware of the consequences
of new applications in science and
technology. 01010)0;
To understand my own abilities and
limitations. 01010]0;

i
|
i

i
i

|
|
i
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93.

95.

97.
98.

100.

101.

102.

103.
104.
105.
106.
107.

108.
109.

110.

Essential

Important

Somewhat important ———

Not irnportant

To develop keener awareness of my
cavironment.

To succeed in business.

. To develop my leadership abilities.

To acquire greater dqcision-making
respoasibility in my job.

To understand how culture has
developed.

To leam more about science.

To learn how people govern themselves.
To become a happy person.

To develop a personal philosophy related

to my work,

To understand how science has affected
human life.

To be able o write an excellent technical
report.

To identify an appropriate career.
To improve my mathematical skills.
To learn how 1o acquire power.

To explore the world of ideas.

To overcome hesitancy about expressing
my views in public.

To understand my own interests.

To improve my selfconfidence in
mathematics.

To enjoy music.

111.-130.

1)

0]610)0.
0]OJOJ0,
OO

COOO®

COOO
0]6]0J0)
0J61010;
0]6]0J0,

OO
0]6]0J0)

0]6J0J0.
01000
COOO®
0]6J0)0)
OOOO®

0]0]0J0,
OO

OOOO®
ORO®

Please respond to any goal statements provided by your
college or instructor on the separate answer sheet supplied.
Be sure to put the answers in the spaces for Course Goals,
Items 111-130. If no items are supplied, proceed to the
next secuon.

Student Goals Exploration Version iR-2



Expectations/Study Skills—This Course

Please respond to the following statements. Keep in mind
your expectations about the particular course for which you
received the survey. If you feel the item is not applicable o
you in this course, then choose "Not at all like me.”

10.

11

12.

13.

14.

15.

16.

17.

18.

Very much like me —
Quite s bit like me
Somewhat like me
Not at all like me I

When I take tests I think of the I l
consequences of failing. OO
I have difficulty identifying the most
important points in my reading. OOO®
I seldom ask my instructor to clarify
concepts that I don't understand well. OOEOO®
When I take a test | think about items
onother parts of the test I can'tanswer. O @@ @
When | study new matenial, I often skim
it to see how it is organized. 010010
When | study for exams I integrate
information from different sources, such
as lectures, reading, and discussions. OROO
When reading I try to relate the material
to what I already know. 0]6]0]0;
I begin with course material but develop
my own ideas about the topics. OBO®
I believe I will receive an excellent
grade. 0]010]0;
When I study a topic, I try to make
everything fit together. ORO®
I am confident that I can leamn the basic
concepts. 0101010
I'm certain that my own ability will
result in my being successful. OEOE
When having difficulty recalling some-
thing, I make an effort to recall some-
thing else that might be related to it. OO
1 often find that I read assignments but
don’t know what they are all about. 010010,
I prefer leaming activities that are
challenging or arouse my curiosity,
even if they are difficult. 0]0]0J0)
It is sometimes hard for me to go on
with my work if I am not encouraged. 0101010
When coursework is difficult, I either
give up or study only the easy parts. 0161010,
If I want to get a good grade, it depends
on what | do. DIOINO

1"

Types of Activities You Have Pursued in This
Course
Answer the fol’owing questions indicating how often you

have carried out each activity in this course. If the item is
not applicable choose “Never.”

10.

11

12.
13.

14.

15.

16.
17.
18.

19.

20.

21.

. Iread a book related to this field that

Ve.ry ofmn———-j

Nevet

not an assigned reading.

I wook detailed notes in class or on reading
assignmer.ts.

1 enjoyed doing my coursework.

1 thought about applications of the material
to other situations.

I discussed the subject matter of this field
with other students for an hour or longer.

I spent a concentrated period of ume—-
three hours or longer v-ithout
interruption—studying in this field.

I looked for some basic organization in
coursc materials.

I memarized facts, vocabulary, and
terminology.

I spent some time just browsing in the
library or bookstore looking for things
related o this field.

1 participated in a research project related
to this field.

I told friends about the interesting
materials or ideas in the field.

I underlined major points in the reading.
I studied at least four hours or longer on
coursework during the weekend.

I tried to see how different facts and ideas
fit together.

1 read newspaper items related 10
coursework.

I helped another student with coursework.
I recommended this field to other students.

I made outlines from class notes or
readings.

I spent five hours or more looking up
references in the library and taking notes
related to coursework.

I tried to relate the matenial to ideas and
experiences of my own.

I am satisfied that study in this field has

helped me achieve some of my imponant
goals.

22. Irelated what I leamned in this field to my

other courses.

5
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0]610]0,
00JOL0)

OOOO®
0]0]0]0;

CEOE
COO®
0J0J010;

OEOO®
OEEO

0]610]0)
0]6]0]0)

CRCO®
COROG®

0161010/
0[010]0;
0]0]0)0;

0]610]0.

OEOO®
0101070,



Student Information

Please supply the information in the space provided or mark
the circle comresponding to your chosen response.

1.

2

10.

11

12.

13.

14,

15.

Your student number;

Name of your college or university:

Your age last January 1:

Your sex:
(OMalke (@ Femalke

Year you graduated from high school:

What is your expected majox in college?

Have you formally indicated this major to the college?
®OYes @ No

How certain are you that this is the major you desire?
(O Extremely certain

(® Quite certain

® Somewhat certain

(® Not at all certain

What is the highest college degree you plan to acquire?

What occupation or profession do you expect to
pursue?

How certain are you that this is the occupation or
profession you desire?

(O Extremely certain
@ Quite certain

(3 Somewhat certain
(© Not at all certain

When you entered college how well prepared did you
feel you were for college study?

(® Extremely well prepared
(@ Quite prepared

(® Somewhat prepared

(9 Not at all prepared

How many courses are

you taking this term? ___ courses
During the academic term,
how many hours per week
are you employed for pay? hours
During the academic term,

on the average, how many

hours do you study per week? ___hours

Sudent Goals Exploration Version IR-2 !
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16.

17.

18.

19.

21.

Do you live within walking distance of the campus
during academic terms?

®Yes @ No

All in all, how satisfied are you with the academic
aspects of college?

© Very satisfied

® Quite satisfied

(® Somewhat satisfied
(© Not satisfied

All in all, how satisfied are you with the non-academic
aspects of college?

® Very satisfied

@ Quite satisfied

(® Somewhat satisfied
(® Nox satisfied

How often, if ever, do you think about dropping out of
college?

(D Never have thought of it
(@ Very seldom

(® Occasionally

(® Frequently

Which of the following will be most influential in your
choice of career? (Mark only one.)

(D My parents value the career highly.
(@ The career will allow me leisure time.
(® The career pays well.

(D The career is challenging.

(®1am sure | can succeed in the career.

With rc 2 ard t0 your major, which best indicates your
situation since coming to college? (Mark only one.)

(O I had no planned major when I entered college and
still have none.

@ I have discarded the old planned major but I have
not chosen a new major yet.

® 1 had no planned major when I entered college but |
have now chosen one.

(© I have changed and chosen a new major.

® I have retained the major 1 had at entrance.

With regard to your career, which best indicates your
situation since coming to college? (Mark only one.)

(© I'had no planned career when I entered college and
still have none.

@ I have discarded the old planned career but I have
not chosen a new career yet

(®» I had no planned career when I entered college but |
have now chosen one.

(© I'have changed and chosen a new career.

(® I have retained the career plans | had at entrance.

23.-31,

Please respond 1o any student information questions provided by
your ¢nllege or instructor on the separate sheet supplied. Be sure ©
put the answers in the spaces for Student Information, Items 23-31.
If no itemns are supplied, proceed 1o the Comments section.

L



Comments

(Use this space to make any comments you may wish to share.)

Thank you for taking the time to complete this survey.

, 1.
Student Goals Exploraton Verson IR-2




College Goals (tems 20-25)

Please respond to any goal statements provided by your
college or instructor on this answer sheet. If you feel the
item is not applicable to you, then choose "Not important.”
If no items are supplied, proceed W the next section.

Essential
N Somewhat important ] |
ot lmporum——“——]
b

20.

You: @ @@@

Your College Teachers: (OO @
21,

You: @ @@ @

Your College Teachers: @ @ OO
22.

You: @ @ @ @

Your College Teachers: O @ @
23.

You: @ @ @ @

Your College Teachers: @ @ @ @
24,

You: @ @ @ @

Your College Teachers: @ @ @ @
25.

You: @ @ @ @

Your College Teachers: OOE®

Course Goals (ltems 111-130)

Please respond to any goal statements provided by your
college or instructor on this answer sheet. If you feel
the item is not applicable to you, then choose "Not
important.” If no items are supplied, proceed to the

next section.

Essential |
Important ’

Somewhat important ~—r——y
Not imporuant — |
I
111, @@uO
112. OOOO®
113. 0]6]0]0!
114. OEOO

NOSmwhn important

‘WNMHM_;ﬁW
115. OO
116. 0]0]0]0]
117. OOOO®
118. 0]6]0]0)
119. OO
120. 0]0]0]0)
121. 0]0]0]0,
122, 016010)0]
123. 0]0]010!
124, 01010]0]
125. 0]60]0]0)
126. 0]0]0J0)
127. OPO®
128. OE®O
129. 0]6]0J0)
130. OO

Student Information (ltems 23-31)

Please respond to any student information Guestions
provided by your college or instructor on this answer
sheet. Enter your response in the space provided
below or follow further instructions provided by your
college or instructor.  If no items are supplied,

proceed to the next section.

23, CEOOO®
2. 0]010]0]0]O0,
25. CRORCO®
26. 0J6160]010J0.
27 CEEOBE

B
|

©
®
®
®
®
®

29. OREOO®
30. OREOOE
31. OEOOOE

8
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Al CENT

RISARCH TO MPROY
POSTRAC O ND A RY

AR Student Goals Exploration

Version IR-M
(for students who have chosen a major field of study)

This questionnaire is designed 10 help researchers better understand the academic goals of college students.
Please respond to this questionnaire within the next day or two. Read the questions and answer them fairly
rapidly according to your own views. Most deal with vour goals in your major field. There are no right or
wrong answers. This is not a test and your participation is voluntary.

Your college will provide instructions on how to retumn the completed survey and may supply some special
items to fill blank spaces in the survey. Yourstudent ID number may be needed to match your responses with
other materials or surveys.

Examples of ways to mark circles (any of

the following are acceptable):
X o
Mn miwk with x check

Thank you in advance for taking the time to complete this survey.

The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National
Center for Research to Improve Posisecondary Teaching and Leamning, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-1259. The Center is funded by the University of
Michigan and the U. S. Department of Education’s Office of Educational Research and Improvement under
OERI grant number GO08690010.

© 1990 by the Regents of the University of Michigan for the
National Center for Research to Improve Postsecondary Teaching and Learning

1175



Goals in Attending College

Please respond to the statements below. If you feel the item
is not applicable 10 you, ther choose "Not at all like me."

Very much like me
Quite a bit like me
Somewhat like me
Notlulllik.eme—s1 l

. My reason for atending college is to help

Goals in Taking Courses in Your Major Field

We are interested in leamning about the goals that students
hope w0 achieve when they take courses in certain fields.
Ficase think abowt courses you have taken in your major.
In these courses, how important did you feel it was (o
make progress toward each of the goals listed below.
Don't be concerned if some of the items seem not to fit
your major very well. If an item does not apply in your
major field, choose "Not important." Mark the circles for

make the world a better place for all of
us. By studying content that reflects real
life simations, I can learn to adapt to a
changing society and (o intervene where
NECEsSsary.

My main purpose in college is to learn
how to think effectively. 1 need to learn
general intellectual skills, such as
synthesizing in order to gain intellectual
autonomy.

. I believe that my instructors know the

goals, objectives, course procedures, and
expectations that are suitable for me. My
success as a student depends on the
degree to which I achieve the objectives
established by my instructors.

I am in college primarily to achieve my
vocational goals. My education should
provide me with knowledge and skills
that enable me to earn a living and
contribute to socicty.

My education should involve me in a
series of personally enriching
expeniences. I desire an education that
allows me to discover myself as a unique
individual and thus acquire personal
freedom.

In my education I want to understand the
great products and discoveries of the
human mind. Thus, I want o0 learn about
the major ideas and concepts that
important thinkers have illuminated,
increasing both the breadth and depth of
my knowledge.

For me, the development of values during
college is as important as learning subject
knowledge. My education should help
me clarify my beliefs and values and thus
develop commitment and dedication Lo
guide my life.

OOOO

0J0J0]0.

CE®O®

OE®O

0160010,

01010]0)

OO

1/,

the proper responses.

Write the pame of the major field you are keeping in

mind while answering the questions below:

Essential

Important

Somewhat important l
Not important ———l l |
1. To build a record of achievement of '

which I can be proud. 0161010
2. To discover new ways of seeing and
doing things. ORO®
3. To enjoy leamning for learning's sake. 0]0JO010
4. To weigh alternatives when making
decisions. OOOO®
5. To see how different facts and ideas fit
together. OOOO®
6. To improve my study skills. OC®
7. To leamn to get along with different kinds
of people. 0]010]0.
8. To recognize broad principles when
observing specific events, 010]10]0)
9. To try to find the basic structure in this
field of knowledge. 0]60]0.
10. To improve my reasoning ability--to
recognize assumptions, make logical
inferences, and reach correct conclusions. O @O ©
11. To understand how scholars gain new
knowledge or understanding. 0]010]0,
12. To prepare for alife of service o others. Q@O ®
13. To develop friendships and loyalties of
lasting value. | 0]6]0]0)
14. To become aware of different
philosophies, cultures, and waysof life. @ O@O®
15. To leam appropriate social skills for
different situations. 010]0]0]
16. To develop the ability to work well with -
others in a group. 0]010]0,
17. To be able to discuss current political and
social issues. OROO®
18. To develop a broader vision of the world. O @O @

1
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19.

21.
22.

23.

24.

25.

27.
28.

29.

30.

31.

32.

33.

35.
36.

37.
38.

39.

40

41.

Essential
Important
Somewhat important l
Not importan t——— l l
|
To learn 1 arganize my thoughts. 01010]0)
To develop personal independence. OO
To leam skills that enrich my daily life. 0]0]0]10.
To listen effectively to what others are
saying. 0]6]0]0;
To develop the capacity to change as
times change. 0160]010]
To develop respect far and sensitivity to
the views of others. OO
To improve my writing abilities--to
develop clear, correct, and cffective
communication, OO
To become better informed as acitizen. Q@O @
To develop a philosophy of life. 0]0]O]0]
To understand events that people have
tried to explain. 01601010,
To leam how things change over time. O@OO
To develop the ability to sec
relationships, similanties, and differences
among ideas. 0]6]0]0,
To draw my own conclusions. OO
To appreciate individuality and
independence of thought and action. 0101010,
To find problems and solutions in
literature and film that apply to my own
life. 0101010,
To understand how humans have learned
10 cope with nature. 0]6]0]0;
To become more broadminded. OO
To weigh and question the opinions of
experts and aithorities. ODE®O
To understand the world around me. 0]0]0]0,
To be able to make ethical and moral
choices. 0101010
To predict specific events from broad
principles. 0]0J0]0;
To understand the way researchers
investigate questions. OEOO®
To increase my selfconfidence or sense of
self-worth, OEOE
To use my imagination. OO
To develop a capacity for self-evaluation. O@E@E®
. To help others who need my skills or
services. 010100,
. To understand current issues in this field. O@@®
To understand specific facts in this field. O@®©

Student Goals Exploration Yersion IR-M
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47.

49.

51.

52.
53.

57.

58.

59.

61.

63.

S&8&2%

28

70.
71.

E.umull

Somewhn important
Not important

To leam things that will stimulate me to
leam more on my own.

To learmn how to work for important
causes.

To make effective decisions.

To be able to debate both sides of an
issue effectively.

To gain information that will be useful
after college in my family life.

To interpret evidence.

To understand the complexity of the
world.

. To achieve social status or prestige.
55.

To be able to perform credibly in my
chosen occupation.

To leamn to accept challenges.

To meet requirements necessary (o enter
professional or graduate school.

To gain information directly useful in
my current or future career.

To leam 10 solve problems.

To gain a global or international
perspective.

To usz the skills and abiliues I have
more effectively.

To improve my reading skills.

To improve my skills in communicating
by electronic means such as computers.
To become a knowledgeable consumer.
To develop my creative talents.

To enjoy works of art.

To develop closer relationships with
others.

To help secure world peace.

To understand the causes of war and
peace.

To try 10 answer unsolved questons.
To understand scientific principles and
concepts.

To leamn how people have solved social
problems.

73. To have fun.

74.
75.
76.

To achieve job security.,

To develop leisure ume interests.
To help improve gender and racial
equality.

107

=11

OOO®

Q@E®
0]6]o]0)

0]OJO010)

0JOJ0]0
CROO®

0]0]0]O0,
COO®

ORO®
0]6]0]0;

0J6J0]0

0]0]0]0)
0]1610]0.

0]0)Ol0;

0]0]010)
0]0]0]0;

00010
OO
0]0]0]0)
0J0JO10,

0]6]0]0]
0]6]0]0,

016]6]0,
ORO®

0]0JO]0)

0]0]0]0;
0JOJ0]0;
0101010
COOO

OOO®



Euuui Essential
tmportant i
Somewhn important Somewlm tmportant !
Not importans ————- l ot important ——————— ¥
N
. I
71. Toenjoy film. ®®@® 106. To explore the world of ideas. ojololo)
78. To leam to interpret numerica, data. QOO | 11 Too some hesitancy about
79. To create a composition, artistic work, expressing my views in public. 0]0JOJO;
or invention that no one has ever .
iod before. 0101010 108. Tomdamndm;;wnm::sts. 0]0]0]0,
. : 109. To improve my seif-confidence in
80. To contribute to the improvement of .
human weifare. 0]0]0]0) muhemanm gggg
81. To establish important contacts for the 110. To enjoy music.
futre. 0O | . .
82. To proinote international harmony. OOOO T
increase my ; persuade Please respond t0 any goal staiements provided by your
» Itcl)\crs m powerto 0]0I0]0) oollegeormsuwn'z:the scparate answer sheet supplicd.
o . Bemretopmmeanswersmtheqaacesforcoalsm\'our
84. To improve my speaking abilitics. 0]0JOJ0; Major, Items 111-130. If no items are supplied, proceed to
85. To leamn how to use library facilities the next section.
and other informational sources. 0]0]0]0.
86. To improve my ability o handle stress. O @O ®
87. To eventually become an expert in my i
chosen field. 0JOlOI0N
88. To investigate the unknown. 0]010)O,
89. To establish standards of behavior. COEO |
90. To t~come aware of the consequences |
of n » applications in science and !
technology. 0JOJOION
91. To understand my own abilities and
limitations. OO®O®
92. To develop keener awareness of my
environment. OQ®®
93. To succeed in business. 0]0]0]0)
94. To develop my leadership abilities. OO
95. To acquire greater decision-making |
responsibility in my job. 0]010]0)
96. To understand how culture has
developed. olololo)
97. To learn more about science. 0J010]0)
98. To keam how people govern
themselves. 0]0]010;
99. To become a happy person. 0]6]0]0;
100. To devciop a personal philosophy |
related to my work. 01010)0) i
101. To understand how science has affected |
human life. OEEO
102. To be able 1o write an excellent %
technical report. OOEO |
103. To identify an appropriate career. 0101010 ’
104. To improve my mathematical skills. olololol 1
105. To learn how 10 acquire power. OOOO® | -
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Feelings About Studying in Your Major Expectations/Study Skills in the Major
Continue to keep in mind your major ficld. As you prepare Plcase respond to the following statements. Keep in mind
to study or complete assignments in courses in this field, yomexpounionsabmnoonmyouukcmyoqrmajorﬁcld_
which statements best describe your thoughts and feelings? If you feel the item is not applicable to your major, then
Mark the circles at the right to show how much each thought choose "Not at all like me.”
is like your own. Very much like me .
Very much like me Qui:eabillikeme—————! 1,
th::ybillikcme s e Somew!m like me — | .
Somewhat like me ——~——— Not at all like me ————— I
Not at all like me - l l
| 1. Whea I take tests 1 think of the '
1. Inthe long run, study in this field will L consequences of failing. 0l0]10]0
help me 10 get ahead in the world. VOOVO 2. 1 have difficulty identifying the most
2. When | complete a lcaming activity I impostant points in my reading. OO
usually get a sense of satisfaction. 016]0]0, 3. I seldom ask my instructor to clarify .
3. In this field, setting long-range goals is concepts that I don't understand well. 0l010]0.
important. 0J0J0]0) 4. Whea I take a test I think about items
4. 1complete daily learning tasks on other parts of the test I can'tanswer. O OO
primarily because I enjoy them. QOO 5. When I study new material, I ofien skim
5. 1should complete what is expected of a it to see how it is organized. 0]00}0,
person of my capability. OROE® 6. When I study for exams I integrate
6. 1 would work hard to get good grades information from different sources, such
even if I didn’t like the coursework. 0]10J0]O) as lectures, reading, and discussions. OO
7. 1feel obliged to work hard only if I can 7. When reading I try to relate the material
see the importance of the task. OCEO® 10 what I already know. 0]0]0)0)
8. Ileam best when my instructor makes it 8. I'begin with course material but develop
clear what the goals of each assignment my own ideas about the topics. 0]0]0]0.
are. PO 9. Ibelieve I will receive excellent gades. OO @@
9, 1preferlosclshon-r§ngegoalssomml 10. When I study a topic, I try to make
can get a sense of satisfaction and everything fit ogether. 010]0]0)
achievement. OO _
. 11. I am confident that | can learn the basic
10. 1belicve I should set my own goals concepts. 0101010
rather than accept someone else’s goals , ) - .
for me, 0101010 12. Imcmndmx.myownabnhtywm
result in my being successful. ORO®
11. I would rather tackie easy problems . . .
than difficult ones. 01010]0) 13. When having difficulty recalling some-
) thing, I make an effort 1o recall some-
12. Even when study materials are dull and thing else that might be related to it 0]0J0l0,
uninteresting, I believe I should keep .
working until I am finished. OROE 14. T often find that I read assignments but
. . . don't know what they are all about. 0]0]0]0]
13. Tleam best if I see a direct relation : I
between my assignments and my long 15. igﬁfﬂ learning activities that are
range goals. olololo enging or arouse my curiosity,
if difficul ‘
14. 1f I sense I can’t achieve a goal, I'd 16 :Vm mymhm;‘; t o CEOO
rather set one that is easier to reach, | - 1t 1s sometames Or me 1o go on
L _ OOOO with my work if I am not encouraged. 0100]0;
15. Ifind leamning in this field is very 17 ork is difficult, I eithe
exciung and challenging. O®O® - When coursework is diffic cither
] only the g D )
16. Ilike to plan my leamning activities over give up or study only easy.pans Coew
a long time frame so they will fit 18. If I want to get a good grade, it depends
together. ololo10N on what I do. 0161010
17. 1seldom need 10 seek advice about what
my goals should be. 010100
18. Deciding what topics I study should be
my own choice rather than my \
instructor's choice. OO

4
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Types of Activities Pursued in Courses in
Your Major
Answer the following questions indicating how often you

have carried out each activity in courses in your major field.
If the item is not applicable choose "Never.”

Your Preferences for Ways Major Courses
Could Be Organized

Which of the following subject matter organizations would
you prefer in your major courses? Please respond to each
statement below. If you feel an item is not applicable to your
major, then choose "Not at all like my preference.”

Very much like my preference m-————w

Quite a bit like my preference
Somewhat like my preference
Notnauukemyprefm——l l

. lreadlbookrehled.lomisﬁeldthm\was

Very often — ]
Sometimes

Rarely
Never

Swdent Goals Exploration Verson IR-M
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1. I prefer courses in which the material i o an assigned reading. | OO
organized the way relationships occur in the 2. lmpkdumhdnowsmclassoronmdmg
world. For example, I like to study patterns assignments. 0]0]0]0)
time, or nature, OO Joyed doing my cou .
) ) o 4. | thought about applications of the material
I prefer courses in which the material is (o other situations. OOO®
organized i that will hel it |
souial, personal, or carcer settings. Ths, | 5. 1 discussed the subject matier of this field
like real-life problem-solving simations. Q@ ® ® [ with other students for an hour or longer,. O @O ®
. 1 prefer courses organized around major ' 6. Ispenta concentrated period of time—
idz: Or Concepts representing impmjam three hours or longer without
relationships. For example, I like 10 stwdy - interruption—studying in this field. CEOE
patiems such as the following: (1) classes " 7. 1looked for some basic organization in
o e o b o poscnens ) | comems ©O0E
applications or rules ;
ideas to ideas of greater complexity; or (4) terminology.
relationships of logical sequence in which i 9. I spent some time just browsing in the
onc idea is necessary to understand ine | library or bookstore looking for things
next OEOO® | related to this field. 0]01010;
. 1 prefer courses in which the matcrials are | 10. I participated in a research project related
;)rgmiz;d(;raccordi;gwmym(\(ll)in;sst;) | to this field. ORO®
cam. example, I should irst learn ! . . .
skills that are likely 1o b useful in later - 1. 110 fends Shout the ireresting 0OOE
leaming; (2) encounter familiar ideas and | materials or i
simple phenomena before those that are 1 I underiined major points in the reading. OO @
more unfamiliar and complex; or (3) | 13. Istudied at least four hours or longer on
understand an idea or concept before | ' : g N G
attlempt to interpret and use it. 0161010 cour ”Wkdmns.ﬂ'cwwkmd- | COOO
. I prefer in which the L Is are | 14, ;_lttr::mseehowdﬂeremfactsmdndcas 0O
organized 10 help me gain knowledge and i ciher.
skills needed in my chosen career. Since .15, Iread newspaper items related to
the work tasks are clearly specified in the | coursework. 00010
ficld I plan to enter, the needs of future ! ith k 7
employers provide im guidance. OGO ® ! :: ;hclpedanomamdwn oourscwol; 8ggg
. 1 prefer courses in which the material is 17, Irerommended 10 Other students.
organized according to how knowledge has 18. 1 made outlincs from class notes or
been created. 1 like to study the processes readings. GIO10J0
of generating, discovering, or verifying 19. 1 spent five hours or mare looking up
knowledge. Therefore, | prefer 1o consider references in the library and taking notes
ways that scholars discover relationships. (O @ ® © related to coursework. 0]0]0]O
: lmqwmgwmﬁnﬁgm‘mﬂm 20. I tried 1o relate the material 10 ideas and
organized me C become i f . Q). MO
commitied 1o values and beliefs. 1 like o cxpenencesof myown. Lroe
consider dilemmas, ethical problems, or 21. 1 am satisfied l.hatst.udymlhls field has
value issues that [ know are important as | ‘ helped me achieve some of my important o
try ©o lead a fulfilling and exemplary life. G2 ®@ goals. 0JO10J0
. 22. Irclated what I leamed in this field to my -
other courses. 0101010



have now chosen one.
(O I have changed and chosen a new career.
(® I have retained the career plans | had at entrance.

6
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Student Information
Please supply the information in the space provided or mark 10. When you entered college how well prepared did you
the circle corresponding to your chosen response. feel you were for college sady?
Extremely well prepared
2. Name of your college or university: (® No at all prepared
11. How many courses are
3. What is your major in college? you taking this term? Courses
12. During the academic term,
. L . . how many hours per week
4. How certain are you that this is the major you desire? are you employed for pay? hours
O Extremely cenain
® Quite certain 13. During the academic term,
(® Somewhat certain on the average, how many
(® Not at all certain hours do you study per week? hours
. With regard to your major, which best indicates your 14. How many college credits have you completed in
situation since coming to college? (Mark only one.) each of the following c;ngfoncs : (Do not mch:dc ;hc
. current academic term. you have not complete
© Lihl?dhangcplaned major when [ entered ccllege and any college courses, please write zero where the
@ I have discarded the old planned major but have not number of credits is requested.)
® chosen a new major yet Number of Credits
I had no planned major when 1 entered college but I unication .
have now chosen one. I Cf)mm (speech, writing)
(@ I have changed and chosen a new major. —— 2. Lierature
(® I have retained the major I had at entrance. 3. Fine arts (art, dance, music, theater)
. What is the highest college degree you plan to acquire? — 4. Biological or physical science
— 5. Mathematics, computer science,
statistics, economics
- What occupation or profession do you expect to 6. Social science (political science,
pursue? sociology, psychology, anthropology)
7. Religion, philosophy, values, ethics
. How cmam are you that this is the occupation or 8. History, Western civilization, classics,
profession you desire? world cultures
() Extremely certain 9. Foreign language
@ Quite certain 10. Busi
@ Somewhat certain — 10U Dusiness
(© Not at all certain 11. Vocational or trade courses (such as,
radiation technology, auto repair,
. With regard your career, which best indicates your refrigeration, secretarial studies, etc.)
situaton since coming to college? (Mark only one.) | 12, Und i professional co
( I had no planned career when I entered college and | (such as, nursing, engineering, social
o st;l; have none. wark, architecture, etc.)
2) | have discarded the old planned career but have not
chosen a new carcer yet. { 13. Other types of courses
(® I had no planned career when I entered college but 1 | 15. Whatis your ximate overall grade point average

in college thus far?

MOD (& C+orB-

@ C- ®B

®C (&) B+ or A-
@ A

L.,



Student Information (continued)

16.

17.

18.

19.

21

22,

23.

25.

27.

Do vou live within walking distance of the campus
during academic terms?
®OYes @ No

Did your father anend college?
MOYes (@ No

Did your father graduate from college?
®Yes @ No

Did your mother attend college?
®Yes @ No

Did yowr mother graduate from college?
®Yes ® No

All in all, how satisfied are you with the academic
aspects of college?

© Very satisfied

@ Quite satisfied

(® Somewhat satisfied
(® Not satisfied

All in all, how satisfied are you with the non-academic
aspects of college?

(1) Very satisfied

® Quite satisfied

(® Somewhat satisfied
(® Not satisfied

All in all, how sausfied are you with the progress you
are making in your major?

(™ Verv satisfied

@ Quite satisfied

(® Somewhat satisfied
(© Not satisfied

. How ofien, if ever, do you think about dropping out of

college?

() Never have thought of it
@ Very seldom

(® Occasionally

(® Frequentiy

Your age last January 1:

Your sex:
®Make (O Female

Your ethnic background (opuonal):
() White, non-H:spanic

@ Black, non-Hispanic

(® Hispanic

(© Native American/Alaskan native
® Asian/Pacific Islander

7

28. Your year in college:

(® Freshman ® Junior
(® Sophomore @ Senior

29. Year you graduated from highschool:

30.-38.

Please respond 10 any student information questions pro-
vided by your college or instructor oa the scparate sheet
supplied. Be sure 10 put the answers in the spaces for
Student Information, Items 30-38. If no items are supplied.
proceed to the Comments section.

Comments:

(Use this space to make any comments you may wish 1o
share.)

1 b

Swdent Goals Expiaration Yerson 1R-M



Goals in Your Major (items 111-130)

Please respond to any goal statements provided by your
college or instructor on this answer sheet. If you feel
the item is not applicable 0 you, then choose "Not
important.” If no items are supplied, proceed to the
next section.

Important
Somewhat impartant
Nocim;num-—-———-—————l
| l |

111. 0101010
112. 0101010
113. 01010]0)
114. __ OOOE
115. 0101010
116. 01010]0)
117. 016100
118. OOO®
119. OOOO®
120. OOO®
121. OEROO®
122. 0]0JO]0)
123. CROO
124. O]OIQIO)
125. 0I0I010)
126. 0101010
127. OO
128. 0]0]O]0)
129. OOOE
130, 0101010,

==

8

Student Information (ltems 30-38)

Please respond to any student information questions
provided by your college or instructor on this answer
sheet. Enter your response in the space provided
beloworfolhwfmhammncﬁmspmvidepbyyour
college or instructor.  If no items are supplied,
proceed to the next section.

30. 0JoloJolo]o)
3 OEEEEG
32. COE®OO®
3. OCOOOO®
3, COOOO®
35. 0JoloJolo]o)
36. oJolojololo,
37. 06]0]0J0]0,
38. OOPOO®
1
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Student Goals Exploration

Faculty Perspective

Goals in Taking a College Course

The Student Goals Exploration helps college instructors better understand goals of students in their courses. This faculty survey
1s a companion (o that instrument and helps faculty identify the goals they have for their students.

When completing this survey on student goals, focus on a particular course you teach. Fill in the infarmation requested below to
describe the course on which you are focusing.

Department: Course title:
Desired Goals for This Course Essential |
Somewhat importan
This section of the SGE explores the goals faculty hope their Not fmportant : |
students will have when taking a particular course. On the |
scales provided at the right indicate how important each goal _ )
should be for stdents in the course. As you answer these 14. To become aware of different philosophies,
qu~stions, please remember 1o keep in mind the course you cultures, and ways of life. OCOOE®
specified. 15. To learn appropriate social skills for
Essential different situations. CEEE
Somenhas bemorant 16. To develop the ability to work well with
Not important —————— l others in a group. OO
) 17. T le to di t political and
1. To build a record of achievement of l | s:cﬁ abiss‘ﬂ’ scuss current political an 0]0J0]0;
which I can be proud. 0]01Q10) .
. _ 18. To develop a broader visionof theworld. (O@O®
2. To discover new ways of seeing and .
doing things. O@®@® | 19. Toleam to organize my thoughts. 0]6]0]0]
3. To enjoy leaming for leaming’s sake. O@E®@® | 20. Todevelop personal independence. 0]0J0J0;
4. To weigh alternatives when making 21. To leamn skills that enrich my daily life. 0]0J0]0,
decisions. O@®® | 22. To listen effectively to what others are
5. To see how different facts and ideas fit saying. 0]010J0,
together. OE®® | 23. Todevelop the capacity to change as
6. To improve my study skills. 0101010 times change. 0]010J0)
7. To leam to get mong with different 24. To develop respect for and sensitivity 10
kinds of people. 0]0]0]0) the views of others. OOOO®
8. To recognize broad principles when 25. To improve my writing abilitics--to
observing specific events. OEO® develop clear, correct, and effective
. o communication. 0]010]10.
9. To try to find the basic structure in this ) "
field of knowledge. O@®E | 26. Tobecome better informed as acitizen. OO O
10. To improve my reasoning ability—to 27. To develop a philosophy of life. 0]6]0]0!
recognize assumptions, make logical 28. To understand events that people have
inferences, and reach correct tried 1o explain. 0]0JO]0;
conclusions. 0]6]010; . , ~
_ 29. To learn how things change over time. 0JOJ0X0.
11. To understand how scholars gain new oy
knowledge or understanding. O@®®® | 30. Todevelop the ability to see
) i relationships, similarities, and differences
12. To prepare for a life of service ioothers. (V@ () © among ideas. 0101020,
13. To develop friendships and loyalties of 31. To draw my own conclusions. OEOO®
lasting value. OO

i
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32.

33.

35.
36.

37.
38.

40.

41.

42,
43.

45.

46.

47

48.

49.
50.

51.

52.
53.

55.

56.
57.

Exsential

Important
Somewhat important

To appreciate individuality and
independence of thought and action.

To find problems and solutions in
litcrature and film that apply to my
own life.

To understand how humans have
leamed to cope with nature.

To become more broadminded.

To weigh and question the opinions of
experts and authorities.

To understand the world arocund me.

To be able to make ethical and moral
choices.

. To predict specific events from broad

principles.

To understand the way researchers
investigate questions.

To increase my self-confidence or sense
of self-worth.

To use my imagination.

To develop a capacity for self-
cvaluation,

. Toh_clpot.haswhonecdmyskillsor

SCTVICES.

To understand current issues in this
field.

To understand specific facts in this
field.

1u learn things that will stimulate me io
leari» more on my own.

To learn how to work for imponant
Causcs.

To make effective decisions,

To be able to debate both sides of an
issue effectively.

To gain information that will be useful
after college in my family life.

To interpret evidence.

To understand the complexity of the
world.

To achieve social staws or prestige.

To be able to perform credibly in my
chosen occupation.

To leamn 10 accept challenges.

To meet requirements necessary to enter
proiessional or graduate school.

=

Not imponnt——l

OO

COO®

0]0010;
0]6]0]0,

ORO®
COO®

OORO®
OOO®
OREF®

0]0]0]0;
OOO®

0]6JO]0,
0JOlO]0)
COE®
0JOl6]0)
016]0)0.

0]6]010)
0]6]0)0.

0]0JOl0.

CO®®
0]0]0]0;

016]0]0)
001010,

COEOO®
OE®O

OO

i
"

|
i
i
|
2

58.

59.

61.

63.

I&&R7

69.

70.
71.

72.

73.
74.
75.
76.

77.

78.

79.

80.

81.

82.
83.

84,
BS.

86.
87.

Essential

Important
Somewhat important

=

Nolimponlm—-—-——}

To gain information directly useful in
my current or future career.

To leam to solve problems.

To gain a global or international
perspective.

To use the skills and abilities I have
more effectively.

To improve my reading skills.

To improve my skills in communicating
by electronic means such as computers.
To become a knowledgeable consumer.
To develop my creative talents.

To enjoy works of art.

To develop closer relationships with
others.

To help secure world peace.

To understand the causes of war and
peace.
To try to answer unsolved questions.

To understand scientific principles and
concepts.
To leamn how people have solved social
problems.

To have fun.

To achieve job security.

To develop leisure time interests.
To help improve gender and racial
equality,

Toenjoy film.

To learn to interpret numerical data.

To create a composition, artistic work,
or invention that no one has ever
created before.,

To contribute to the improvement of
human welfare.

To establish important contacts for the
future.

To promote international harmony.

To increase my power to persuade
others.

To improve my speaking abilities.
To learn how to use library facilities
and other informational sources.

To improve my ability to handle stress.

To eventually become an expert in my
chosen field.

Student Goals E xpiorabon - Faculty Perspecive

1.25)

ORO®
0]0J0)0,

OOO®

0)6J0)0,
OO

 ORO®

0)6J0)0.
OOO®
OROO®

010010,
OROO

CRO®
OOEO®

0]61010;

OO
0)610)0,
0]0]0]0;
OROG®

OOO®
0]0]0]0;
0JO0J0}0.
0J010]0)
OOO®

010010,
OOOO®

0]0J0)0.
ORO®

01640)0,
ORO®

OEE®



Essential | Notes/Comments:
Important
Somewhat important af the below.
. you have notes or comments, please use the space
Not important ! Then proceed 1o the final page of this survey.)
88. To investigate the unknown. OO®
89. To establish standards of behavior. 0]6]0]0]
90. To become aware of the consequences of
new applications in science and
technology. 010]O0]0,
91. To understand my own abilities and
limitations. OOOO
92. To develop keener awareness of my
environment. 010]0]0)
93. To succeed in business. OROO®
94. To develop my leadership abilities. OEO®
95. To acquire greater decision-making
responsibility in my job. 010]0]0.
96. To understand how culture has developed. O @O ©®
97. To lean more about science. 0]6]0]0)
98. To learn how people govern themselves. D@ @ ©®
99. To become a happy person. 0]010]0,
100. To develop a personal philosophy related
to my work. 0]0]0]0)
10]1. To understand how science has affected
human life. 0]0]0]0)
102. To be able to write an excellent technical
report. 010100,
103. To identify an appropriate career. 001010
104. To improve my mathematical skills. OEO®
105. To learn how to acquire power. OOOE®
106. To explore the world of ideas. ORO®O®
107. To overcome hesitancy about expressing
my views in public. ORG®
108. To understand my own interests. 0]0]010
109. To improve my self-confidence in
mathernatics. 0101010
110. To enjoy music. OO®E®

(You may add other impontant goal statements in the
spaces provided on page 4 of this survey.)

I N o
R
AN

|
|
I
|
!
!
|
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111.-130.

Please add other important goal statements for your course here.

Essential
Important
Nom ——l:—]——]
111. 0]6]0]0]
112. 0]010]0,
113. 0]0]0]0]
114. 0]6]O]0]
115. 0161010
116. 0]0]0]0)
117. 0]610]0]
118. 0]6]0]0]
119. OOOO®
120. OO
121. 0]0]0]0,
122. QI0JO]O0]
123. 0]6J0]0)
124, 0]O10]0]
125. OROO®
126. OOO®O®
127. OOOO®
128. COOO®
129. (0]60]0]0;
130. 0]0J0]0.

Course Information

The foliowing information may be useful if your college or
university is conducting any studies of student goals broader
than a single course. Complete any parts of the course
description below that are appropriate for use on your
campus.

1. Level of course?

O Introductory

@ Intermediate

(» Advanced

(® Senior seminar or capstone

2. Type of course?
() Lecture
2) Seminar
(® Combination

3. Approximate number of students in course:

4. Approvimale number of students in the section you
teach:

Stwdent Goals E xploraton - Faculty Perspective

4

Most common
Common
Least common ————— l

5. Reasons students take this course: l '

a. Required for major OO
b. Required for general education or core O @ ®
c. Elective 0]0]0),

The SGE was developed by the Research Program on
Curriculum: Influences and Impacts at the National
Center for Research to Improve Postsecondary Teach-
ing and Learning, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-
1259. The Center is funded by the University of
Michigan and the U. S. Department of Education’s
Office of Educational Research and Improvement un- |

|
i
v

der OERI grant number GOO8690010. 1

© 1990 by the Regents of the University of Michigan for the
National Center for Research to Improve Postsecondary
Teaching and Learning

b
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Student Goals Exploration Version IR-1 CODEBOOK 10/2/90
Label Permitted Column
Var. No. Item No. Name Value Labels Values Number Form

GOALS IN ATTENDING COLLEGE

vl 1 rl.acls better job-me 1-4 L11 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v2 rl.aclt better job-teach 14 L1.2 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

v3 2 rl.ac2s general educ-me 1-4 L13 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

v4 rl.ac2t general educ-teach 14 L14 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

v5 3 rl.ac3s expert-me 1-4 L15 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

vé rl.ac3t expert-teach 1-4 L16 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

v7 4 rl.ac4s study skills-me 1-4 L1.7 F1.0
l=znotimp 2=somimp 3=imp 4=essntl 9=miss

v8 rl.ac4t study skills-teach 14 Li8 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v9 5 rl.ac5s prep life-me 1-4 Li9 F1.0
l=notimp 2=somimp 3=zimp 4=cssntl 9=miss

v10 rl.ac5t prep life-teach 1-4 L1.10 F1.0
l=notmp 2=somimp 3=imp 4=ecssntl 9=miss

vll 6 rl.acés away-me 1-4 L1.11 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

vi2 rl.acét away-teach 1-4 L1.12 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v13 7 rl.ac7s cultured-me 1-4 L1.13 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

v14 rl.ac7t cultured-teach 1-4 L1.14 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

v15 8 rl.ac8s some to do-me 1-4 L115 Fi.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

v16 rl.ac8t some to do-teach 1-4 L1.16 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v17 9 rl.ac9s money-me 1-4 L1.17 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

v18 rl.acot money-teach 1-4 L1.18 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v19 10 rl.acl0s success career-me 1-4 L1.19 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

v20 rl.ac1Ot success career-teach 1-4 L1.20 F1.0
I=noump 2=somimp 3=imp 4=essntl 9=miss

v2l 11 rl.aclls knowledge-me 1-4 L1.21 F1.0
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Var. Ng.

v22
v23
v24
v25
v26
v27
v28
v29
v30
v31
v32
v33
v34
v35
v36
v37
v38
v39
v40
v4l
v42

v43

Item No.

12

13

14

15

16

17

18

19

20

21

Label
Name
rl.acllt
rl.acl2s
rl.acl2t
ri.acl3s
rl.acl3t
rl.aclds
rl.acl4t
rl.acl5s
rl.acl5t
rl.aclés
rl.aclét
rl.acl7s
rl.acl7t
rl.acl8s
rl.acl8t
rl.acl9s
rl.acl9t
rl.ac20s
rl.ac20t
rl.ac2ls
rl.ac21t

rl.ac22s

Permitted Column
Value Labels Values Number Form

1=notimp 2=somimp 3=imp 4=essntl 9=miss

knowledge-teach 1-4 L1.22 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

interesting-me 14 L1.23 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

14 L1.24 F1.0
1=notimp 2=somimp 3=imp 4=essntl I=miss

grad/prof sch-me 14 L1.25 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

grad/ prof sch-teach 1-4 L1.26 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

family expects-me 14 L1.27 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

family expects-teach  1-4 L1.28 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

friends-me 1-4 L1.29 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

friends-teach 14 L1.30 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

citizen-me 14 L1.31 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

citizen-teach 14 L1.32 F1.0
I=notimp 2=somimp 3=imp 4=ecssntl 9=miss

creative-me 1-4 L1.33 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

creative-teach 14 L1.34 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

serve society-me 14 L1.35 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

serve society-teach 14 L1.36 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

social position-me 14 L1.37 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

social position-teach  1-4 L1.38 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

_________ -me 1-4 L1.39 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

__________ -teach 1-4 L1.40 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

__________ -me 14 L1.41 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

_________ -teach 14 L1.42 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

-me 1-4 L1.43 F1.0

_________ 1=notimp 2=somimp 3=imp 4=essntl 9=miss

interesting-teach
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v44 rlac2t __ -teach 1-4 L1.44 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v45 23 rl.ac23s  _________ -me 1-4 L1.45 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v46 rlac23t  ______ -teach 14 L1.46 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v47 24 rl.acds  _____ ___ -me 14 L1.47 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v48 rlac2¢t -teach 14 L1.48 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v49 25 rl.ac25s  _________ -me 1-4 L1.4¢ F1.0
l=npotimp 2=somimp 3ximp 4=essntl 9=miss
v50 rl.ac25t -teach 14 L1.50 F1.0

1=notimp 2=somimp 3=imp 4=essntl 9=miss

GOALS IN ATTENDING COLLEGE (continued)

v51 1 rl.col world better 1-4 L1.51 F1.0
1=not 2=smwhat 3=quite 4=very 9=mi.3

v52 2 ri.co2 think effectively 1-4 L1.52 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v53 3 rl.co3 achieve objectives 14 L1.53 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v54 4 rl.co4 vocational goals 14 L1.54 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v55 5 rl.cob personally enrich 1-4 L1.55 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v56 6 rl.co6 great ideas 1-4 L1.56 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v57 7 rl.co7 clarify values 14 L1.57 F1.0

I=not 2=smwhat 3=quite 4=very 9=miss

GOALS IN TAKING THIS COURSE

vE3 rl.field course considered 0001-9999  L1.58-61 F4.0
use HEGIS codes or atteched list
v59 rl.numb course number 001-998 L1.62-64 F3.0
=ITuss
v60 rl.dept dept offering course 0001-9998 L6568 F4.0
use HEGIS codes or attached list 9999=miss
vol rl.reasl required 0-1 L1.69 F1.0
0=no check 1=check
v62 rl.reas2 fit 0-1 L1.70 F1.0
0=no check 1=check
v63 rl.reas3 best 0-1 L1.71 F1.0

0=no check 1=check
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Label Permitted Column

Var. No.  Item No. Name Value Labels Vaiues Number Form

v64 1 rl.gcl record of achieve 1-4 L1.72 F1.0
1=notimp 2=somimp 3=imy 4=essnt! 9=miss

v65 2 rige2 new ways of seeing 1-4 L1.73 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v66 3 rl.gc3 learnings sake 1-4 L1.74 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v67 4 rl.gcd weigh alternatives 14 L1.25 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v68 5 rl.gc5 idcas fit together 1-4 L1.76 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v69 6 rl.geé imp study skills 14 L1.77 F1.0
lanotimp 2=somimp 3=imp 4=essntl 9=miss

v70 7 rl.gc7 diff kinds people 14 L1.78 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=rruss

v71 8 rl.ge8 broad principles 14 L1.79 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v72 9 rl.gd9 structure knowledge  1-4 L1.80 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v73 10 rl.gcl0 reasoning ability 1-4 L21 F1.0
l=notimp 2=somimp 3=imp 4=ecsntl 9=miss

v74 11 rl.gcll scholar gain knowl 14 L2.2 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v75 12 rl.gcl2 life of service 1-4 L23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=muss

v76 13 rl.gcl3 friendships 14 L2.4 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v77 14 rl.gcl4 philosophies/cultures 1-4 L2.5 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

v78 15 rl.gcl5 social skills 14 L26 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v79 16 rl.gclé work in group 1-4 L2.7 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v80 17 rl.gcl7 discuss issues 1-4 L28 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v81 18 rl.gcl8 broader vision 14 L29 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=rruss

v82 19 rl.gcl9 organize thoughts 1-4 L2.10 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v83 20 rl.gc20 personal independ 14 L2.11 F1.0
Iznotimp 2=somimp 3=imp 4=essntl 9=muss

v84 21 rl.gc2l learn daily skills 1-4 L1212 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v85 22 rl.ge22 listen effectively 1-4 L2.13 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v86 23 rl.gc23 adapt with changes 14 L2.14 F1.0

l=notimp 2=somimp 3=imp 4=essrtl 9=muss
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Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Form

v87 24 rl.gc24 respect sensitivity 1-4 L215 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v88 25 r1.gc25 improve writing 14 L216 F1.0
l=notimp 2=somimp 3simp 4=essntl Y=miss

v89 26 rl.gc26 informed citizen 14 L217 F1.0
l=notimp 2=somimp 3=imp 4=essntl Y=miss

v90 27 rl.gc27 philosophy of life 14 L218 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

vIl 28 rl.gc28 understand events 14 L219 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v92 29 rl.gc29 how things change 1-4 L2.20 F1.0
l1=notimp 2=somimp 3=imp 4=essntl 9=miss

v93 30 r1.gc30 see relationships 14 L2.21 F1.0
l=notimp 2=somimp 3=imp 4=e.sntl 9=miss

v94 31 rl.ge3l draw conclusions 14 L2.22 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v95 32 rl.ge32 apprec indiv action 14 L2.23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v96 33 rl.gc33 apply FNA to life 14 L224 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v97 34 rl.gc34 human cope w/nature 1-4 L2.25 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v98 35 r1.ge35 become broadminded 1-4 L226 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v99 36 rl.gc36 question experts 14 L2.27 F1.0
1=notimp 2=somimp 3=im)> 4=essntl 9=miss

v100 37 r1.gc37 understand world 14 L2.28 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v101 38 rl.gc38 ethical and moral 1-4 L229 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v102 39 r1.ge39 predict events 14 L2.30 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v103 40 rl.gc40 research investigate 14 L231 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v104 41 rl.gc4l self confidence 14 L2.32 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v105 42 rl.gcd2 imagination 1-4 L233 F1.0
l=notimp 2=somimp 3=imp 4=essntl Y=miss

v106 43 r1.gc43 self evaluation 14 L234 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v107 44 rl.gedd help others 14 L235 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v108 45 rl.gcdd current issues 1-4 L2.36 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v109 46 rl.gc46 specific facts 1-4 L2.37 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
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Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Form

v110 47 rl.gcd7 stimulate learning 1-4 L2.38 F1.0
lanotimp 2=somimp 3=imp 4=essntl 9=miss

vill 48 rl.gc48 work for causes 14 L239 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v112 49 rl.gc49 effective decisions 14 12,40 F1.0
l=notimp 2=somimp 3=imp 4=essntl I=miss

v113 50 r1.gceS0 debate issues 1-4 L241 F1.0
l=znotimp 2asomimp 3=imp 4=essntl 9=miss

v1l4 51 rl.gc51 gain information 1-4 1242 F1.0
1=potimp 2=somimp 3=imp 4=essntl 9=miss

v115 52 rl.gc52 interpret evidence 14 L243 F1.0
lanotimp 2=zsomimp 3=imp 4=essntl 9=miss

v1ié 53 r1.gc53 complexity of world 14 L2.44 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v117 >4 rl.gc54 social status 14 L2.45 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v118 55 rl.gc55 perform credibly 14 L2.46 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vl19 56 r1.gc56 accept challenges 14 L2.47 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v120 57 rl.gc57 prof or grad school 1-4 L2.48 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vi2l 58 rl.gc58 gain career info 1-4 L2.49 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v122 59 rl.gc59 solve problems 14 L2.50 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v123 60 rl.gc60 global perspective 1-4 L2.51 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

vi24 6" rl.gc6l skills/abilities 1-4 L252 F1.0
l=notimp 2=somimp 3=imp 4=essntl P=miss

v125 62 rl.gc62 reading skills 1-4 L2.53 F1.0
l1=notimp 2=somimp 3=imp 4=essntl 9=miss

v126 63 rl.go63 electronic skills 14 L2.54 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v127 64 rl.gc64 consumer 1-4 L2.55 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v128 65 rl.gc65 creative talents 14 L2.56 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v129 66 rl.ge66 works of art 14 L2.57 F1.0
l=notimp 2=somimp 3=imp 4=essntl I=miss

v130 67 r1.gc67 closer relationships 14 L2.58 F1.0
l1=notimp 2=somimp 3=imp 4=essntl I=miss

v131 68 rl.gc68 secure world peace 14 L2.59 F1.0
1=nutimp 2=somimp 3=imp 4=essntl Y=miss

v132 69 r1.gc69 causes of war/peace  1-4 L2.60 F1.0

l=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.  Item No. Name Value Labels Values Number Form

vi33 70 r1.gc70 unsolved questions 1-4 L2.6] F1.0
1=notimp 2asomimp 3=imp 4=cssntl 9=miss

v134 71 rl.gc71 scientific principles 14 262 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v135 72 rl.gc72 social problems 14 L2.63 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v136 73 rl.gc73 have fun 1-4 L2.64 F1.0
1=notimp 2=somimp 3=imp 4x=essntl 9=miss

v137 74 rl.gc74 job security 1-4 L2.65 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v138 75 rl.gc75 leisure interests 1-4 L2.66 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v139 76 rl.gc76 gender /race equity 14 L2.67 F1.0
l=notimp 2=somimp 3=imp 4=essntl Y=miss

v140 77 rl.gc77 enjoy film 14 L2.68 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vi41 78 rl.gc78 numerical data 1-4 L2.69 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v142 79 rl.gc79 artistic work 14 L270 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v143 80 r1.gc80 human welfare 14 L271 F1.0
lznotimp 2=somimp 3=imp 4=essntl 9=miss

vi44 81 rl.ge81 contacts for future 14 L2.72 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v145 82 ri.gc82 internatl harmony 1-4 L2.73 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

v146 83 r1.gc83 persuade others 1-4 L2.74 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9Y=miss

v147 84 rl.gc84 speaking abilities 1-4 L2.75 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v148 85 r1.gc85 library facilities 14 L276 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v149 86 r1.gc86 handle stress 1-4 L2.77 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v150 87 rl.gc87 expert in field 1-4 L2.78 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v151 88 rl.gc88 investigate unknown 14 L2.79 F1.0
I1=notimp 2=somimp 3=imp 4=essntl 9=miss

v152 89 rl.gc89 standards behavior 1-4 L2.80 F1.0
l1=notimp 2=somimp 3=imp 4=essntl 9=miss

v153 90 r1.gc90 conseq technology 1-4 131 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v154 91 rl.gc9l ability limitations 1-4 L3.2 F1.0
lznotimp 2=somimp 3=imp 4=essntl 9=miss

v155 92 r1.gc92 aware environment 14 133 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.

v156
v157
v158
v159
v160
vlel
v162
v163
v164
v165
v166
v167
v168
v169
v170
v171
v172
v173
v174
v175
v176
v177

v178

Item No.

93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111
112
113
114
115

Label
Name

rl.gc93
rl.gc%4
rl.gc95
rl.gc96
rl.gc97
r1.gc98
rl.gc99
rl.gc100
rl.gcl01
rl.gc102
rl.gcl03
rl.gcl04
rl.gcl05
rl.gcl06
rl.gcl07
rl.gcl08
rl.gcl09
rl.gcll0
rl.gclll
rl.gcll2
rl.gcll3
rl.gcll4
rl.gcll5

Column
Number

Permitted

Value Labels Values

succeed in business 14 L34
I=notimp 2=somimp 3=imp 4=essntl 9=miss
leadership ability 14 L3.5
l=notimp 2=somimp 3=imp 4=essntl 9=miss
decision respons. 14 L3.6
l=notimp 2=somimp 3=imp 4=essntl 9=miss
culture developed i4 L3.7
l=notimp 2=somimp 3=imp 4=essntl 9=miss
learn about science 14 L3.8
l=notimp 2=somimp 3=imp 4=essntl 9=miss
people govern 14 L3.9
l=notimp 2=somimp 3=imp 4=essntl 9Y=miss
happy person 1-4 L3.10
1=notimp 2=somimp 3=imp 4=essnt! 9=miss
work philosophy 1-4 L3.11
l=notimp 2=somimp 3=imp 4=essntl 9=miss
science affects life 14 L3.12
l=notimp 2=somimp 3=imp 4=essntl 9=miss
technical report 14 L3.13
l=notimp 2=somimp 3=imp 4=essntl 9=miss
approp career 1-4 L3.14
l=notimp 2=somimp 3=imp 4=essntl 9=miss
math skills 14 L3.15
l=notimp 2=somimp 3=imp 4=essntl 9=miss
acquire power 14 L3.16
l=notimp 2=somimp 3=imp 4=essntl 9=miss
explore ideas 14 L3.17
l=notimp 2=somimp 3=imp 4=essntl 9=miss
overcome hesitancy 14 L3.18
I=notimp 2=somimp 3=imp 4=essntl 9=miss
understand interests  1-4 L3.19
I=notimp 2=somimp 3=imp 4=essntl 9=miss
improve conf in math 1-4 L3.20
l=notimp 2=somimp 3=imp 4=essntl Y=miss
enjoy music 1-4 L3.21
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L3.22
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L3.23
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 1-4 L3.24
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L3.25
I=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 1-4 L3.26

lznotimp 2=somimp 3=imp 4=essntl 9=miss

SGE Version IR-1 Codebook

12 1;

Form

F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0



SGE Codebook IR-1

Label
Var. No.  Item No. Name
v179 116 rl.gcllé
v180 117 rl.gcll7
vi81 118 rl.gcllg
v182 119 rl.gcl19
v183 120 rl.gcl20
v164 121 rl.gel2l
v185 122 rl.gel22
v186 123 rl.gel23
v187 124 rl.gcl24
v188 125 rl.gcl25
v189 126 rl.gcl26
v19u 127 rl.gcl27
v191 128 rl.gc128
v192 129 rl.gc129
v193 130 rl.gc130

Permitted

Value Labels Values

14

1=notimp 2=somimp 3=imp 4=messntl 9=miss

14

1=notimp 2=somimp 3=imp 4=essntl 9=miss

14

1=notimp 2=somimp 3=imp 4=essntl 9=miss

14

lanotimp 2=somimp 3=imp 4=essntl 9=miss

14

—— e — —— v —

l=notimp 2=somimp 3=imp 4=essntl 9=miss

14

— i —— ——— — —

l=notimp 2=somimp 3=imp 4=essntl F=miss

14

— —— — — —— ——

14

—— e — ——— ——

=somimp J=imp 4=essntl 9=miss

I1=notimp 2=somimp 3=imp 4=essntl 9=miss

1-4

—— i —— —— ——

14

=somimp 3=imp 4=essntl 9=miss

1=notimp 2=somimp 3=imp 4=essntl 9=miss

14

1=notimp 2=somimp 3=imp 4=essntl 9=miss

14

14

— e —— ———— ———

=somimp 3=imp 4=essntl 9=miss

I=notimp 2=somimp 3=imp 4=essntl 9=miss

14

1=notimp 2=somimp 3=imp 4=essntl 9=miss

14

— e —— ——

FEELINGS ABOUT STUDYING IN THIS COURSE

v194 1 rl.fasl
v195 2 rl.fas2
v196 3 rl.fas3
v197 4 rl.fasd4
v198 5 rl.fass
v199 6 rl.fasé
v200 7 rl.fas7

study to get ahead 14
1=not 2=smwhat
sense satisfaction 14
1=not 2=smwhat
long range goals 1-4
1=not 2=smwhat
daily learning tasks 14

1=not 2=smwhat
complete expected 1-4

1=not 2=smwhat
work to get grades 14

1=not 2=smwhat
work if import. 14

1=not 2=smwhat

SGE Version IR-1 Codebook
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=somimp 3=imp 4=essntl 9=miss

Column
Number Form
L3.27 F1.0
L3.28 F1.0
L3.29 F1.0
L3.30 F1.0
L3.31 F1.0
L3.32 F1.0
L3.33 F1.0
L3.34 F1.0
L3.35 F1.0
L3.36 F1.0
L3.37 F1.0
L3.38 F1.0
L3.39 F1.0
L3.40 F1.0
1.3.41 F1.0
L3.42 F1.0
3=quite 4=very 9=miss
L343 F1.0
3=quite 4=very 9=miss
L3.44 F1.0
3=quite 4=very 9=miss
1.3.45 F1.0
3=quite 4=very 9=miss
L3.46 F1.0
3=quite 4=very 9=miss
1.3.47 F1.0
3=quite 4=very 9=miss
1348 F1.0

3=quite 4=very 9=miss
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v201 8 rl.fas8 clear assign. 14 L3.49 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v202 9 r1.fas9 short range goals 14 13.50 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v203 10 rl.fas10 set own goals 14 L3.51 F1.0
lanot 2=smwhat 3=quite 4=very 9=miss
v204 11 r1.fas11 prefer easy problems 14 L3.52 F1.0
1=not 2xsmwhat 3=quite 4=very 9=miss
v205 12 rl.fas12 work even if dull 14 L3.53 F1.0
1=not 2=smwhat 3zquite 4=very 9=miss
v206 13 rl.fas13 relate assgn goal 14 L3.54 F1.0
1anot 2=smwhat 3=quite 4=very 9=miss
v207 14 rl.fasl4 set easier goals 1-4 L3.55 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v208 15 rl.fas15 learn is exciting 1-4 L3.56 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v209 16 rl.fas1é plan activities 1-4 L3.57 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v210 17 r1.fas17 seldom seek advice 14 L3.58 F1.0
1=not 2=smwhat 3=quite 4=very 9=muss
v211 18 rl.fas18 topics own choice 14 L3.59 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

EXPECTATIONS/STUDY SKILLS IN THIS COURSE

v212 1 rl.essl consequences fail 14 L3.60 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v213 2 rl.ess2 important points 14 L3.61 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v214 3 rl.ess3 clarify concepts 14 L.3.62 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v215 4 rl.ess4 items can’t answer 14 L3.63 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v216 5 rl.essS skim material 1-4 L3.64 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v217 6 rl.ess6 study/integ exams 1-4 L3.65 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v218 7 rl.ess7 relate readings 14 L3.66 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v219 8 rl.ess8 course material 1-4 13.67 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v220 9 rl.ess9 expect good grades 14 L3.68 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v221 10 rl.ess10 fit together 14 L3.69 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v222 11 rl.essll basic concepts 1-4 L3.70 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v223 12 rl.essl2 expect success 14 L3.71 F1.0
1=not 2asmwhat 3=quite 4=very 9=miss
v224 13 rl.ess13 recall and relate 14 L3.72 F1.0
l=not 2=smwhat 3=quite 4avery 9=miss
v225 14 rl.essl4 dont get readings 1-4 L3.73 F1.0
1=not 2ssmwhat 3=quite 4=very 9xmiss
v226 15 rl.essl5 prefer challenge 14 L3.74 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v227 16 rl.esslé6 need encouragement 1-4 L3.75 F1.0
l=not 2asmwhat 3=quite 4=very 9=miss
v228 17 rl.ess17 give up easily 1-4 L3.76 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v229 18 rl.ess18 good grade I do 14 L3.77 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
INSERT 3 BLANK SPACES HERE L3.78-80 F3.0

STUDENT INFORMATION

v230 1 rl.num student number 1-99999 L4.1-5 F5.0

v231 2 rl.coll college 00001-99998 L4.6-10 F5.0
use FICE codes or local codes
99999=miss

v232 3 rl.age age last January 17-98 L4.11-12 F2.0

=ITisS
v233 4 rl.sex gender 1-2 L4.13 F1.0
1=Male 2=Female 9=muss
v234 5 rl.ethn ethnic background 1-5 L4.14 F1.0

1=White 2=Black 3=Hispan
4=NatAm 5=Asian  9=miss

v235 6 rl.year year in coll 1-4 L4.15 F1.0
1=fresh 2=soph 3=jr 4=sr 9=miss

v236 7 rl.grad HS grad year 10-98 L4.16-17 F2.0
9=miss

v237 8 rl.first first college 1-2 1.4.18 F1.0
1=Yes 2=No  9=miss

v238 9 rl.major major 0001-9999 14.19-22 F4.0

uscHEGIS or IPEDS major codes or refer to attached list

v239 10 rl.decl is major declared 1-2 L4.23 F1.0
1=Yes 2=No  9=miss

v240 11 rl.cert certain of major 1-4 L4.24 F1.0

l=extrem 2=quite 3=smwhat 4=not 9=miss

SGE Version IR-1 Codebook

115




SGE Codebook

Var. No.

v241

v242

v243
v244
v245
v246
v247

v248

Item No.

12

13

14
15
16
17
18

19

20

8 R

24

Label
Name

rl.high

rl.occ

rl.occt
rl.prep
rl.crse
rl.empl

rl.study
r1.HSgpa

rl.live
rl.facol
rl.fgrad
rl.mocol
ri.mgrad

rl.focc

Permitted Column
Value Labels Values Number Form
highest degree 00-98 L4.25-26 F2.0

Olavoc. ct. 2=AA (3=BA/BS 04=MA/MS
05=JD/LLB 06=MD/DDS 07=PhD etc
98adknow 99=miss

expected occupation  00-98
see attached list of occupations

L4.27-28 F2.0

99=miss
certain of occuptn 1-4 L4.29 F1.0
l=extrem 2=quite 3=smwhat 4=not 9=miss
prep for college 14 L4.30 F1.0
1=extrem 2=quite 3=smwhat 4=not 9=miss
courses this term 1-8 L4.31 F1.0
9=miss
hours employed 00-98 14.32-33 F2.0
99=miss
hours studying 00-98 L4.34-35 F2.0
99=miss
high school gpa 1-7 L4.36 F1.0

1=D 2=C- 3=C 4=C+/B-
5=B 6=B+/A- 7=A 9=miss

walking distance 1-2 L4.37 F1.0
l=yes 2=n0 9=miss

father attend coll 1-2 L4.38 F1.0
1=yes 2=n0 9=miss

father grad coll 1-2 L4.39 F1.0
l=yes 2=no 9=miss

mother attend coll 1-2 L4.40 F1.0
l=yes 2=n0 9=miss

mother grad coll 1-2 L4.41 F1.0
l=yes 2=n0 9=miss

fathers occupaticn 01-11 14.42-43 F2.0

1=clerical/sales
2=crafts/technical
3=farmer/farm manager
4=homemaker
5=laborer
6=manager/administrator
7=service worker
8=professional
Y=proprietor or owner
10=operative
11=military

99=miss
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Label Permitted Column
Var. No. Item No. Name Value Labels Values Number Form
v256 26 rl.mocc mothers occupation  01-11 L4.4445 F2.0

1=clerical/sales
2=crafts/technical
3=farmer/farm manager

4=homemaker
5=laborer
6=manager/administrator
7=service worker
8=professional
9=proprietor or owner
10=0perative
11=military
99=miss
v257 27 rl.sacad satisfied academic 1-4 L4.46 F1.0
1=very 2=quite 3=smwht 4=not 9=miss
v258 28 rl.sanon satisfied nonacad 1-4 L4.47 F1.0
1=very 2=quite 3=smwht 4=not 9=miss
v259 29 rl.drop think of cii~p out 14 L4.48 F1.0
1=never 2=seldom 3=occass 4=freq 9=miss
v260 30 rl.infcrs influence avoid course 1-5 L4.49 F1.0
I=nouse 2=work 3=poort 4=casy S5=fail 9=miss
v261 31 rl.infcar influence career 1-5 L4.50 F1.0
1=parent 2=leisur 3=pay 4=challg 5=suced 9=miss
vz62 32 rlsturz 1-6 L4.51 F1.0
v263 33 rlstu2 1-6 L4.52 F1.0
v264 34 rlstud 1-6 1.4.53 F1.0
v265 35 rl.stu4 1-6 L4.54 F1.0
v266 36 rlstud 1-6 L4.55 F1.0
v267 7 rlstu6 1-6 L4.56 F1.0
v268 38 ri.stwz 1-6 L4.57 F1.0
v269 39 rlstu8  ____ 1-6 L4.58 F1.0
v270 40 rlstu9 1-6 L4.59 F1.0
1 .1 .'..‘
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Label Permitted Calumn
Var. No.  Item Nc. Name Value Labels Values Number Form
GOALS IN ATTENDING COLLEGE
vl i r2.acls better job-me 14 L1.1 F1.0
I=notimp 2=sondmp 3=imp 4=essntl 9=miss
v2 r2.aclt better job-teach 14 L1.2 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v3 2 r2.ac2s general educ-me 14 L13 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v4 r2.ac2t general educ-teach 14 L14 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v5 3 r2.ac3s expert-me 14 L15 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v6 r2.ac3t expert-teach 1-4 L16 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v7 4 r2.acds study skills-me 1-4 L17 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v8 r2.ac4t study skills-teach 1-4 L1.8 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v9 5 r2.ac5s prep life-me 14 L19 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v10 r2.acSt prep life-teach 1-4 L1.10 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
vll 6 r2.aces away-me 14 L1.11 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
vi2 r2.acét away-teach 1-4 L1.12 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
vi3 7 r2.ac7s cultured-me 1-4 L113 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
vi4 r2.ac7t cultured-teach 14 L1.14 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
vl5 8 r2.ac8s some to do-me 1-4 L1.15 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
vlé r2.ac8t some to do-teach 1-4 L1.16 F1.0
I=notimp 2=somimp 3=i:_.p 4=essntl 9=miss
vl7 a r2.ac9s money-me 1-4 L1.17 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v18 r2.acot money-teach 1-4 L1.18 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
2% 10 r2.acis success career-me -4 L1.19 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v20 r2.ac10t success career-teach 14 L1.20 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v21 11 r2.aclls knowledge-me 1-4 L1.21 F1.0
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Label Permitted Column
Var, No. Item No. Name Value Labels Values Number Form

1=notimp 2=somimp 3=imp 4=essntl 9=miss

v22 r2.acllt knowledgc-teach 14 L1.22 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v23 12 r2.acl2s interesting-me 14 L1.23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v24 r2.aclat interesting-teach 14 L1.24 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v25 13 r2.acl3s grad/prof sch-me 14 L1.25 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v26 r2.aci3t grad/prof sch-teach i4 L1.26 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v27 14 r2.acl4s family expects-me 14 L1.27 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v28 r2.acl4t family expects-teach 14 L1.28 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v29 15 r2.acl5s friends-me 1-4 L1.29 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v30 r2.acl5t friends-teach 1-4 L1.30 F1.0
1=notimp 2=somimp 3=imp 4=cssntl 9=miss
v31 16 r2.aclés citizen-me 14 L1.31 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v32 r2.aclét citizen-teach 14 L1.32 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v33 17 r2.acl7s creative-me 14 L1.33 F1.0
l=notimp 2=somimp 3=imp 4=essntl I=miss
v34 r2.acl7t creative-teach 1-4 L1.}4 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v35 18 r2.acl8s serve society-me 1-4 L1.35 F1.0
1=notimp 2=somimp 3=imp 4=essntl I=muss
v36 r2.acl8t serve society-teach 14 L1.36 F1.0
1=notimp 2=somimp 3=imp 4=essntl I=miss
v37 19 r2.ac19s social position-me 1-4 L1.37 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=muiss
v38 r2.aclvt social position-teach 14 L1.38 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=rmuss
v39 20 r2.ac20s  __ ___ -me 1-4 L1.39 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v40 r2.ac20t  __ -teach 14 L1.40 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v4l 21 r2ac2ls  _________ -me 1-4 L1.41 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v42 r2ac2it -teach 1-4 L1.42 F1.0
1=notimp 2=somimp 3=imp 4=essntl Y=miss
v43 22 r2.ac22s -me 1-4 L1.43 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss

SGE Version IR-2 Codebook
22 15.




SGE Codebook IR-2

Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v44 r2ac2zt -teach 14 L1.#4 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v45 23 rzac23s  ____ -me 1-4 L1.45 F1.0
lznotimp 2asomimp 3aimp 4=essntl 9=miss
v46 r2ac: -teach 14 L1.46 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v47 24 r2ac24s  __ _______ -me 14 L1.47 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v48 rac2¢t -teach 14 L1.48 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=rniss
v49 25 r2ac2ss -me 1-4 L1.49 F1.0
l=notimp 2asomimp 3=imp 4=essntl 9=miss
v50 r2.ac25t -teach 14 L1.50 F1.0

e ——— — —

I=notimp 2=somimp 3=imp 4=essntl 9=miss

GOALS IN ATTENDING COLLEGE (continued)

v51 1 r2.col world better 1-4 L1.51 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v52 2 r2.co2 think effectively 1-4 L1.52 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v53 3 r2.co3 achieve objectives 1-4 L1.53 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v54 4 r2.co4 vocational goals 14 L1.54 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v55 5 r2.co5 personally enrich 14 L1.55 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v56 6 r2.cob great ideas 14 L1.56 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v57 7 r2.co7 clarify values 1-4 L1.57 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

GOALS IN TAKING THIS COURSE

v58 r2.field course considered 0001-9999  L1.58-61 F4.0
use HECGIS codes or attached list
v59 r2.numb course number 001-998 L1.62-64 F3.0
999=miss
v60 r2.dept dept offering course 0001-9998  L65-68 F4.0
use HEGIS codes or attached list
9999=miss
v61 r2.reasl required 0-1 L1.69 F1.0
O=no check 1=check
v62 r2.reas2 fit 0-1 L1.70 F1.0
0=no check 1=check
v63 r2.reas3 best 0-1 L1.71 F1.0

O=no check 1=check
SGE Version IR-2 Codebook
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Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Form

v64 1 r2.gcl record of achieve 14 L1.72 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v65 2 r2.gc2 new ways of seeing 14 L1.73 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v66 3 r2.gc3 learnings sake 14 L1.74 F1.0
1-.notimp 2=somimp 3=imp d=essntl 9=miss

v67 4 r2.ged weigh alternatives 14 L1.75 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v68 5 r2.gc5 ideas fit together 14 L1.76 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v69 6 r2.gcé imp study skills 14 L1.77 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v70 7 r2.gc7 diff kinds people 1-4 L1.78 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v71 8 r2.gc8 broad principles 1-4 L1.79 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v72 9 r2.gc9 structure knowledge  1-4 L1.80 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v73 10 r2.gclo reasoning ability 14 L21 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v74 11 r2.gcll scholar gain knowl 1-4 L2.2 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v75 12 r2.gcl2 life of service 1-4 L23 F1.0
l=notimp 2=somimp 3=imp d=essntl 9=miss

v76 13 r2.gc13 friendships 1-4 L2.4 F1.0
l=notimp 2=somi:rp S=imy 4=essntl 9=miss

v77 14 r2.gcl4 philosophies/cultures 1-4 L25 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v78 15 r2.gcls social skills 14 L26 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v79 16 r2.gclé work in group 14 L27 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v80 17 r2.gc17 discuss issues 14 L28 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v81 18 r2.gc18 broader vision 14 L29 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v82 19 r2.gc19 organize thoughts 1-4 L2.10 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v83 20 r2.gc20 personal independ 14 L2.11 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v84 21 r2.gc21 learn daily skills 1-4 L212 F1.0
l1=notimp 2=somimp 3=imp 4=essntl 9=miss

v85 22 r2.gc22 listen effectively 14 L2.13 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v86 23 r2.gc23 adapt with changes 1-4 L214 F1.0

l=notimp 2=somimp 3=imp 4=essntl 9=miss
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Label Permitted Column

Var. No. Item No. Name Value Labels Values Number Form

v87 24 r2.gc24 respect sensitivity 1-4 L2.15 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v88 25 r2.gc25 improve writing 1-4 L2.16 F1.0
lanotimp 2=somimp 3=imp 4=essntl 9=miss

v89 26 r2.gc26 informed citizen 1-4 L2.17 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v90 27 r2.gc27 philosophy of life 14 L2.18 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

vI1l 28 r2.gc28 understand events 1-4 L2.19 F1.0
1=notimp 2=s.mimp 3=imp 4=essntl 9=miss

v92 29 r2.gc29 how things change 14 L2.20 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v93 30 r2.gc30 see relationships 1-4 L1221 F1.0
lznotimp 2=somimp 3=imp 4=essntl 9=miss

v94 31 r2.gc31 draw conclusions 1-4 1222 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v95 32 r2.gc32 apprec indiv action 14 L2.23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v96 33 r2.gc33 apply FNA to life 14 L2.24 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v97 34 r2.gc34 human cope w/nature 1-4 L2.25 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v98 35 r2.gc35 become broadminded 1-4 L2.26 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v99 36 r2.gc36 question experts 14 L2.27 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v100 37 r2.gc37 understand world 14 L2.28 F1.0
I=notimp 2=somimp 3I=imp 4=essntl 9=miss

v101 38 r2.gc38 ethical and moral 1-4 L2.29 F1.0
lznotimp 2=somimp 3=imp 4=essnd 9=miss

v102 39 r2.gc39 predict events 14 L2.30 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v103 40 r2.gc40 research investigate 1-4 L2.31 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v104 41 r2.gcdl self confidence 14 1232 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v105 42 r2.gc42 imagination 1-4 L2.33 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v106 43 r2.gc43 self evaluation 1-4 L2.34 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v107 44 r2.gc44 help others 14 L2.35 F1.0
I=notimp 2=somimp 3=imp 4=essntl Y=miss

v108 45 r2.gc45 current issues 1-4 L2.36 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v109 46 r2.gc46 specific facts 14 L2.37 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.  Item No. Name Value Labels Values Number Form

v110 47 r2.gc47 stimulate learning 14 L238 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

vill 48 r2.gc48 work for causes 14 L2.39 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v112 49 r2.gc49 effective decisions 14 L2.40 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vi13 50 r2.gc50 debate issues 14 L241 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vil4 51 r2.gc51 gain information 1-4 L2.42 F1.0
1=notimp 2xsomimp 3=imp 4=essntl 9=miss

v1l5 52 r2.gc52 interpret evidence 14 L2.43 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v11é 53 r2.gc53 complexity of world  1-4 L24 F1.0
1znotimp 2=somimp 3=imp 4=essntl 9=miss

vil7 54 r2.gcH4 social status 1-4 L2.45 F1.0
l=notimp 2=somimp 3=imp d4=essntl 9=miss

v118 55 12.gc55 perform credibly 1-4 L2.46 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v119 56 r2.gc56 accept challenges 14 L2.47 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v120 57 r2.gc57 prof or grad school 1-4 1248 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vi2] 58 r2.gcS8 gain career info 14 L2.49 F1.0
1=notimp 2=somimp 3=imp 4=essntl F=miss

v122 59 r2.gc59 solve problems 14 L2.50 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

vi23 60 r2.gc60 global perspective 14 L2.51 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v1i24 61 r2.gcél skills/abilities 14 L252 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v125 62 r2.gc62 reading skills 14 L2.53 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v126 63 r2.go63 electronic skills 14 L254 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v127 64 r2.gc64 consumer 14 L2.55 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v128 65 r2.gc65 creative talents 14 L2.56 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v129 66 r2.gcéb works of art 1-4 L.2.57 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v130 67 r2.gc67 closer relationsnips 14 L2.58 F1.0
1=notimp 2=somimp 3=irnp 4=essnti 9=miss

v13l 68 r2.gc68 secure world peace 14 L2.59 F1.0
I1=notimp 2=somimp 3=imp 4=essntl 9=miss

vi32 69 r2.gc69 causes of war/peace 1-4 L2.60 F1.0

1=notimp 2=somimp 3=imp 4=essntl 9=miss
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v133 70 r2.gc70 unsolved questions 14 L2.61 F1.0
l=nolimp 2=somimp 3=imp 4=messntl Y=miss

v134 71 r2.gc71 scientific principles 14 L2.62 F1.0
l=notimp 2=somimp 3=imp 4=essntl Y=niiss

v135 72 r2.gc72 social problems 14 L2.63 F1.0
l=notimp 2=somimp 3=imp 4eessntl 9=miss

v136 73 r2.gc73 have fun 14 L2.64 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v137 74 r2.gc74 job security 14 L2.65 F1.0
lsnotimp 2ssomimp 3=imp 4=essntl 9=miss

v138 75 £2.g¢75 leisure interests 14 L2.66 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v139 76 12.g¢c76 gender/race equity 14 L2.67 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v140 77 r2.gc77 enjoy film 14 L2.68 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v141 78 r2.gc78 numerical data 1-4 L2.69 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v142 79 r2.gc79 artistic work 1-4 L2.70 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v143 80 r2.gc80 human welfare 14 L2.71 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

vi44 81 r2.gc81 contacts for future 14 L2.72 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v145 82 r2.gc82 internat’l harmony 1-4 L273 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v146 83 r2.gc83 persuade others 14 L2.74 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v147 84 r2.gc84 speaking abilities 1-4 L2.75 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v148 85 r2.gc85 library facilities 1-4 L2.76 F1.0
1=not.np 2=somimp 3=imp 4=essntl 9=miss

v149 86 r2.gc86 handle stress 14 L2.77 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v150 87 r2.gc87 expert in field 1-4 L2.78 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v151 88 r2.gc88 investigate unknown 14 L2.79 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v152 89 r2.gc89 standards behavior 1-4 L2.80 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v153 90 r2.gc90 conseq technology 14 L3.1 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

v154 91 r2.gc9l ability limitations 14 L3.2 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v155 92 r2.gc92 aware environment 14 L3.3 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.
vi56
v157
v158
v159
v160
vliel
v162
v163
vié64
v165
v166
vle7
v1e8
v169
v170
v171
v172
v173
v174
v175
v176
v177

v178

Item N=.

93
94
95
96
97
98
9
100
101
102
103
104
105
106
107
108
109
110
111
112
113
114

115

Label

Nixe
r2.gc93
r2.gc4
r2.gc95
r2.gc9%
r2.gc97
r2.gco8
r2.gc99
r2.gc100
r2.gc101
r2.gc102
r2.gcl03
r2.gc104
r2.gc105
r2.gc106
r2.gc107
r2.gc108
r2.gc109
r2.gc110
r2.gcill
r2.gcl12
r2.gcll3
r2.gcll4

r2.gcll5

Permitted Column
Value Labels Values Number
succeed in business 14 L34
l=notimp 2ssomimp 3=imp 4=essntl 9=miss
leadership ability 14 L3.5
l=notimp 2=somimp 3=imp 4=essnt] 9=miss
decision respons. 14 L3.6
l=notimp 2=somimp 3=imp 4=essntl 9=miss
culture developed 14 L3.7
l=notimp 2=somimp 3=imp 4=essntl 9=miss
learn about science 1-4 L3.8
1=notimp 2=somimp 3=imp 4=essntl 9=miss
people govern 14 1L3.9
1=notimp 2=somimp 3«imp 4=essnii P=miss
happy person 14 1.3.10
1=notimp 2=somimp 3=imp 4=essntl 9=miss
work philosophy 14 L3.11
1=notimp 2=somimp 3=imp 4=essntl 9=miss
science affects life 1-4 L3.12
l=notimp 2=somimp 3=imp 4=essntl I=miss
technical report 14 L3.13
1=notimp 2=somimp 3=imp 4=essntl 9=miss
approp career 1-4 L3.14
1=notimp 2=somimp 3=imp 4=essntl 9=miss
math skills 1-4 L3.15
1=notimp 2=somimp 3=imp 4=essntl 9=miss
acquire power 1-4 L3.16
1=notimp 2=somimp 3=imp 4=essntl 9= niss
explore ideas 14 L3.17

1=notimp 2=somimp 3=imp 4=essntl 9=muss
overcome hesitancy 14 L3.18
l=notimp 2=zsomimp 3=imp 4=essntl 9=miss
understand interests  1-4 L3.19
1=notimp 2xsomimp 3=imp 4=essntl 9=miss
improve conf in math 14 L3.20
1=notimp 2=somimp 3=imp 4=essntl Y=muss
enjoy music 14 L3.21
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 1-4 L3.22
1=notimp 2=somimp 3=imp 4=essntl Y=miss
_________ 14 L3.23
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 1-4 L3.24
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L3.25
1=notimp 2=somimp 3=imp 4=essntl 9=miss
___________ 1-4 L3.26

l=notimp 2=somimp 3=imp 4=essntl 9=miss
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v179 116 rgellé  _________ 14 L3.27 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=tniss
v180 117 r2gellz  _________ 1-4 L3.28 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v181 118 regcll8  _________ 14 L3.29 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v182 119 r2gclly  _________ 14 L3.30 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v183 120 r2gel20  _________ 14 L3.31 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v184 121 r2gel2l  _________ 14 L3.32 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v185 122 r2gel2 _________ 14 1.3.33 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v186 123 r2gel23 _________ 14 L3.34 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v187 124 r2gel24  _________ 1-4 L3.35 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v188 125 r2.gcl2s  _________ 1-4 L3.36 F1.0
I=notimp 2=somimp 3=‘mp 4=essntl 9=miss
v189 126 r2.gcl26 _________ 1-4 L3.37 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v190 127 ragel2z  _________ 1-4 1.3.38 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v191 128 r2.gel28  ________ 14 L3.39 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v192 129 r2geld 14 L3.40 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v193 130 r2gcld0 _________ 14 L3.41 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
cXPECTATIONS/STUDY SKILLS IN THIS COURSE
v194 1 r2.essl consequences fail 1-4 L3.42 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v195 2 r2.ess2 impant points 1-4 1L.3.43 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v196 3 r2.ess3 clarify concepts 1-4 13.44 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v197 4 r2.ess4 items can’t answer 14 L3.45 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v198 5 r2.essd skim material 14 L3.46 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v199 6 r2.essb study/integ exams 14 L3.47 r1.0
1=not 2=smwhat 3=quite 4=very 9=mise
v200 7 r2.ess7 relate readings 1-4 1.3.48 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss
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v201 8 r2.ess8 course material 1-4 L3.49 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v202 9 r2.ess9 expect good grades 14 13.50 F1.0
l=not 2ssmwhat 3aquite 4=very 9=miss
v203 10 r2.ess10 fit together 14 L3.51 F1.0
1=anot 2ssmwhat 3=quite 4=very 9=miss
v204 11 r2.essll basic concepts 1-4 L3.52 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v205 12 r2.ess12 expect success 1-4 L3.53 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v206 13 r2.ess13 recall and relate 14 L3.54 F1.0
1. not 2=smwhat 3=quite 4=very 9=miss
v207 14 r2.essl4 don’t get readings 14 L3.55 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v208 15 r2.ess15 prefer challenge 1-4 L3.56 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v209 16 r2.ess16 need encouragement 1-4 L3.57 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v210 17 r2.essl7 give up easily 14 L3.58 F1.0
i=not 2=smwhat 3=quite 4=very 9=miss
v2ll 18 r2.ess18 good grade I do 14 L3.59 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

TYPES OF ACTIVITIES PURSUED IN THIS COURSE

v212 1 r2.tapl
v213 2 r2.tap2
v214 3 r2.tap3
v215 4 r2.tap4
v216 5 r2.tap5
v217 6 r2.tap6
v218 7 r2.tap?
v219 8 r2.tap8
v220 9 r2.tap9
v221 10 r2.tap10
v222 11 r2.tapli

read book 1-4 L.3.60
1=never 2=rare 3=smtime 4=0ften
detailed notes 1-4 L3.61
1=never 2=rare 3=smtime 4=0ften
enjoy coursework 14 L3.62
1=never 2=rare 3=smtime 4=0ften
apply materials 1-4 [.3.63
l=never 2=rare J=smtime 4=often
discuss subject 1-4 L3.64
l=never 2=rare 3=smtime 4=often
time studying 14 L3.65
l1=never 2=rare 3=smtime 4=often
organize materials 1-4 L3.66
1=never 2=rare 3=smtime 4=often
memorize facts 1-4 L3.67
1=never 2=rare 3=smtime 4=0ften
browse library 1-4 L3.68
1=never 2=rare 3=smtime 4=often
research project 14 L3.69
l1z=never 2=zrare 3=smtime 4=0ften
told friends 1-4 L3.70

1=never 2=rare 3=smtime 4=0ften
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v223 12 r2.tapl12 underline points 1-4 L3.71 F1.0
1=never 2=rare J=smtime 4s=often 9=miss
v224 13 rl.tap13 study four hours 14 L3.72 F1.0
lsnever 2urare J=smtime 4=often 9=miss
v225 14 r2.tapl4 facts fit together 14 L3.73 F1.0
l=never 2=rare d=smtime 4soften 9=miss
v226 15 r2.tap15 read newspaper 14 13.74 F1.0
l=never 2xrare 3=smtime 4=often 9=miss
v227 16 r2.tap16 help student 14 13.75 F1.0
l=never 2arare Jssmtime 4=often 9=miss
v228 17 r2.tap17 recoramend field 1-4 L3.76 F1.0
1=never 2zrare Jasmtime 4=often 9=miss
v229 18 r2.tap18 outline notes 14 L3.77 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v230 19 r2.tap19 five hours library 14 13.78 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v231 20 r2.tap20 relate experience 14 L3.79 F1.0
1=never 2=rare J=smtime 4=often 9=miss
v232 21 r2.tap21 achieve goals 14 L3.80 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v233 22 r2.tap22 relate other courses 14 L4.1 F1.0

lznever 2arare 3=smtime 4=often 9=miss

STUDENT INFORMATION

v234 1 r2.num student number 1-99999 L4.2-6 F5.0
v235 2 r2.coll college 00001-99998 14.7-11 F5.0
use FICE codes or local codes
99999 =miss
v236 3 r2age age last January 17-98 L4.12-13 F2.0
99=miss
v237 4 r2.sex gender 1-2 L4.14 F1.0
1=Male 2=Female 9=miss
v238 5 r2.grad HS grad year 10-98 L4.15-16 F2.0
99=rniss
v239 6 r2.major major 0001-9999 L14.17-20 F4.0

use HEGIS or IPEDS major codes or see attached list

v240 7 r2.decl is major declared 1-2 L4.2' F1.0
1=Yes 2=No  9=miss

v241 8 r2.cert certain of major 1-4 L4222 F1.0
1=extrem 2=quite 3=smwhat 4=not 9=miss
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Var, No. Item No. Name Value Labels Values Number Form
v242 9 r2.high highest degree 00-98 14.23-24 F2.0

Ol=voc. ct. (2=sAA (3=BA/BS 04=MA/MS
05= JD/LLB 06=MD/DDS 07=PhD etc

98« dknow 99=miss
v243 10 r2.occ expected occupation  00-98 14.25-26 F2.0
see attached list of occupations
9I=miss
v244 11 r2.occt certain of occuptn 14 L4.27 F1.0
1=extrem 2=quite 3=smwhat 4=not 9=miss
v245 12 r2.prep prep for college 14 L4.28 F1.0
1=extrem 2=quite 3=smwhat 4=not 9=miss
v246 13 r2.crse courses this term 1-8 L4.29 F1.0
9=miss
v247 14 r2..empl hours employed 00-98 L4.30-31 F2.0
99=miss
v248 15 r2.study hours studying 00-98 L4.32-33 F2.0
99=miss
v249 16 r2.live walking distance 1-2 L4.34 F1.0
1=yes 2zn0  9amiss
v250 17 r2.sacad satisfied academics 1-4 L4.35 F1.0
l=very 2=quite 3=smwht 4=not 9=miss
v251 18 rZ.sanon satisfied nonacad 14 L4.36 F1.0
1=very 2squite 3=smwht 4=not 9=miss
v252 19 r2.drop think of drop out 14 L4.37 F1.0
1=never 2=seldom 3=moccass 4=freq 9=miss
v253 20 r2.infer influence career 1-5 14.38 F1.0
I=parent 2=leisur 3=pay 4=challg 5=succd 9=miss
v254 21 r2.mjpin  major plan 1-5 L4.39 F1.0
l=none 2=disc 3anwplan 4=newmaj 5=same "=miss
v255 22 r2.crpin career plan 1-5 L4.40 F1.0
1=none 2=disc 3=nwplan 4=newmaj S=same 9=miss
vi8l 23 r2stul 1-6 L4.41 F1.0
v182 24 r2.stu2 L 1-6 L4.42 F1.0
v183 25 r2.stud . _ 1-6 L4.43 F1.0
v184 26 r2.stu4 1-6 L4.44 F1.0
v185 27 r2.stud  __ ________ 1-6 L4.45 F1.0
v186 28 r2stu6 1-6 L4.46 F1.0
v187 29 r2.stw7 . __ 1-6 L4.47 F1.0
v188 30 r2stu8  _____ _____ 1-6 1448 F1.0
v189 31 r2.stu9 1-6 L4.49 F1.0
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
GOALS IN ATTENDING COLLEGE
vl 1 rm.col world better 14 L1.1 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v2 2 rm.co2 think effectively 14 L1.2 F1.0
l=not 2ssmwhat 3=quite 4=very 9=miss
v3 3 rm.co3 achieve objectives 14 L1.3 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v4 4 rm.co4 vocational goals 14 L14 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v5 5 rm.co5 personally enrich 1-4 L15 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
vé 6 rm.cob great ideas 1-4 L1.6 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v7 7 rm.co?7 clarify values 1-4 L1.7 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
GOALS IN TAKING MAJOR COURSFS
v8 rm.field major field 0001-9999  L1.8-11 F4.0
HEGIS or IPEDS major codes or attached list
v9 1 rm.gcl record of achieve 1-4 L1.12 F1.0
1=notimp 2=somimp 3I=imp 4=essntl 9=miss
v10 2 rm.gc2 new ways of seeing 1-4 L1.13 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
vll 3 rm.gc3 learnings sake 1-4 L1.14 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
vi2 4 rm.gc4 weigh alternatives 1-4 L1.15 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
vi3 5 rm.gc5 ideas fit together 1-4 L1.16 F1.0
lznotimp 2=somimp 3=imp 4=cssntl 9=miss
vi4 6 rm.gcé imp study skills 1-4 L1.17 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v15 7 rm.gc7 diff kinds people 14 L1.18 F1.0
I=notimp 2=somimp 3=imp 4=cssntl 9=miss
v1e 8 rm.gc8 broad principles 1-4 LL19 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss
v17 9 rm.gc9 structure knowledge 14 L1.20 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
vi8 10 rm.gc10 reasoning ability 1-4 L1.21 F1.0

1=notimp 2=somimp 3=imp 4=essntl 9=miss
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v19
v20
v21
v22
v23
v24
v25
v26
v27
v28
v29
v30
v3l
v32
v33
v34
v35
v36
v37
v38
v39

v40

Item No.

11
12
13
14
15
16
17
18
19
20

21

N

&

24

26
27

29
30
31
32

IR-M

Label
Name

rm.gcll
rm.gcl2
rm.gcl3
rm.gcl4
rm.gcl5
rm.gcl6
rm.gcl7
rm.gcl18
rm.gcl9
rm.gc20
rm.gc2l
rm.gc22
rm.gc23
rm.gc24
rm.gc25
rm.gc26
rm.gc27
rm.gc28
rm.gc29
rm.gc30
rm.gc31

rm.gc32

Column
Number

Permitted

Value Labels Values

scholar gain knowl 14 L1.22
l=notimp 2=somimp 3=imp 4=essntl 9=miss
life of service 14 L1.23
Isnotimp 2=somimp 3=imp 4=essntl 9=miss
friendships 14 L1.24
1=notimp 2=somimp 3=imp 4=essntl 9=miss
philosophies/cultures 14 L1.25
1=notimp 2=somimp 3=imp 4=essntl 9=miss
social skills 14 L1.26
l=notimp 2=sorimp 3=imp 4=essntl 9=miss
work in group 14 L1.27
l=notimp 2=somimp 3=imp 4=essntl 9=miss
discuss issues 14 L1.28
l=notimp 2=somimp 3=imp 4=essntl 9=miss
broader vision 14 L1.29
1=notimp 2=somimp 3=imp 4=essntl 9=miss
organize thoughts 14 L1.30
1=notimp 2=somimp 3=imp 4=essntl 9=miss
personal independ 1-4 L1.31
l=notimp 2=somimp 3=imp 4=essntl 9=miss
learn daily skills 14 L1.32
1=notimp 2=somimp 3=imp 4=essntl 9=miss
listen effectively 14 L1.33
1=notimp 2=somimp 3=imp 4=essntl 9=miss
adapt with changes 14 L1.34
l=notimp 2=somimp 3=imp 4=essntl 9=miss
respect sensitivity 14 L1.35
l=notimp 2=somimp 3=imp 4=essntl 9=miss
improve writing 14 L1.36
l=notimp 2=somimp 3=imp 4=essntl 9=miss
informed citizen 14 L1.37
l=notimp 2=somimp 3=imp 4=essntl 9=miss
philosophy of life 1-4 L1.38
l=notimp 2=somimp 3=imp 4=essntl 9=miss
understand events 1-4 L1.39
I=notimp 2=somimp 3=imp 4=essntl 9=miss
how things change 14 L1.40
1=notimp 2=somimp 3=imp 4=essnil 9=miss
see relationships 1-4 L1.41
l=notimp 2=somimp 3=imp 4=essntl 9=miss
draw conclusions 1-4 L1.42
I=notimp 2=somimp 3=imp 4=essritl 9=miss
apprec indiv action 1-4 L1.43

l=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.

v4l
v42
v43
v44
v45
v46
v47
v48
v49
v50
v51
v52
v53
v54
v35
v56
v57
v58
v59
v60
v61l
v62

v63

Item No.

33
34
35
36
37
38
39
40
41
42
43
24
45
46
47
48
49
50
51
52
53
54
55

IR-M

Label
Name

rm.gc33
rm.gc34
rm.gc35
rm.gc36
rm.gc37
rm.gc38
rm.gc39
rm.gc40
rm.gc4l
rm.gc42
rm.gc43
rm.gcd4
rm.gc45
rm.gc46
rm.gc47
rm.gc48
rm.gc49
rm.gc50
rm.gc51
rm.gc52
rm.gc53
rm.gc54

rm.gc58

Column
Number

Permitted
Value Labels Values

apply FNA to life 14 L1.44
1=notimp 2=somimp 3=imp 4=essntl Y=miss
human cope w/nature 14 L1.45
l=notimp 2=somimp 3=imp 4=essntl 9=miss
becorne broadminded 14 L1.46
l=notimp 2=somimp 3=imp 4=essntl 9=miss
question experts 14 L1.47
l=notimp 2=somimp 3=imp 4=essntl 9=miss
understand world 1-4 L148
l=notimp 2=somimp 3=imp 4=essntl 9=miss
ethical and moral 14 L1.49
l=notimp 2=somimp 3=imp 4=essntl 9=miss
predict events 1-4 L1.50
l=notimp 2=somimp 3=imp 4=essntl 9=miss
research investigate 14 L1.51
l=notimp 2=somimp 3=imp 4=essntl 9=miss
self confidence 1-4 L1.52
l=notimp 2=somimp 3=imp 4=essntl 9=miss
imagination 1-4 L1.53
1=notimp 2=somimp 3=imp 4=essntl 9=mruss
self evaluation 14 L1.5
l=notimp 2=somimp 3=imp 4=essntl 9=miss
help others 14 L1.55
I=notimp 2=somimp 3=imp 4=essntl 9=miss
current issues 14 L1.56
l=notimp 2=somimp 3=imp 4=essntl 9=miss
specific facts 1-4 L1.57
l=notimp 2=somimp 3=imp 4=¢ssntl 9=miss
stimulate learning 1-4 L1.58
1=notimp 2=somimp 3=imp 4=essntl 9=miss
work for causes 1-4 L1.59
l=notimp 2=somimp 3=imp 4=essntl 9=miss
effective decisions 14 L1.60
l=notimp 2=somimp 3=imp 4=cssntl 9=miss
debate issues 1-4 L1.61
l=notimp 2=somimp 3=imp 4=essntl 9Y=miss
gain information 14 L1.62
l=notimp 2=somimp 3=imp 4=essntl 9=miss
interpret evidence 14 L1.63
l=notimp 2=somimp 3=imp 4=essntl 9=miss
complexity of world  1-4 L1.64
I=notimp 2=somimp 3=imp 4=essnil F=nuss
social status 1-4 L1.65
1=notimp 2=somimp 3=imp 4=essntl 9=miss
perform credibly 14 L1.66

I=notimp 2=somimp 3=imp 4=essntl 9Y=miss
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Var. No.

v64
v65
v66
v67
v68
v69
v70
v71
v72
v73
v74
v75
v76
v77
v78
v79
v80
v81
v82
v83
v84
v85
v86

Item No.

56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73

74

78

IR-M

Label
Name

m.gc56
rm.gc57
rm.gc58
rm.gc59
rm.gc60
rm.gc61
rm.gc62
rm.gc63
rm.gc64
rm.gc65
rm.gc66
rm.gc67
rm.gc68
rm.gc69
rm.gc70
rm.gc71
rm.gc72
rm.gc73
rm.gc74
rm.gc75
rm.gc76
rm.ge77

rm.gc78

Column
Number

Permitted
Value Labels Values

accept challenges 14 L1.67
1=notimp 2=somimp 3=imp 4=essntl 9=miss
prof or grad school 14 L1.68
I=notimp 2=somimp 3=imp 4=essntl 9=muss
gain career info 14 L1.69
l=notimp 2=somimp 3=imp 4=essntl 9=miss
solve problems 1-4 L1.70
1=notimp 2=somimp 3=imp 4=essntl 9::miss
global perspective 1-4 L1.71
1=notimp 2=somimp 3=imp 4=essntl 9=miss
skills/abilities 1-4 L1.72
l=notimp 2=somimp 3=imp 4=essntl 9=miss
reading skills 14 L1.73
1=notimp 2=somimp 3=imv 4=essntl Y=miss
electronic skills 14 L1.74
1=notimp 2=somimp 3=imp 4=essntl 9=miss
consumer 14 L1.75
1=notimp 2=somimp 3=imp 4=essntl 9=miss
creative talents 1-4 L1.76
1=notimp 2=somimp 3=imp 4=essntl 9=miss
works of art 14 L1.77
l=notimp 2=somimp 3=imp ¢ .sntl 9=miss
closer relationships 1-4 L1.78
1=npotimp 2=somimp 3=imp 4=essntl 9=miss
secure world peace 14 L1.79
I=notimp 2=somimp 3=imp 4=essntl 9=miss
causs of war/peace 1-4 L1.80
1=notimp 2=somimp 3=imp 4=essntl 9=miss
unsolved questions 1-4 L21
I=notimp 2=somimp 3=imp 4=essntl 9=miss
scientific principles 1-4 L22
l=notimp 2=somimp 3=imp 4=essntl 9=miss
sodal problems 14 L2.3
1=notimp 2=somimp 3=imp 4=essntl 9=miss
have fun 1-4 L24
l=notimp 2=somimp 3=imp 4=essntl 9=miss
job security 1-4 L2.5
1=notimp 2=somimp 3=imp 4=essntl 9=miss
leisure interests 14 L2.6
l=notimp 2=somimp 3=imp 4=essntl 9=miss
gender /race equity 1-4 L2.7
I=notimp 2=somimp 3=imp 4=essntl H=miss
enjoy film 14 L28
1=notimp 2=somimp 3=imp 4=essntl 9=miss
numerical data 1-4 L2.9
I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.
v87
v88
v89
v90
vI1
v92
v93
v94
v95
v96
v97
v98
v99
v100
v101
v102
v103
v104
v105
v106
v107
v108

v109

Item No.

79
80
81

&

£

85

87

89
90
91
92
93
94
95

97

98

100

101

IR-M

Label
Name

rm.gc79
rm.gc80
rm.gc81
rm.gc82
rm.gc83
rm.gc84
rm.gc85
rm.gc86
rm.gc87
rm.gc88
rm.gc89
rm.gc90
rm.gc91
rm.gc92
rm.gc93
rm.gc94
rm.gc95
rm.gc96
rm.gc97
rm.gc98
m.gc99
rm.gc100

rm.gcl101

Column
Number

Permitted

Value Labels Values

artistic work 14 1.2.10
1=notimp 2=somimp 3=imp 4=essntl 9=miss
human welfare 1-4 L211
l=notimp 2=somimp 3=imp 4=essntl Y=miss
contacts for future 14 L2.12
1=notimp 2=somimp 3=imp 4=essntl 9=miss
internat’l harmony 14 L2.13
l=notimp 2=somimp 3=imp 4=essntl 9=miss
persuade others 14 L2.14
l=notimp 2=somimp 3=imp 4=essntl 9=miss
speaking abilities 14 L2.15
lanotimp 2=somimp 3=imp 4=essntl 9=miss
library facilities 1-4 L2.16
1=notimp 2=somimp 3=imp 4=essntl 9=miss
handle stress 14 L2.17
1=notimp 2=somimp 3=imp 4=essntl 9=miss
expert in field 14 L2.18
l=notimp 2=somimp 3=imp 4=essntl 9=miss
investigate unknown 1-4 L2.19
1=notimp 2=somimp 3=imp 4=essntl 9=miss
standards behavior 1-4 L2.20
I=notimp 2=somimp 3=imp 4=essntl 9=miss
conseq technology 14 L2.21
I=notimp 2=somimp 3=imp 4=essntl 9=imniss
ability limitations 1-4 L2.22
l=notimp 2=somimp 3=imp 4=essntl 9=miss
aware environment 14 1223
l=notimp 2=somimp 3=imp 4=essntl 9=miss
succeed in business 1-4 L2.24
1=notimp 2=somimp 3=imp 4=essntl 9=miss
leadership ability 1-4 L2.25
l=notimp 2=somimp 3=imp 4=essntl 9=miss
decision ability 1-4 L2.26
1=notimp 2=somimp 3=imp 4=essntl 9=miss
culture developed 1-4 L2.27
l=notimp 2=somimp 3=imp 4=essntl 9=miss
learn about science 1-4 L.2.28
1=notimp 2=somimp 3=imp 4=essntl 9=miss
people govern 1-4 L2.29
l=notimp 2=somimp 3=imp 4=essntl 9=miss
happy person 1-4 1230
1=notimp 2=somimp 3=imp 4=essntl 9=miss
work philosophy 14 L2.31
I=notimp 2=somimp 3=imp 4=essntl 9=miss
science affects life 14 L2.32

l1=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.

v110
vlll
vlii2
v1li3
vll4
vl15
vlle
v117
vl18
vl19
v120
v12l
v122
v123
v124
v125
v126
v127
v128
v129
v130
v13l

v132

Item No.

102
103
104
105
106
107
108
109
110
111
112
113
114
115
116
117
118
119
120
121
122
123

124

IR-M

Column
Number

Permitted

Value Labels Values

technical report 14 L2.33
l=notimp 2=somimp 3=imp 4=essntl 9=miss
approp career 14 L2.34
l=notimp 2=somimp 3=imp 4=essntl 9=miss
math skills 1-4 L235
l=notimp 2=somimp 3=imp 4=essntl 9=miss
acquire power 14 L236
l=notimp 2=somimp 3=imp 4=essntl Y=miss
explore ideas 1-4 L2.37
l1=notimp 2=somimp 3=imp 4=essntl 9=miss
overcome hesitancy 14 L238
1=notimp 2=somimp 3=imp 4=essntl 9=miss
understand interests  1-4 L2.39
1=notimp 2=somimp 3=imp 4=essntl 9=miss
improve conf in math 1-4 L2.40
1=notimp 2=somimp 3=imp 4=essntl 9=miss
enjoy music 1-4 L2.41
I=notimp 2=somimp 3=imp 4=essnt] 9=miss
_________ 1-4 L2.42
1=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2.43
1=notimp 2=somimp 3=imp 4=essntl 9=miss
__________ 1-4 L2.44
I=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 1-4 L2.45
1=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2.46
I=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 1-4 L247
I=notimp 2=somimp 3=imp 4=essntl 9=miss
__________ 14 L2.48
1=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2.49
I=notimp 2=somimp 3=imp d=essnil 9=miss
_________ 1-4 1L2.50
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2.51
l=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2.52
1=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2533
1=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 1.2.54
I=notimp 2=somimp 3=imp 4=essntl 9=miss
_________ 14 L2.55

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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v133 125 m.gel2s  ________ 14 L2.56 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v134 126 rm.gci26 ____ 14 L2.57 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v135 127 rm.gcl27 __ _______ 14 L2.58 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v136 128 rm.gcl28  _________ 14 L2.59 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v137 129 rm.gcl29 ____ 1-4 L2.60 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=mmuss

v138 130 rm.gc130  _________ 14 L2.61 F1.0

1=notimp 2=somimp 3=imp 4=essntl 9=mniss

FEELINGS ABOUT STUDYING IN MAJOR

v139 1 rm.fasl study to get ahead 1-4 1.2.62 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v140 2 rm.fas2 sense satisfaction 14 L2.63 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v141 3 rm.fas3 long range goals 1-4 L2.64 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v142 4 rm.fas4 daily learning tasks 1-4 L2.65 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v143 5 rm.fas5 complete expected 1-4 L2.66 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
vi44 6 rm.fas6 work to get grades 1-4 L2.67 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v145 7 rm.fas? work if import. 1-4 L2.68 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v146 8 rm.fas8 clear assign. 1-4 L2.69 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v147 9 rm.fas9 short range goals 1-4 L2.70 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v148 10 rm.fas10  set own goals 1-4 L2.71 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v149 11 rm.fas11 prefer easy proos 1-4 L2.72 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v150 12 rm.fas12 work even if dull 1-4 L2.73 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v151 13 rm.fas13 relate assgn goal 1-4 L1274 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v152 14 rm.fasl4  set easier goals 1-4 L2.75 F1.0
1=not 2=smwhat 3=quite 4:zvery 9=miss
v153 15 rm fasl5  learn is exciting 1-4 L2.76 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v154 16 rm.fasi6  plan activities 1-4 L2.77 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss
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Label Permitted Column
Var. No. Item No. Name Value Labels Values Number Form
v155 17 rm.fas17  seldom seek advice 14 L2.78 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v156 18 rm.fas18 topics own choice 1-4 L2.79 F1.0
1=not 2xsmwhat 3=quite 4=very 9=miss
insert one space here 1.2.80 F1.0

EXPECTATIONS/STUDY SKILLS IN MAJOR

v157 1 rm.ess] consequences fail 14 L3.1 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v158 2 rm.ess2 important points 1-4 L3.2 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v159 3 rm.ess3 clarify concepts 14 L33 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v160 4 rm.ess4 items can’t answer 1-4 L34 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v16l 5 rm.essS skim material 1-4 L3.5 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v162 6 rm.ess6 study/integ exams 1-4 L3.6 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v163 7 rm.ess? relate readings 1-4 L3.7 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v164 8 rm.ess8 course material 1-4 L3.8 F1.0
1=not 2=smwhat 3=qu te 4=very 9=
v165 9 rm.ess9 expect good grades 14 L3.9 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v166 10 rm.ess10  fit together 14 L3.10 Fi.0
1=not 2=smwhat 3=quite 4=very I=miss
‘167 11 rm.ess11 basic concepts 14 L3.11 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v168 12 rm.essl2  expect success 1-4 L3.12 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v169 13 rm.ess13 recall and relate 1-4 L3.13 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v170 14 rm.essl4  dont get readings 14 L3.14 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v171 15 rm.ess15  prefer challenge 1-4 L3.15 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v172 16 rm.essl6  need encouragement 1-4 L3.16 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v173 17 rm.essl7  give up easily 14 L3.17 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v174 18 rm.essl8  good gradeIdo 1-4 L3.18 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss
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PREFERENCES FOR MAJOR COURSE ORGANIZATION

v175 1 rm.org! world-based 1-4 L3.19 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v176 2 rm.org2 knowledge-use 14 L3.20 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v177 3 rm.org3 great ideas 1-4 L3.21 F1.0
1=not 2ssmwhat 3=quite 4avery 9=miss
v178 4 rm.org4 learning-based 1-4 L3.2 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v179 5 rm.orgd vocational 14 L3.23 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v180 6 rm.orgé knowledge creation 14 L3.24 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
vi81 7 rm.org? values-based 14 L3.25 F1.0

l=not 2asmwhat 3=quite 4=very 9=miss

TYPES OF ACTIVITIES PURSUED IN MAJOR

v182 1 rm.tapl read book 1-4 L3.26 F1.0
l1=never 2=rare 3=smtme 4=0ften 9=miss
v183 2 rm.tap2 detailed notes 1-4 1L3.27 F1.0
1=never 2=rare 3=smt ne 4=often 9=miss
v184 3 rm.tap3 enjoy coursework 1-4 13.28 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v185 4 rm.tap4 apply materials 1-4 L3.29 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v186 5 rm.tap5 discuss subject 1-4 L3.30 F1.0
1=never 2=rare 3=smtme 4=often 9=miss
v187 6 rm.tap6 time studying 1-4 L3.31 F1.0
1=never 2=rare 3=smtime 4=0ften 9=miss
v188 7 rm.tap7 organize materials 1-4 L3.32 F1.0
1=never 2=rare 3=smtime 4=o0ften 9=miss
v189 8 rm.tap8 memorize facts 1-4 L3.33 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v190 9 rm.tap9 browse library 1-4 L3.34 F1.0
1=never 2=rare 3=smtime 4=o0ften 9=miss
v191 10 rm.tapl0  research project 14 L3.35 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v192 11 rm.tapll  told friends 1-4 L3.36 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v193 12 rm.tapl2  underline points 14 L3.37 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v194 13 rm.tap13  study four hours 1-4 L3.38 F1.0
l1=never 2=rare 3=smtime 4=0ften 9=miss
v195 14 rm.tapl4  facts fit together 1-4 L3.39 F1.0

l1=never 2=rare 3=smtime 4=often 9=miss

SGE Version IR-M Codebook
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v196 15 rm.tapl>  read newspaper 14 L3.40 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v197 16 rm.taplé  help student 14 L3.41 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v198 17 rm.tapl?  recommend field 1-4 L3.42 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v199 18 rm.tapl8  outline notes 14 L3.43 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v200 19 rm.tapl9  five hours library 14 L3.44 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v201 20 rm.tap20  relate experience 14 L3.45 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v202 21 rm.tap21  achieve goals 14 L3.46 F10
1=never 2=rare 3=smtime 4=often 9=miss
v203 2 rm.tap22  relate other courses 1-4 L3.47 F10

l=never 2=rare 3=smtime 4=often 9=miss

STJDENT INFORMATION

v204 1 rm.num student number 1-99999 L3.48-52 F5.0
v205 2 rm.coll name of college 00001-99998 1.3.53-57 F5.0
use FICE codes or local codes
99999=miss
v206 3 rm.major major 0001-9999  L3.58-61 F4.0

refer to attached list of HEGIS or IPEDS major codes

v207 4 rm.cert cert of major 1-4 L3.62 F1.0

l=extrem 2=quite 3=smwhat 4=not 9=miss

v208 5 rm.mjpln  major plan 1-5 L3.63 F1.0
1=none 2=disc 3=nwplan 4=newmaj 5=same 9=miss

v209 6 rm.high highest degree 00-98 L3.64-65 F2.0

Ol=voc. ct. 02=AA (B=BA/BS 04=MA/MS
05=]D/LLB 06=sMD/DDS 07=PhD etc
98=dknow 99=miss
v210 7 rm.occ expected occupation  00-98 L.3.66-67 F2.0
see attached list

99=miss
v211 8 rm.occt certain of occuptn 1-4 L3.68 F1.0
Izextrem 2=quite 3=smwhat 4=not 9=miss
v212 9 rm.crpln career plan 1-5 L3.69 F1.0
1znone 2=disc 3=nwplan 4=newmaj S=same 9=miss
v213 10 rm.prep prep for college 1-4 L3.70 F1.0

I=extrem 2=quite 3=smwhat 4=not 9=miss

SGE Version |R-M Codebook
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Var. No.

v214
v215
v216

v217
v218
v219
v220
v221
v222
v223
v224
v225
v226
v227
v228
v22S

v230

v231
v232
v233
v234
v235
v236
v237
v238
v239

v240

IR-M
Label
Item No. Name
11 rm.crse
12 rm..empl
13 rm.study
insert 5 spaces here
14.1 rm.comm
14.2 rm.liter
14.3 rm.arts
14.4 rm.sci
14.5 rm.math
14.6 rm.soc
14.7 rm.hum
14.8 rm.hist
149 rm.frgn
14.10 rm.busin
14.11 rm.voc
14.12 rm.prof
14.13 rm.other
15 rm.clgpa
16 rm.live
17 rm.facol
18 rm.fgrad
19 rm.mocol
20 rm.mgrad
21 rm.sacad
22 rm.sanon
23 rm.prog
24 rm.drop
25 rm.age

Permitted Colurmn
Value Labels Values Number Form
courses this term 1-8 L3.71 F1.0
9=miss
hours employed 00-98 1L3.72-73 F2.0
99=miss
hours studying 00-98 L3.74-75 F2.0
99=miss
L76-80 F5.0
comm credits 0-99 L4.1-2 F2.0
lit credits 0-99 L4.3-4 F2.0
arts credits 0-99 L4.5-6 F2.0
bio and sdi credits 0-99 1L4.7-8 F2.0
mathetc credits 0-99 L4.9-10 F2.0
sodialsd credits 0-99 L4.11-12 F2.0
humanit credits 0-99 L4.13-14 F2.0
history credits 0-99 L4.15-16 F2.0
forlanguage credits 0-99 L4.17-18 F2.0
business credits 0-99 L4.19-20 F2.0
voc/trade credits 0-99 L4.21-22 F2.0
prof credits 0-99 L4.23-24 F2.0
other credits 0-99 14.25-26 F2.0
college gpa 1-7 L4.27 F1.0
1=D 2=C- 3=C 4=C+/B-
5=B 6=B+/A- 7=A 9=1niss
walking distance 1-2 L4.28 F1.0
l=yes 2=n0 9=miss
father attend college? 1-2 L4.29 F1.0
lzyes 2=n0 9=miss
father college grad? 1.2 L4.30 F1.0
l=yes 2=n0 9=miss
mother attend college? 1-2 L4.31 F1.0
l=yes 2=n0 9=miss
mother college grad? 1-2 L4.32 F1.0
I=yes 2=no 9=miss
satisfied academics 14 L4.33 F1.0
l=very 2=quite 3=smwht 4=not 9=miss
satisfied nonacad 1-4 L4.34 F1.0
1=very 2=quite 3=smwht 4=not 9=miss
major progress 1-4 L4.35 F1.0
I=very 2=quite 3=smwht 4=not Y=miss
think of drop out 1-4 L4.36 F1.0
1=never 2=seldom 3=occass 4=freq 9=miss
age last January 17-98 14.37-38 F2.0
99=miss
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Label Permitted Column
Var, No. Item No. Name Value Labels Values Number Form
v241 26 rm.sex gender 1-2 L4.39 F1.0
1aMale 2=Female 9=miss
v242 27 rm.ethn ethnic background 1-5 L4.40 F1.0

1=White 2=Black 3=Hispan
4=NatAm S5=Asian  9=miss

v243 28 rm.year year in college 14 L4.41 F1.0
I=fresh 2=soph 3=jr 4=msr 9mmiss
v244 29 rm.grad HS grad year 10-98 L4.4243 F2.0
99=miss
v245 30 rm.stul 1-6 L4 44 F1.0
v246 31 rmstu2 1-6 L4.15 F1.0
v247 32 rmstud 1-6 L4.46 F1.0
v248 33 rmstud 1-6 L4.47 F1.0
v249 34 rm.stud 1-6 L4.48 F1.0
v250 35 rm.stué 1-6 L4.49 F1.0
v251 36 rm.sstu7 1-6 L4.50 F1.0
v252 37 rm.stu8 1-6 L4.51 F1.0
v253 38 rm.stu9 1-6 L4.52 F1.0

— i e —— — — —
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1. Course and Major Codes - Brief Version (Adapted From HEGIS Categories)

Course and Major Codes - Brief Version

(Adapted From HEGIS categories)

Note: This simplified list should provide sufficient codes fcr most
undergraduate fields. 1In case greater detail is needed, the
entire HEGIS classification is given in Appendix I-B-4. To
coordinate with other college data base3, the IPEDS classification
nay also be used (not provided in this manual).

Agriculture, Natural Resources, Forestry 0100
Architecture, Environmental Design 0200
Biological Sciences 0400
Business
Business and commerce, general 0501
Accounting 0502
Banking and Finance 0504
Business management or administration 0506
Marketing, Purchasing 0509
Real Estate 0511
International Business NEs3
Labor and industrial relations 0516
Cther business 0599
Communications
Communications, general 0601
Journalism 0602
Media (radio/TV) 0603
Advertising 0604
Other communications 0699
Computer science, Information 3ciences 0700
Education
Preschool or elementary education 0801
Secondary teaching other than math, science,
or a special subject listed below 0373
Special education 0808
Student personnel/cour.seling/guidance 0826
Art education 0831
Music educarticn ¢822
Mathematics or science education 0834
Prysical education 0835
Health education 0837
Business education 0838
Vocational/industrial/technical education 0839
Cther ~ducation 0899
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Engineering

Arts

Languages

Engineering, general

Aerospace or aeronautical engineering
Bioengineering, Biomedical engineering
Chemical engineering

Civil engineering

Electrical, Electronic engineering
Mechanical engineering

Geological engineering

Industrial engineering

Other engineering

Studio art

Art history or appreciation
Music performance

Music history or appreciation
Dramatic arts

Dance

Film, Photography

Other fine or applied arts

Romance languages
Germanic, Slavic languages
Asian languages

Classical languages

Other languages

Health professions

Nursing

Occupational therapy

Pharmacy

Physical therapy

Cental hygiene or dental technolcqgy
Speech pathology, Audiology

Medical technology

Other health profession

Home Economics, Consumer Economics or Family Studies

English or Literature

Philosophy

English, general

Literature

Comparative literature
Classical literature
Linguistics, Speech

Composition or creative writing
Other literature

Religious Studies (except Theology)

0901
0902
0905
0906
0908
0909
0910
0911
0913
0999

1002
1003
1004
1006
1007
1008
1010
1099

1102
1103
1107
1110
1199

1203
12ve
1211
1ei?2
1213
1220
1223
1299

1300

11
1562
1503
1504
1505
1507
1599

1509

1510
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Library Science
Mathematics cr Statistics
Military Science

Physical Sciences
Physics
Chemistry
Astronomy, Astrophysics
Atmospheric and meteorological sciences
Geology, Earth sciences
Other physical science

Psychology

Public Administration
Public administration, general
Parks and recreation
Social work
Law Enforcement and Corrections
Other public affairs and services

Sccial Sciences and History
Anthropology
Economics
History
Geography
Pclitical Science ur Government
Socioclogy
International Relations
Afro-American or other Minority Studies
Urban Studies
Other Social Sciences
Area Studies {(such as Asian studies, African
studies, American studies)

Theology
Interdisciplinary Majors

Undecided

1600

1700

1800

1902
1605
1911
1913
1914
1999

2000

2102
2103
2104
2105
2199

2202
2204
2205
2206
2207
2208
2210
2211
2214
2299

0300

2300

4900

9999
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2. Department Codes (Adapted From HEGIS Categories)
Department Codes
(Adapted From HEGIS categories)
Note: If more appropriate, use codes from Appendix B-1 (for Courses and
Majors)
CODE REPARIMENT
0100 Agriculture, Natural Resources
0200 Architecture, Environmental Design
0400 Biological Sciences
0500 Business and Management
0600 Communications and Journalism
0700 Computer Science, Information Sciences
0800 Education
0900 Engineering
100C Fine and Applied Arts
. 1100 Foreign Languages
1201 Health Professions
1203 Nursing
1300 Home Economics
1501 English or Literature
1504 Classics
1505 Linguistics, Speech
1509 Philosophy, Religious Studies (except Theology)
1600 Library Science
1701 Mathematics
1800 Military Sciences
1902 Physics
1905 Chemistry
1911 Astronomy, Astrophysics
1914 Geology, Earth Sciences
2000 Psycholoqy
2100 Public Affairs and Services
2202 Anthropology
2204 Economics
2205 H story
2206 Geography
2207 Political Science
2208 Soziology
2210 International Relations
0300 Area Studies
2300 Theoloqy
5999 Other
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3. Codes for Expected Occupation

Codes for Expected Occupation

Note: Additional codes within each decade may be added if needed.

Artistic Occupations

Architect 01
Artist 02
Entertainer 03
Actor 04
Interior Decorator 05
Musician 06
Other artistic 09

Business Occupations

Accountant 10
Business Executive 11
Business Owner or Proprietor 12
Business sales, marketing or buyer 13
Industrial, labor relations, personnel 14
Executive Secretary or other clerical 15
Other business 19

Engineering, and Related Occupations

Engineer 2)
Tradesman, skilled 21
Other engineering-related 25

Mathematical Occupations

Computer programmer 26
Statistician 27
Actuary 28
Other mathematical occupations 29

Scientific Occupations

Laboratory technologist or technician 30
Scientific researcher 31
Conservationist 32
Other scientific¢, non-engineering 39

Health Occupaticns

Dentiat 4C
Dietician 41
Medical Technologist 42
Nurse 43

« 15
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Optometrist
Pharmacist
Physician

Therapist (physical, occupational, or speech)

Veterinarian
Other health-related

Teaching Occupations

Preschool or elementary teacher
Secondary Teacher

School Counselor

Librarian

School Administrator

College Teacher

Other education-related

Literary and Communication Qccupations

Social/Political or Public Affairs Occupations

Social/Behavioral or Human Services Occupations

Qther

Writer
Interpreter
Journalist
Media worker

Other communication-related

Foreign Service
Lawyer or Judge
Law Enforcement Officer

Other social/political or public affairs

Clinical psychologist
Social Worker
Clergy

Other human services
occupations

Farmer/ Rancher
Military Service

Homemaker

Other

Undecided

Missing

44
45
46
47
48
49

50
51
52
93
54
55

59
60
61
62
63

69

70
71
72
75
76
777
78
79
81
82
83
89

98

99
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HEGIS CODE LIST

0100 AGRICULTURE arnd 0300 AREA STUDIES 04.4 Nutnuon, swientific (cxcludes
NATURAL RESOURCES Subject field dengnatrons which charec. :“":":::::‘ in home economucs and
Subject field dengnations wiu‘ch_ charac- terce students, facwity, [ecdditier, de- 0625 Newso m)‘ .
terize sindents, facuity, fecrlitier, de- £ree programy, rasearch fprojecis, eic. 0426 Tomicol
gree programs, research projects, eic heuing to do wuk programs dengned 5, tmbm?::y
having to do with the produchon of to siudy culturgs indigenows 1o ipe- o0 o specafy
food end management of naiural cific geogrephe regrons. !

fiber, plant, [orest, and wildhfe 0301 Auan studies, general
retonreds. 0302 East Asian studies 0500 BUSINESS and
0101 Agriculture, general (G303 South Asian (India, etc.) studies MAMNAGEMENT
0102 Agronomy (field crops, and crop 030? Southeast Anan studies Subject fisld designetions which charac-
management) Ogg; ﬁ"“_" studies terue siudents, [eculty, facrsiias, de-
103 Soils science (management and 0 slamic studies , gree programs, resesrch projects, eic.
conservation ) 8;8; E::l""“:n:"d Sl“:“"“"d"’ related 10 tha organuation, operacion,
. . encan studies
0104 Animal wcience (husbandry) 0309 Middle Eastern studies :::unu;;;u::..:'::uz::wl of privese
0103 Dairy scence (husbandry) 0310 public org 2

European itudies, general

0106 Poultry science 0311 Eastern European studies 0501 Busines and commerce, genera
0107 Fish, game, and wildlife 0312 West European studies 0302 Acclounun' » general
management 0313  American studies 0503 Businem staristics
0108 Honicul_turc (fruit and vegenble 0314 Pacific area studies 0504 Blhuﬂ' and finan-e
production) 0399 Qther, speaify 0508 Investments and secy rities
0109 Ormamental horuculture 0506 Businew managemen' and
{loriculture, nurery xience) administration
0110 Agricultural and (arm 0400 BIOLOGICAL SCIENCES 0507 Operations research
management Subrect field d Lhich ch 0508 Hotel and resaar.rant
0111  Agricultural economics “ "" : d """“a‘"‘ @ "‘. ¢ ";" managen.one
0112 Agricultural busineu ""l:' :ou';:::, "“::"" f‘:; '“::' “:' 0509 Marketing and purchasing
0113 Food science and technology fu ? “ P ";' h‘ projects, i 0510 Transportation and public
Forestry cing to do with the sciance of life atilities
Ort4 or Liing matier :n all its forms end 0511 Real
o113 Nngnl tesources managemert phancmene especiaily with regard to O3 le esate
0116 Agnculture and forestry the origin, grouth, reproduction, and o4 ln:unnfe o busin
technologies (baccaiaureate and structure of life forms. J nternational business
higher programs) 0314  Secrer:=al studies (baccalaureste
0117 Range management 0401 Biology, general 0813 ;::ohr:::le:nl:;?(:‘:‘e'r:t
% 9
0139 Orther, specily 0407 Boumf. general 0516 Labor and industrial relations
0403 Bacteriology 0517 Busines: ;
0404 Plant pathology 0399 Other "9":‘“‘
0200 ARCHITECTURE and 2008 Pran Pparmacoloty ;
ENVIRONMENTAL DESIGN 0407  Zoology, A

0600 COMMUNICATIONS

Subjact feld dengnations which charae-
tarze jtudents, faculty, facilities, de-

0408
0409

Subject field designations which charac.
terua ssudentt, faculty, facilities, de-
gres programs, rerearch projects, stc.

Pathology, human and animal
Pharmacology, human and
animal

having 1o do with traning for & pro- 0410 Phymology, human and animal gree programy, rasearch projecis, aic.
fassicn 1n designing buddings, com. 0411 Microbiuiogy related 10 collection, preparenion, and
munsties, parks, and other munmade 0412 Aratomy presentation of 1deas and 1nformation
aspects of the phynswciad envivon 0413  Histology intended /or  popular comsumption
ment. 0414 Bfochen?:.sm iAraugh marg media,
74'5 Biophyves
N . . 0#16 Molecular biology 7601 Communications, general
0201 E"“f“m““‘ ducign, gonaral 1417 el biology [ cytology, teil 2692  Journalum (pnnted media)
0202 Architaciure ghynology) 0603  Radio/television
0203 Interior dasign N418  Manne hiclogy 1634  Advertinng
0204 Landmape architecture 5419  Biometncs and biostatianica 160%  Cuommurucation media (use of
0205 Urban architecture 740 Ecology videotape, films, etc., onented
0206 City, commurity, and regonai U421 Entomology specificaily toward radio/
planrung 2422 Lensua reievision )
0239 Other, specity 241 Radiobiciogy 1599 Other, spealy

155
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0700 COMPUTER and N8_) Educavonal testing, evalyauon 3.0 ¢
INFORMATION SC! and measurement o E:f::‘::;:l :!thlmu
Subject field dengnanons whuh charac- 'R.8 f;:de::d::::"““ fcounseling M;u-\eermgﬂt and unitary
terse siwdents, facuity, [aesises, de- Educsl(loﬂll administraton 9:1 Naval architecture and manne
tres programi, course work, rersarch 9.8 Educauonal supervinon Thgineening
projects, sic haung to do avh tAe g9 Curnculum and instruction -.97‘ Ocean enqineering
denngn, development, and spphicanon o1 o 4 g education | methodolo v9.3  Enqineenng technolopes
of ‘"‘p:ln capabiisises 10 :culua: and theory) sy Saccalaureats and higher
age ond manipuleton and e ale - programs)
com puiaitonai :'m e, 831 ﬁ:o e:;acnuon (methodology and 1999  Other, specify
0701 Computer and informatcn uil :::“(‘h::r“:)'“”" « methodology
siences, general . 1000 FIN APPU
0702 Informauon siences and systems 1833 Mathemauc educauion Subrect fial e o €0 ARTS
0703 Daw procenng ‘ methodoiogy and theory! "'c old dengnetions which charge-
0704 Computer programming 84 Scence educanon methodology ; '.‘:' tiudents, faculty, faculitias, de-
0703 Systems anaiyus . ‘:d theory) f‘“m’"‘"“:‘" resesrch projects, stc.
0799 Other, specify H;» Physical education g to do wuhk :h_l credaion end
A16  Driver and safety education apprecianon of the diverse modes of
71837  Heaith education nclude ‘0'"'“‘""‘"""10_ id"“ and emotiong by
famuiy hWie educauon: means of itylues, vuual, end non.
0800 EDUCATION ~838 Business, commerce, and .ssusl representations end rymbols.
Subject field dengnanions which charac- distr:butive education )
terize studenis, [acully, faciiner, de- 319 (ndustnial arts, vocational, and ‘001 Fine arts, general
gree programs, research projecis. eic ‘echmical education 1002 Art (painung, drawing,
reiated to adminuiration and contral -39 (O:iher speciy sculpture)
of educanional organuaiions and insti 15C3  Art huistory and appreciation
tutions and tubjects related to insiruc: 304 Mune ! performing, composition,
ion and services both within and 0900 ENGINEERING _ theory)
! -uch formal organuations Subrect feld dengraticnr whicn charae 105 Music {hberal aru program:
e¢! general terize itudenis, ‘acuity, lacuities, de- Lo '(w;\:?c:l:w? and apprecanon
VY ; v rogr ’ reh provects, #lc ; U
.ry education, general gree programi, research projects. ¢ 007 Dramatic ary
5 secundary education, general Aa.ing to do with the practical appli- 08  Dance
uBU4 ju.mor high u;hool education f:““ of bane 1crennfic h;owudu to 'C9  Applied design (ceramics,
0803 H".h" education, se.""“ the design. produclwn.‘cn oparation weaving, textile design, fashion
0806 Junior and community college o syami ncended 13 ‘acihiare man s dengn, jewelry, metalimiching,
education o control and wie of hu natural ence ‘mteror decoration, commercial
0BO7 Aduit and continuing educauon ronment art)
0808 Special education, general 1901 Engineenng, general :010 Cinematography
0809 Administraton of special 1902 Aeroipace aeronautical and 101!  Photography
education astronauucal enmneenn 1099 Other, specily
0810 Educa::n of the menutly 0903 Agricultural en:ne-enn:
retard
c : 0904 Architectural enfineenng
0811 Sducadon of she £ 0903 Bioengineenng and bomedical 1100 FOREIGN LANGUAGES
0813 E .acation of the culturally engineenng Subject field designations which charac-
dindvanu'd 0906 Chemical engineennrg nclude rerte students, faculty, tacilities, de-
0814 Education of the visually petroleum refining) , gree programy, reiesrcA projects, eie.
handicapped 0907 Petroleum enpneenng exclude veiated to mastery of ¢ language other
0819 Speech correction 0 petroleum refining) rthan Engluh or related to the study
0816 Education of the emotionally 908 Civil. construction, and of & Jorargn culture through explore-
disturbed transportation engineenng tiom uf the literature of thet culture
0817 Remedial educadon 2909 Electrical, electronics, and as expressed in the vernscular lan.
0818 Special learning disabilities 1910 ‘\‘;"’:‘“:‘c‘:l"::' ‘:::1““"“! quage.
0819 Education of the physically 91 'G“l anm I nn - ns §
handicapped ot eological engineenng U1 Foreign languages, general
0870 Education of the multig ¢ 912 Geophyucal engineenng "includes concentration on more
handicapped 1913 Industrial and maaagement than one foreign language
0821 Social foundations (history and . enqineenng , without major emphasis on one
philosophy of education) 2914  Metallurpeal enpineenng . language)
7822 Educational psychology (include 913  Matenals enpincenng 1191 French
learning theory) ‘916 Ceramic engineeriag 1103 German
L.23  Pre-elementary education 917 Texule engineenng 1:0¢ [ltahian
{kindergarten) 918 Mining and mineral enqineenng | 105 Spanish
0824 Educational statistics and 919 Ergqneering phyncs 1106 Russian
research -9.9 Nuciear enpineenng 1107 Chiness

IS



1108 Japanese

1109 Laun

1110 Greek, clamical
1111 Hebrew

1112 Arabic

1113  Indian (Asiatie)

1114 Scandinavian language

1113  Slavie languages (other than
Russian)

1116 African languages ( non-Semitic)

1199 Other, specily

1200 HEALTH PROFE3SIONS

Subject field dengnations which charac-
terite students, [ecully, [seslities, de-
gree progrems, research projects, atc.
hauving to do with the maintenance
end restoretion of physcel and men.
tal health.

1201  Health professions, general

1.02 Hospital and health care
administration

1203  Numing {(baccalaureate and
higher programs)

1208 Dentnry, DDS. or DMD
degree

1203  Dental specialties (work beyond
first-profenional degree, DD S.
or DM.D)

1.06 Medicine, M.D. degree

1.07 Medical specialties (work
beyond first-professional degree,
MD)

1.08 Occupational therapy

1209 Optometry

1210 Osteopathic medicine, J O
degree ’

i211 Pharmacy

112 Physical therapy

1713  Dental hygiene (baccalaureate
and higher programs)

1114 Public health

1213 Medical record Lbrananship

1216 Podiatry (Pod.D. oe D. P.) or
podiatric medicine (D.P M.)

1217 Biomedical communication

1218 Veterinary medicine (D.V.M.

degree)

1219  Veterinary medicine specialtiey
{work beyond first-professional
degres, DY M.)

1220 Speech pathology and audiclogy

1221 Chiropractic

bl

1222 Clinical scial work ( medical
and psychiatnc and ipecialized
rehabilitaton services'

Maedical laboratory technologies
{baccalaureate and higier
programa)

Denual rechnelogies
(baccalaureste and higher

programu)

1223

1224

12.3  Radiolosic technologies
baccalaureate and higher
programs )

1299 Other, specify

1300 HOME ECONOMICS

Subject Reld desgnations which cherac-
terue students, faculty, facilities, de-
gree programsg, rasearch projects, etc.
having to do wuh the theory and
practice of !amily and home care in-
cluding the 1cience of foods, home

deroration and managemant, and
chid care.
1301 Home economics, general
{30 Home decoration and home
equipment
1303 Clothung and textiles
1304 Consumer economics and home
management
13J0% Famuly relations and chuld
deveiopment
1J06 Foods and nuwntion nclude
dieteticy)
1307 Imsurutional managerent and
cafetema management
1199 Otker, specify

1400 LAW

Sub:ect feid designations which charac-
cerize students, ‘aculty, facilities, de-
gree programi, research projecis, elc.
having to do with instruction 1n the
legal customs, practices, and rules of
sociaty end itatgs for the purpose of
pursuing & carear 1n Juruprudence.

1401  Law, general
1499  Other, specdy

1300 LETTERS

Subject feld dengnctions Lhich charac-
tariee students, facully, feciiines, de-
gree programi, rasadreh projecis, eic
having to do wiuh Englun lenguage
and uteratyre and ralue systemg re-
.atad 1o ancient end modern culturer

1701 Engiish, general

30?2  Literature, English

1303 Comparauve literaturs

104 Claames

19503  L.nguustcs (include phonetica,
sermantics, and philelogy)

i.u6  Speech, debate, and forenuc
science { rhetoric and public
addren)

1:07 Crestive wnting

1938 Teaching of English as a foreign

language

155

1309  Philosophy
1510  Religious studies (exclude
theologncal profesmons)
1599 Other, specily
1600 LIBRARY SCIENCE

Subjact field designations which chearac-
terize students, feculty, facilitier, de-
gree programs, rescarch projects, eic.
having to do with insiruction in the
professional skills required to organ.
e collections of books and releted
materrals end the trqiming nezeiiary
for prouviding 1ervices related to them.

1601 Library science, general
1699 Other, specily

1700 MATHEMATICS

Subject Reld designations which charac-
terize students, [aculty, facilities, de-
gree programs, resedrch projects, ete
hauving to do with the sciance of num-
bert and space comfigurations and
thewr oparafions, measureément, rele-
tonships, and absiractions.

v Mathematics, general
1102

Statistics, mathematical and
theoretical

1703 Applied mathematics

1799  Orther, specify

1800 MILITARY SCIENCES

Subject field designations which charec-
terize students, [aculiy, facilities, de-
gree programs, resaarch projects, atc.
haring to de wih rtechniques end
kills umique to the puriuit of & pro-
‘essional caresr a3 ¢ mulitery officer.

1801 Military science (Army)

1802 Naval science i Navy, Mannes)
1803 Aeroipace science | Aur Force
1899 OQther, specify

1900 PHYSICAL SCIENCES

Subrect feld dengnations which ¢charac-
revize tiudents, ‘acully, [acditug, de-
Q40 programi, rejedrch projects, etc.
kaiing to do with the banc naiure of
matier, ener gy, and asrociaied phe-

ToMEnNS.
1901 Physical sciences, general
1902  Physics, general (exclude
biophysics)
1903 Molecular phyncs
1904 Nuclear phynoa

BEST COPY AVAILABLE



Chemustry, general (exclude
biochemistry)

1903

1906 [norgamic chemustry

1907 Oryganic chemutry

1908  Physical chemistry

1909 Analytical chemustry

1910 Pharmaceutical chemistry

1911 Astronomy

1912  Astrophymcas

1913 Atmosphenic wiences and
meteorology

1914 Geology

1915 Geochematry

1916 Geophysics and seismology

1917 Earth siences, general

1918 Paleontology

1919 Oceanography

1920 Meuallurgy

1999 Other, speaily

2020 PSYCHOLOGY

Subsect feld dengnattons which charac-
terize students, faculty, fecslities, de-
gree programi, research projects, eie.
having to do with behanioral and
mental proceises.

2001  Psychology, general

200? Expenmental psychology
{animal and human)

2003 Clinical pasychology

2004 Piychology for counseling

2005 Social prychology

006 Psychometncs

2007  Statistics in psychology

2008 Industrial psychoiogy

2009 Developmental psychology

2010 Phynological psychology

.099 Other, specily

2100 PUSLIC AFFAIRS
and SERVICES

Subject field designations which charac-
terize students, [acwity, [acidstras, de-
gree programs, research projects, ¢,
relgted to developing and 1mproving
competancies \n the management and
operation of goveramental agemcies.

2101  Cummunity services, general

2102 Public admnustraaon

2103  Parks and recreauon
managemens

21C4  Socual ~ork and helping services
other than chinical social work)

2103  Law enforcement and corrections
baccalaureate and higher
programs)

J06  International public service
.ther than diplomauc serace)

199 Orther, specify

2200 SOCIAL SCIENCES

Subject feid designations ahich charac-
terize Jludents, ‘aculty, faciliies, de-
gTee programs, research projects, ede.
ka.ing to do wuhk all aspects of the
fast and present acticities, conduct,
imteractions, and orgamuzaiions of Au-
mans

1201 Soc:al sciences, general

2202  Anthrrpoiogy

2203 Archaeology

2204 FEconomics

0% Hiuory

206 Geograghy

2207  Poliucal science and government
2208 Sociology

S

..09
-210
221
2212
213

2214
2218

2299

Crminology

[nternational relations
Afro-Amenican (black culture)
studies

Amencan Indian cultural vtudies
Mexican-Amencan cuitural
iudies

U rban studies

Demography

Other, specily

2300 THEOLOQY

Subject field designations which charec-
terue students, [aculty, facditier, de-
gree programy, vesesrch projects, s
related to preparation and irasring
for & reigrons cocution.

301
2302
2303
2304
2399

Theoloqical professions, general
Relipiouws music

Biblical languages

Reiigious education

Other, speay
4900 (INTERDISCIPLINARY
STUDS

Subject field dengnations which charac-
terize studenis, faculty, [acdines, de-
cree programs, retearch projacts, etc.
in:olcing more than ome major du-
ctpling wsthout primary concentralion
11 any ong areg.

4901
4802
4903
4904
+999

General liberal arus and wiences
Biological and phynical suences
Humanities and social sciences
Engineering and other dixipline

Other, spearfy



Student Goals Exploration User's Marwal - IR Guide

Appendix 2. Typical Group Profiles
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Appendix 2A. Typical Group Profiles Constructed
From the Academic Orientation Scales
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Biology

4.0
35
3.0
2.8

1.5

1.0

0.5

0.0 P

R U % AP W S & G X H M Lr v B8
General Academic Orlentstions

Version C Data Nx=] 14

Business r“"""‘?“""'—-—""‘——_""""‘ EY TO ABBREVIATIONS
40 CR  Develop creativity
- . SU increase seli-undersianding
20 2\ gp k ﬁ
) mprove
2.8 A5\ Y A LP  Develop a e ph y

1.5

1.0 Ex Gain experties
0.5 HR  Dewvelcp huri.an relations
oo —y A A Y -y -y y - A A & e Y A 1I a u.w m w
(R % X R P W S Scr B2 R M ir Dv 8S nderstand culunai dversi
General Academic Onentations L VMhIllllobrhlomm

“eiin C Dam N=113

English '

4.0

3.5

3.0

2.5

20 A 4= Composition
) 0= Literature
1.8

1.0
0.5

0.0 + e i
CRUSE R LPWSoSc G ExHRM Lr DviBs
General Academic Onentation

Version D Duts Nz100 for Comp;, 121 for Ln

I54
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Fine Arts

4.C

a.c
2.8

2.C+

1.8

1.c

0.£

0.C Yt

Versicn C Dats N=107

History

4.0
3.5
3.0
2.5
2.0
1.5¢
1.0
0.5
0.0 +

T S N ¥ i i

a

" g

2 _a 2 '

CR S&USp R LP W So S Cn Es HR M Lr Dv BS

General Academic Orientations

Veasion C Data N=102

Mathematics
4.0
3.5 X
3.0
2.5 I\
2.0M_\/
1.5
1.0
0.5 —
0.0 $——t——p——p— ey
R SU S R LP W S Sc Ca Ex AR M Lr Dv BS
General Academic Orientations

Vemsion C Data N=106
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4.0
3
30
2.51
@A 7=V
1.8 v
1.0
0.5
Y P U S U U P S

R U & F LP W S S5 CaExt AR M Lr v BS
Gensral Acsdemic Oriertations

Vertion C Data Nel)4

Romence Languages

40

38

. AT\
20 e ey apantegim N,
' ‘v/ V

10

03

00 P

R U % A P W o & C B2 W M Lr v B
General Academic Orieniaborm

Vewr s C Dma NI

Soclology

4.Cq
3.5 4
3.4
2%
2.0 4
1.44
1.Co

0%

cc Ld L J -y LA Ld al L4 L v L4 L4 v Ll
R U S R P W So C Ca Ex R M L1 Ov BS
Ganeral Acadermuc Orentations

Version C Data N=1%4
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CR
SuU
Sp
R
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w
So
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ot i
Imrove roason iy alle
mprove

Develop my
Understand world around me
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Appendix 2B. Profile Demonstration of Discriminant Validity
for Subject-Specific Scales

IG.
ERIC

Aruitoxt provided by Eic:
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Meoan Score

Mean Score

Blology Scale

41-
31'
®
* .

27 * . e
[ J ® *
1¢
0 ¢ } . + ¥ 4 4 4
Eng His Soc Psy Bio Mat Arls lan Bus

introductory Course

Version C Data N=1182

Business Scale
4 " \
3 o

®
2 L * ®
* L J ®

L J ® .
1-
0 + T L4 v B L] v 4
Eng His Soc Psy Bio Mat Arts Lan Bus

Introductory  Course

Vertion C Daua N=1182

Cautlon: Theso scales are only lo
demonstrale that swdents swdying he
larget subject score high on the scale
retative to others. The only vakid score is
the one for the titled subject.

197

133



Student Goals Exploration Usgr's Manual - IR Guide

134

English Scale

‘-
ah /
®

® L ] L 2

Mean Score 2 ¢+ * ° *® ¢
®

1h
0 + 4 . ¥ $ $ i

Eg His Soc Psy Bio Mat Arts Llan Bus
Introduciory  Course

Version C Data N=1182

Fine Arts Scale

4 -
ir \
L J
Mean Score 2@ . g ® ' L)
® L
1 &
o v Ll + L L4 = |

By Hs Soc Psy Bio Mal Arts lan Bus
Iniroductory Course

Version C Data N=1182

Caution: These scales are only lo
demonstrale that students swdying the
larget subject scome high on the scale
relative 10 othars. The only valid score is
the one for the Utled subject.
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History Scale

4 v /
r ®
®
L 4 Y ® )
Mean Score 2 T L)
L J
't
0 * * * * v

Erg His Soc Psy Bio Mat Arts Llan Bus
Inroductory Course

Venion C Data N=1182

Mathematics Scale

4y
it ®
Mean Score 2 T . L ®
Y L
® ® °
1»
0 + ¥ * g 2 4 -+

Eng Hs Soc Psy Bio Mat Arts lan  Bus
Introductory Course

Version C Data N=1182

Caution: These scales are only 0
demonstrale thal students siudying the
target subject score high on the scale
relativo 1o othors. The only vald score is
the one for the tiled subject.
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Psychology Scale

‘u
3¢ /
4 .
o
Mean Score 2¢ Py ® ® ®

0 + + + ¥ + g S -4
Eg His Soc Psy Bio Mat Arts Lan Bus
introductlory Course

Version C Data N=1182

Romance Lenguage Scale

4 -
34 /
® * ®
Mean Score 29 ° * *
®
®
’-b
0 + $ + 4 + 4 + -4

Eng Mis Soc Psy Bio Mat Arnts lan  Bus
Introductory Course

Version C Data N=1182

Csutlon: Theve scales are only lo
demonstrate th: t students studying the
target subject score high on the scaie
relative 1o others. The only vakd score is
the one for the titted = biec’.
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Soclology Scale

4y

au /

®

* L J @

Mean Score 2 ¢ ° ® e ¢
)

1»

0 + + * -+ + $ + —q

Bg His Soc Psy Bio Mat Arts Lan Bus

introductory Course
Version C Data N=1182
Strongly Endorsed Scale

41

34 *

¢ ® . ¢ . .

. .

Mean Score 21

1!

o] + + + + + + + |

by His Soc Psy Bio Mat Arts Lan  Bus

Intoductory Course

Version C Data N=1182

Caution: Thase scales are only 1o
demonsirale that students siudying the

subject score high on the scale
relative 10 others. The only valid scoré is
the one for the titled subject.
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Appendix 3. Reserve items Pool

DISCARDED ITEM POOL

The items below were included in an early version of the SGE but were not retained for one or
more reasons indicated in the code below. This pool of items may be drawn upon by users who
wish to supplement the current items. Remember that students were responding with respect to
their goals for a spectfic course and that a imited number of introductory courses were
included.

Code for reason item was discarded:

¢ common item--answered similarly by most students (see also "n" since some were
not important goals)
duplicated (or nearly so) an itemn that was used
not important goal to students in piloted courses (may be important to faculty
members, however)
rw  reworded same item in another way and included in SGE

s  space too limited to include--would have been a useful item

ol o}

s.d 1-4 To read artistic critiques intelligently

dc 1-9 To immerse myself in the world of .deas

r™w 1-10 To work for a specific cause, such as world peace

s.n 1-12 To become accepted in a group

s.n 1-19 To make a contribution to scientific knowledge

d 1-20 To become an informed voter

s, n 1-28 To tinprove my social and economic status

s.n 1-29 To learn how to relax and enjoy life

c 1-30 To meet an appropriate life companion

s.d 1-32 To increase my organizational skills

rw 1-33 To question the opinion of authorities

w, s 1-35 To discover new ways of doing things

ds 1-38 To be tnformed about current social issues

d 1-39 To gain background and specialization for further study in a professional or
scholarly field

c.n 1-41 To prepare for religious work

s 143 To learn to take some initiative

s. d 1-47 To learn things that will be useful in solving problems in this field

s.n 1-49 To improve my comrnunity

c.n 1-50 To improve my athletic ability

d 1-57 To understand the way this field is structured

S 1-59 To pass a certification or licensing exam

ns 1-63 To learn to maintain my physical and mental health

S 1-64 To gain a reputation as a knowledgeable person in my ficld

s.d 1-67 To learn how knowledge is acquired

r™w 1-69 To develop ethical and moral values

s 1-70 To make scientific judgments as an informed citizen

c 1-74 To become famous

s, n 1-77 To develop the ability to work well in group endeavors

d rw 1-78 To understand the way scholars in this field investigate questions

rw 1-79 To get a promotion in my job

rw 1-80 To learn how to be a group leader

]”f‘)
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™w 1-82 To learn to read critically

rw 1-86 To choose between alternative actions

d 1-88 To understand the career options open to me
ds 1-89 To learn to orgaiize and use time effectively
ds 1-90 To appreciate literature

ns 1-91 To develop supervisory skills

s, n 1-97 To learn to accept criticism gracefully

s 1-100 To demonstrate to my family that I can succeed
s 1-101  To develop a commitment to careful and accurate work
rw 1-102  To meet people

2-3 To try to see how everything fits together logically

2-5 To develop sensitivity to the feelings of others

2-9 To develop intellectually

2-11 To learn to fee relaxed in groups or at ease in social settings
2-12 To learn to get along with others

2-15 To understand the relation of literature and film to life
2-16 To become more mature

2-17 To understand how human knowledge has developed

P223244°

Z

2-21 To develop toleraice and understanding of other people and their views
c.n 2-24 To choose a life style
c.n 2-30 To prepare for family life

rw 2-31 To develop appreciation of varied moral and ethical standards
s. d 2-33 To gain exposure to new ideas

ns 2-35 To help me invent new things

rw 2-40 To make sound -areer decisions

c.n 241 To increase religious devotion and commitment

rw 243 To develop independence or self-directedness

™w 2-44 To improve my self-image

™w 2-47 To learn to solve practical problems in my career

ns 249 To help my nation

c 2-50 To develop the ability to work with my hands

ds 2-56 To learn how to solve specific kinds of mathematics problems
™ 2-57 To understand broad trends in this field

ns 2-65 To establish my personal identity

ns 2-66 To develop commitment to a set of beliefs

rw 2-70 To make judgments about environmental issnes as an

n 2-72 To enjoy music

ns 2-74 To obtain recognition from others

w 2-77 To improve my interpersonal skills

s.d 2-78 To learn the methods of analysis of this field

™w 2-81 To gain skills and techniques directly applicable to a job

c 2-84 To improve my telephone communication skills

s.n 2-87 To achieve recognition in my community

s 2-88 To keep all career options open

n 2-89 To learn to orgariize and use time effectively

rw 2-94 To understand how humans have leamned to cope with nature
rw 2-96 To learn to solve complex problemns

1
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